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Background to the Facilitator’s Guide

This curriculum was designed and tested in 2021 to meet the needs of Health Policy Plus (HP+) 
Malawi’s work on addressing child, early, and forced marriage (CEFM). A key focus of this work was 
engaging traditional and religious leaders in Chikwawa and Machinga in order to help them leverage 
their spheres of influence to both change social norms and generate action for local implementation of 
laws and policies that combat child marriage. 

HP+ identified the following six components that were necessary to cover in this training in order to 
see the expected results in CEFM: 

1. Information: Participants will learn about the harms of CEFM, what policy and advocacy work has 
happened to date to combat CEFM, and about Malawi’s current policies and strategies to end 
CEFM.

2. Leadership: Participants will understand how their own leadership can play a critical role in 
advancing Malawi’s efforts to end children marriage, and how their strengths as leaders can 
improve so they are even more effective champions against CEFM in their community.

3. Advocacy Messages: Participants will learn to use advocacy messages that have already proven 
to be effective with Malawian audiences and how these messages strengthen their ability to 
successfully communicate CEFM messages to different stakeholders within their communities.  

4. Intergenerational Dialogue: Participants will learn how to communicate with adolescents and 
youth in their community to ensure youth voices are included in development projects. Young 
people (primarily girls) are the most affected by Malawi’s trends in early marriage, and they need to 
be active participants in the conversation and in the solutions. 

5. Action Planning: Participants will create individual action plans to carry this training forward. 
After the training, participants are expected to spread CEFM messages to various groups in their 
community, and these action plans will help track, monitor, and evaluate activity outcomes.

6. Mentoring: Participants will learn skills to mentor other traditional and religious leaders in the 
community, and help their mentees undertake CEFM efforts in order to replicate and amplify these 
efforts.

The curriculum was developed by HP+ and Plan International Malawi.
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Facilitation Skills

Training Philosophy

The Effective Community Champions curriculum was written based on the following principles:

 ■ Immediate Need: This training fills an immediate need. The USAID/HP+ team has identified the 
desire from traditional and religious leaders to use their community influence to combat CEFM. 
USAID/HP+ agrees that this group of leaders has great potential to be effective in addressing 
CEFM in their communities. 

 ■ Equal Terms: Facilitators and participants engage each other on equal terms to investigate 
programs that address CEFM and facilitate behavioral change. 

 ■ Balanced Content: Sessions balance the importance of delivering technical content with the 
benefits of participatory learning.

 ■ Two-way Learning: Learning is two-way; participants and facilitators learn from each other 
through group activities.

 ■ Adequate Time: Time is allowed for discussion, reflection, and feedback. 

 ■ Respect: A mutually respectful environment is necessary between facilitators and participants, 
as well as between participants and participants. 

 ■ Safe Environment: A safe atmosphere and comfortable environment should be provided for 
optimal learning.

 ■ Action Plan: The training ends with each participant completing two individual action plans for 
follow-up. 

Training Methodology

To enhance learning and limit boredom, a range of training methodologies is used. This workshop is 
highly participatory, without the use of any electronic equipment.

 ■ Mini Lectures: Information is presented by the facilitator or a guest speaker.

 ■ Oral Case Study: Table groups apply new learning with a real-life example, shared aloud in 
keeping with oral traditions.

 ■ Role Play: Two or more people enact a scenario in drama format. Participants always fully 
debrief each role play so that learning can be extracted afterwards.

 ■ Small-Group Work and Discussion: Participants share experiences and ideas, jointly develop 
tools, or solve a problem together. Small groups should not exceed seven people.

 ■ Brainstorming: Participants think widely and creatively to imagine unlimited possibilities for 
change.
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The end of this workshop culminates in the formation of an action plan. Although the action plan is just 
one document, it has two components: a group community action plan and an individual mentoring 
action plan. This action plan is critical, both to assist the participant with work moving forward and to 
document plans for monitoring purposes. For low literacy participants, action plan ideas can instead be 
verbally recorded in the participant’s mobile phone and shared with the facilitation team for monitoring 
purposes. Facilitation teams need to thoroughly plan and understand how this action plan is integrated 
into each of the modules. 

Some workshops use a methodology that presents all content information and saves the action 
planning for the end. However, the authors of this guide have decided to use a “building block” 
methodology.

Action planning will happen throughout the workshop, so that participants complete a section of the 
action plan directly after that concept is presented. This is done for several reasons: 

1. Participants are able to apply new learning immediately, when it is fresh, instead of having to wait 
until the end of the workshop. 

2. Participants have time to think through their plans and are not rushed to create something at the 
end.

3. Participants are allowed time for peer-review and feedback from the facilitation team throughout 
the workshop.  

It is important for the facilitation team to understand this concept and explain it accordingly to the group 
when action plans are first distributed in Module 6. (There is a reminder in Module 6).

Important Facilitator Roles
It is the responsibility of the facilitators to present each session’s background material and activities as 
clearly as possible. Skills used to enhance communication include the following:

Non-Verbal Communication

 ■ Maintain eye contact with everyone in the group when speaking. Try not to favor certain 
participants or certain areas of the room.

 ■ Move around the room without distracting the group. Avoid pacing. Always stand where 
everyone can see you.

 ■ Use positive non-verbal body language (e.g., nodding and smiling). 

 ■ Determine whether it is best to sit or stand. Typically, it is better to stand in front of the group 
when training and facilitating, particularly when introducing content, giving instructions for a task, 
brainstorming, etc. However, if participants are working in small groups and/or sensitive topics 
are being discussed, sometimes sitting with the participants creates the air of greater trust and 
intimacy. 

 ■ Dress and act appropriately. 
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 ■ Make everyone feel welcome to share their opinions, to encourage wide participation, and 
to create a positive learning environment for everyone present. Facilitators are different than 
teachers or lecturers; they do not need to know every answer to every question. 

 ■ Act with humility and respect all opinions. People easily lose focus if the facilitator is creating an 
environment where he or she is seen in a superior role. 

 ■ Stow your phone, computer, or tablet in your bag for the day, taking it out only during breaks. 
Since we ask participants to put phones away and focus on the time together, facilitators should 
model the same behavior. A co-facilitator sitting in the back of the room texting does not send a 
positive message.

Verbal Communication
Questioning Techniques

 ■ Ask open-ended questions that encourage responses. If a participant answers with a simple 
“yes” or “no,” then follow up with, Tell me more about that, How did that make you feel? or What 
happened that led you to that decision?

 ■ Do not worry about having an answer to every question. The facilitator can turn participant 
questions to the group: What do others think about this issue?

 ■ Try paraphrasing when unsure of what a participant said: So, in other words or If I understand you 
correctly, you are saying … Is that right? Allow time for the person to correct you if necessary.

 ■ Encourage participants to process what the new material meant to them at the end of the session 
and/or day. Ask questions like, What have you learned from the session? or How will you apply 
the lesson in your day-to-day life?

Speaking Style

 ■ Be mindful of tone. Avoid sounding harsh, mean, directive, or judgmental. 

 ■ Be respectful in an honest, natural way.

 ■ Speak slowly and clearly.

 ■ Paraphrase questions or statements using new words so that participants can understand key 
concepts.

 ■ Avoid using slang.

Discussion-Management Skills

 ■ Help the group set norms at the beginning of the workshop, like “show respect, everyone 
participates, mobile phones on mute, take risks.” 

 ■ Share personal experiences to build a bond with participants. 

 ■ Encourage participants to talk more than facilitators. Direct questions to the group to avoid 
dominating the conversation. 

 ■ Encourage all participants to speak and participate. Encourage quiet people without 
embarrassing them. Gently tell more talkative participants to give others a turn. 

 ■ Be aware of underlying tensions and brewing arguments between/among participants. Work to 
maintain a respectful atmosphere for all. 
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 ■ Reinforce statements by sharing relevant personal experiences, such as, “That reminds me of a 
past situation when…”

 ■ Summarize discussions. Be sure that everyone understands a concept before moving forward. 
Encourage those who have lingering questions to ask for assistance during breaks.

Time Management

 ■ Maintain control. If participants are excited about an issue, it is fine to let the discussion continue 
for another 10 minutes but try not to let it interfere too much with the timing of subsequent 
sessions. 

 ■ Remember that the facilitator is responsible for delivering the objectives in the allotted time. 

 ■ Avoid blaming the participants if you are running late, and never tell participants that you have to 
cut something out of the workshop due to time. For example, do not say things like, “We spent 
too much time on Module 5, so now we don’t have time for Module 6.”

 ■ Suggest participants continue their conversation or debate after the workshop or during the 
break if two to three of them are focused on a concept that others clearly understand. This will 
allow you to gently bring everyone back to the topic at hand.

 ■ Avoid panicking if you find yourself running late. This happens all the time to experienced 
facilitators. Remember that participants take their cues from the facilitator. If you are nervous, 
they will be nervous; if you are relaxed and convey the sense that the sessions are on target 
and on time, the participants will also be relaxed. Just keep the session moving along as best 
you can. During the break, discuss with the training team what and where activities or material 
can be adjusted. 

 ■ Avoid panicking if you are running ahead of time. You can take longer for lunch, end early, allow 
participants more time to work on their action plans, etc.

Content Delivery
Setting the Learning Climate

 ■ Read the training design and review all materials and activities several times to become fully 
familiar and comfortable with the content. 

 ■ Prepare and organize all materials needed for each session (handouts, flip charts, etc.) ahead of 
time, and keep them close at hand during the sessions. Try to appear organized at all times. 

 ■ Set up the room and your materials at least 20 minutes before the workshop begins each 
morning. This way, you can greet participants as they arrive and be prepared should any last-
minute issues arise. 

 ■ Prepare ahead of time. Some activities (such as the power walk) are best done outside the 
training room, so trainers should identify external spaces well before the workshop begins in 
order for a smooth transition. Be clear about which spaces are to be used for break-out groups 
and small-group discussion. 

 ■ Use vernacular and feel free to lean on translation by local facilitators in order to create an 
environment of open participation. This will enable wider and deeper participation from all. 
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 ■ Arrange participants around small tables, rather than in the “theater” or “U-shape,” arrangement 
common in hotel conference spaces. Ideally, tables are round, but square/rectangle will work, too. 
For this group of 18, four tables are recommended: two tables of five people and two tables of 
four people. 

 ■ Start on time and establish the facilitator’s role by calling the group together.

 ■ Anticipate questions and be prepared with answers. 

 ■ Encourage participants to participate by providing feedback at the end of each session.

Presenting Objectives

 ■ Gently transition from one session to the next, making a link between the two. For example, you 
can say something like, “Now that we know the root causes of CEFM, we are going to look at the 
consequences of CEFM, and how it can negatively impact a family.”

 ■ Tell participants what they will do during each activity to achieve the session’s objectives. 

 ■ Write workshop and session objectives on flip charts and hang them in the training room for 
everyone to refer to during the workshop. 

Reflecting on Material Presented

 ■ Allow enough time for participants to absorb new material. Do not move too quickly. 

 ■ Encourage participants to share their reactions to new material; encourage them to share relevant 
past experiences. 

 ■ Ensure that participants receive feedback from the facilitators and other participants. 

 ■ Ask participants to identify key points that emerged during the day. 

 ■ Help participants draw general conclusions from the training. 

Applying Material to Real Life

 ■ Encourage participants to discuss how new information and skills will be helpful in their own work. 

 ■ Help participants anticipate challenges that they might experience in the community and 
brainstorm ways to overcome these challenges. 

 ■ Discuss what other information is needed to enable participants to successfully achieve their 
project responsibilities.

Communication Among the Training Team

 ■ Meet with the team at the end of every day to debrief and see if adjustments need to be made.

 ■ Pay attention to logistics (meals, training room, per diem, transportation, etc.). Poor logistics can 
negatively impact a workshop and take attention away from the important technical topic of 
CEFM. 

 ■ Handle any disagreements within the training team quickly. Participants can quickly sense if the 
team has a conflict, and conflict always has a negative effect on the training. Remember that the 
first priority of the workshop is participant learning. 
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Participant Selection Criteria
Recruiting the right participants to this training is key to the success of the program. While participant 
outreach is underway, the training team should consider the following suggestions. The first category 
lists qualities that each individual participant should possess in order to participate. The second 
category enumerates ways participants can work together.

Individual

 ■ Participants must be people with authority serving as either religious leaders or traditional 
leaders. This will enable them to use their authority to drive for change.

 ■ Participants will ideally be a balance of reputable and respected and open to new learning and 
excited about mentoring. It is not necessary to recruit the highest-ranking individuals, but front-
line leaders whose day-to-day responsibilities involve a high amount of interaction with diverse 
groups within their communities (e.g., not an administrator).

 ■ Leaders who have an open mind, a willingness to learn, and a demonstrated history of listening 
to others should be prioritized. 

 ■ Participants should have an affiliation with a religious or cultural system that is an ally (or potential 
ally) to CEFM work. 

 ■ People who are excited about the idea of being a mentor should be prioritized, since participants 
should not see this component of the program as a burden.

 ■ Participants do not need to have any prior technical background in CEFM issues. However, those 
who have a demonstrated interest in gender equality and/or child rights would be an asset to the 
group. 

 ■ Participants should eagerly commit to attending all four days of the training and should commit to 
completing all follow-up activities related to their project action plan and mentoring action plan. 
Let them know in advance that although the workshop only requires one project action plan and 
one mentoring action plan, the expectation is that participants will continue to engage with the 
project through monthly meetings and complete more action plans in the following months. 

 ■ Participants must have ability to understand concepts and communicate matters clearly. 
Participants do not need to be fully literate to participate. 

Group

 ■ It is helpful if participants come from a cluster of locations, as the project action plans will be 
completed in groups. For example, 4–5 participants each from four villages would make for an 
easy way to divide participants for group projects. 

 ■ Within the group of 18, you may choose to invite a few participants who question—or even 
challenge—CEFM work. But the curriculum assumes a core agreement among participants that 
CEFM is harmful, and only the first day’s worth of material address the reasons why CEFM is 
harmful. Any participant who requires more time than that to be convinced might not be a good 
fit for this particular workshop.  
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 ■ Within the group of 18, it may be helpful to invite a few participants who are already CEFM 
champions, or at least champions of gender equality. These people can act as positive 
reinforcement for the rest of the group. 

 ■ As much as possible, attempt diversity in your participant groups. 

 ▫ For example, we understand that the majority of traditional and religious leaders in Malawi 
are men. However, this group will be most effective if it has female participants. We highly 
recommend that each training group strive for gender inclusion. Female participants might 
not be the highest-ranking in their organization, but gender balance is important. So please 
consider inviting a woman with a prominent position, even if she is not the head pastor or 
imam. Participants who are leaders of the women’s auxiliary or other community groups 
should also be considered. 

 ▫ Aim for a balance of traditional and religious leaders. Try for a diverse representation of major 
religions and religious sects operating in the target district. 

 ▫ Consider other issues around diversity. Include a range of leaders with a range of 
perspectives, and a range of ages, ethnicities, abilities and disabilities, income levels, levels 
of education, etc. 

Pre-Workshop Participant Communications
Prior to the workshop, clearly communicate the plans for the program—either personally or in written 
form—and receive confirmation from participants that they agree to the requirements. Consider the 
following guidelines in those communications:

 ■ Present all logistical arrangements at the time of invitation and again just prior to the training. This 
will help prevent misconceptions. Do not promise what you do not have.

 ■ Ensure that invited participants understand that the workshop will be four full days and they are 
expected to attend all sessions. It is not an “open house” where they can come and go as they 
please. 

 ■ Ensure that invited participants understand that they will be expected to complete two action 
plans during the workshop: one project action plan for a community event to address CEFM, and 
one mentoring action plan to initiate a mentoring relationship with another community leader.

 ■ Inform participants that there will be follow-on activities after this initial workshop, which may 
include monthly meetings and/or new community activities. We do not want to scare participants 
in any way, but it is important to let them know that this is not a “one-off” workshop and we would 
like them to continue their engagement with the project.  

 ■ Explain that after the workshop, participants will become part of a champion network who 
will continue to support each other in responding to CEFM in Malawi. This can help to entice 
participants. 
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Post-Workshop Participant Communications
This curriculum was designed with the intent of holding monthly follow-up meetings after the workshop. 
These can be more informal and done in smaller groups. The project should create a regular form of 
post-workshop communication with participants. Facilitators can decide on the themes of each meeting 
as appropriate for each group. Below is a sample of what the meetings could entail. Each meeting 
should last about two hours. 

1 Month Post-Workshop:

 ■ Have participants met their one-month activities as outlined in their group action plans?

 ■ Are there any expected challenges that participants need help navigating?

 ■ Have participants reached out to possible mentees?  

 ■ Allow plenty of time to answer any/all participant questions. 

2 Months Post-Workshop:

 ■ Have participants met their two-month activities as outlined in their group action plans?

 ■ Are there any expected challenges that participants need help navigating?

 ■ Have participants started their mentoring?  

 ■ Allow plenty of time to answer any/all participant questions. 

3 Months Post-Workshop:

 ■ Have participants completed their group activity? How did it go? Participants will likely be eager 
to share their experiences. This also allows the project to document activities happening, people 
reached, etc. 

 ■ Ask participants to start thinking about a new activity, either individually or in a group. What 
might that look like? Do they want to do something similar to their first activity, or different? Ask 
participants to think about this for the next month and discuss it in the next meeting. 

 ■ How are the mentoring programs going? Any challenges or questions? 

4 Months Post-Workshop:

 ■ Ask participants to share their ideas for a second project. 

 ■ If helpful, ask them to complete a new group action plan template to help them organize their 
ideas. 

 ■ Is there any way the project can support them? How?  

 ■ How are the mentoring programs going? Any challenges or questions? 
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5 Months Post-Workshop:

 ■ How are participants doing with their second action plans? Do they need any assistance?

 ■ How are the mentoring programs going? Any challenges or questions?   

 ■ How do participants expect to wrap up their mentoring relationships? What have they learned 
through the mentoring program? Do they plan to take on another mentee in the future? Why or 
why not? 

6 Months Post-Workshop:

 ■ Have participants share their final outcomes from their activities. What were the lessons learned? 
What changes have they seen in their community during these six months? 

 ■ How will each participant continue to be a CEFM champion going forward?

 ■ For the last meeting, make sure to take time to celebrate everyone’s successes and thank them 
for their work. 
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The Training Team
A successful workshop is a team effort, and everyone’s role is critical. Often the people facilitating the 
workshop are all experts. However, like management of any program, there needs to be a designated 
“lead facilitator.” This is the individual who is tasked with meeting objectives, being the point person 
for all learning and logistics, and making any last-minute decisions for the group. This position can 
rotate from workshop to workshop, and it does not always reflect the most senior person on the team. 
Oftentimes, in fact, it reflects the individual with the most time to devote to workshop preparations.

 ■ Lead Facilitator: Responsible for everything that happens during the workshop sessions, 
ensuring that objectives are met, participants are engaged, the group stays on time, and training 
runs smoothly. This person clearly delegates roles and responsibilities to co-facilitators and 
invites and prepares guest speakers. The lead facilitator should have extensive experience in 
facilitation and know the program well. Technical expertise is not crucial in this role. The lead 
facilitator should be organized and prepared but appear relaxed and natural in front of the group.  

 ■ Co-Facilitator(s): Supports the lead facilitator in delivering workshop material. Often, co-
facilitators are chosen because they complement the skill sets of the lead facilitator. Language 
capacity, technical knowledge, and facilitation experience are examples of these additional skills. 
If possible, at least one co-facilitator should also be the opposite sex of the lead facilitator so that 
both men and women are represented on the facilitation team.  

 ■ International Facilitator: This is not a required position, but it can be helpful to place the Malawi 
context within regional or global trends and bring examples of successful interventions from 
other countries, particularly neighbors.

 ■ Technical Expert(s): Individuals with expertise with child, early, and/or forced marriage are 
welcome to attend the training and act as support. These experts will be especially helpful 
answering questions in large-group discussions, assisting with small-group work, and helping 
participants draft and record their individual action plans. Technical experts can be government 
employees, project employees, academics, researchers, community CEFM role models, youth 
advocates, and/or champions.

 ■ Logistician: Responsible for the smooth operation of the workshop before, during, and after. 
Duties may include arranging the workshop venue and liaising with the venue staff; organizing 
accommodations, transportation, per diem, reimbursements, tea breaks, and meals; purchasing 
supplies; and coordinating during emergency situations.

 ■ Notetaker: Responsible for documenting the workshop day by day. This includes time-stamping 
when activities begin and end, so that the team has a record of actual timing vs. estimated 
timing. Ideally, the notetaker uses the notes for a final report. (Some workshops give this job to 
the facilitators, but that tends to over-task the facilitation team.)
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Preparation Meeting Agenda
Once the training team has been selected, the lead facilitator should plan at least two meetings 
to ensure team cohesion. The first should be between the lead facilitator, project staff, and all co-
facilitators. The second should be for the entire group. It is important that the training team work very 
much as a team—a unified group that works together, shares the same vision, and supports each other 
in order to deliver the workshop objectives. The following agenda items will help ensure everyone is 
prepared for the workshops:

Planning Meeting #1: Lead Facilitator, Project Staff, and Co-Facilitator(s)
Timeframe: 4–6 Weeks Pre-Workshop

 ■ Review the entire curriculum with the project manager and the project team to ensure everyone 
understands the directions, understands the action plan template, and has the opportunity to 
ask questions. 

 ■ Suggest that each person share three training strengths and three training weaknesses with the 
rest of the group. Talk about these and determine how to support each other. Leaders who have 
an open mind, a willingness to learn, and a demonstrated history of listening to others should be 
prioritized. 

 ■ Pinpoint any sessions or technical areas that the group is unclear about and discuss how to fill 
that gap. Perhaps one of the technical experts can help.

 ■ Divide the sessions, rotating who takes the lead on which portions.

 ■ Review which supplies are needed for each session and keep a list to pass off to the logistician.

 ■ Decide who is responsible for having the correct supplies ready for each session. (Typically, 
whoever takes the lead on that particular session is responsible. But it could be the lead 
facilitator or the logistician.)

 ■ Decide what the support facilitators will do when not in front of the room. Will they sit at the back 
of the room? Stand to the side? Help with flip charts?

 ■ Discuss which technical experts and champions will join the team. Agree on what they should 
and should not do during the training. (Save this information to present to the entire team.)

Planning Meeting #2: Training Team
Timeframe: 3–4 Weeks Pre-Workshop

 ■ Be sure the training team reads the curriculum in full before this meeting. 

 ■ Begin with introductions. 

 ■ Consider an icebreaker or team-building exercise to begin the meeting in a fun way, helping 
everyone get to know each other better. 
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 ■ Review the curriculum together, skimming the four days and drawing everyone’s attention to 
conversations that might be controversial, activities that are complicated, and places where the 
technical experts and/or champions may be needed. 

 ■ Ask, “Is there any part of this training that anyone disagrees with? Or something that is 
confusing and should be discussed?” This is sensitive material that touches on culture and 
traditions, which can be difficult to discuss. However, the training team should not have 
disagreements in front of the participants. This is the time to have those honest conversations 
and determine how to progress during the workshop. 

 ■ Review the action plan template and ensure everyone understands the directions. Review the 
options for a written or a spoken action plan and see how many recording devices are available 
for use. (During action planning sessions, the whole team will likely need to divide up and assist 
participants; understanding the template well will be critical.) 

 ■ Clarify everyone’s roles and responsibilities. Draw attention to the fact that every person is 
an important member of the team, and a quality training cannot happen without everyone’s 
participation. The point of this conversation is to ensure no task is forgotten, and no task is 
duplicated. 

 ▫ For example, we understand that the majority of traditional and religious leaders in Malawi 
are men. However, this group will be most effective if it has female participants. We highly 
recommend that each training group strive for gender inclusion. Female participants might 
not be the highest-ranking in their organization, but gender balance is important. So please 
consider inviting a woman with a prominent position, even if she is not the head pastor or 
imam. Participants who are leaders of the women’s auxiliary or other community groups 
should also be considered. 

 ▫ Aim for a balance of traditional and religious leaders. Try for a diverse representation of 
major religions and religious sects operating in the target district. 

 ▫ Consider other issues around diversity. Include a range of leaders with a range of 
perspectives, and a range of ages, ethnicities, abilities and disabilities, income levels, levels 
of education, etc. 

 ■ Ensure the lead facilitator talks about their vision for the workshop. Think about room setup, 
breaks, lunches, etc. 

 ■ Take some time to share stories of unexpected experiences this team has had in past 
workshops and discuss who will help with such things when they happen during this workshop. 
If there is anything we can always expect from a workshop, it is the unexpected: a power 
outage, transportation issue, extreme weather, surprise guests, etc.

 ■ Allow time for questions. 
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Planning Meeting #3: Training Team
Timeframe: 1 Week Pre-Workshop

 ■ Clarify any questions any facilitator has about any part of their sections of the modules.

 ■ Ensure all alterations are done by this time. Will this group do the power walk, or the alternative 
activity on Day 1? If this workshop is happening outside of Malawi, do you have all the data and 
statistics that you need? Are there any lingering questions or gaps? 

 ■ Discuss the venue, review logistics, and ensure all printouts are ready.

 ■ Review the shopping list and ensure all supplies needed are ready.  

 ■ Coordinate travel to/from the workshop venue. 

Overview of Workshop Objectives and Modules

Workshop Objectives

 ■ Participants define child marriage, early marriage, and forced marriage. 

 ■ Participants investigate the implications of CEFM.

 ■ Participants learn about the current laws and policies regarding childhood marriage and what 
successful work has happened to date. 

 ■ Participants investigate how they can play a leadership role in advancing Malawi’s efforts to end 
child marriage. 

 ■ Participants learn how to meaningfully engage youth as an important stakeholder in the 
elimination of child marriage. 

 ■ Participants choose effective communication messages they feel will resonate with their 
community. 

 ■ Participants learn skills and approaches to building successful mentor-mentee relationships. 

 ■ Participants craft a personal action plan to be implemented in the next six months. (Action plan 
templates include both a plan for a community-based CEFM activity and a plan to mentor new 
CEFM champions.)
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Workshop Modules

This training guide is organized into 12 modules to be given over the course of four days.

Theme Time Allotted

Module 1 Introduction and Introspection 2 Hours 15 Minutes

Module 2 Defining the Problem of CEFM 3 Hours

Module 3 Finding Solutions 1 Hour 30 Minutes

Module 4 Leadership and Influence 2 Hours

Module 5 Leadership and Communication 2 Hours

Module 6 Leadership and Collaboration 2 Hours 30 Minutes

Module 7 Inclusion and Intergenerational Dialogue 2 Hours

Module 8 CEFM Messaging 1 Hour 45 Minutes

Module 9 Project Action Planning 2 Hours 45 Minutes

Module 10 Characteristics of a Good Mentor 2 Hours 45 Minutes

Module 11 Mentoring Action Plan 2 Hours 15 Minutes

Module 12 Closing 1 Hour 30 Minutes

Delivering this training uninterrupted, over four consecutive days, is strongly recommended. The guide 
assumes approximately 6 hours and 30 minutes of content will be delivered each day. Operating 
with this assumption, this guide includes suggested break times, and provides a sample agenda on 
page 18.
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How to Use the Facilitator’s Guide
The curriculum will not differentiate between the lead facilitator and/or the co-facilitators. For ease of 
instruction, the curriculum will say “facilitator” and it is up to each team to decide who leads on which 
module. The curriculum will draw attention to times when a co-facilitator is specifically required.

Each module includes the following components:

 ■ Title: The main theme or topic.

 ■ Objectives: What the participants are expected to learn or be able to do after completing the 
module. These are more for the training team than the participants. Although some facilitators 
like to share objectives for each module, it is not required.  

 ■ Time: Approximate time needed to deliver the module; facilitators may adjust as necessary.

 ■ Critical Learning Points: Brief summary of module content.

 ■ Materials: Materials needed for all module activities.

 ■ Preparations: Tasks for the facilitator to complete before the session begins to ensure that 
the training runs smoothly. Required handouts and flip chart pages appear under this heading. 
This section can be treated as a checklist to ensure facilitator(s) are ready for the module. This 
section assumes organizers will familiarize themselves with the material and designate roles and 
responsibilities for the facilitation team; it does not list these tasks explicitly for each module.

 ■ Handouts: Handouts have been kept to a minimum; there are only three handouts in total. If the 
facilitation team would like to include other handouts for the participants, they are welcome to 
do so.

Handout # Module # Handout Description

1 3 Legal Framework

2 3 Child Protection Protocols

3 6 Action Plan

 ■ Activity Instructions: Step-by-step process for conducting each training activity. When 
appropriate, this section also presents technical content to be shared during interactive activities, 
such as small-group work. Within the activity instructions, you will find some italic type. These 
words are italic to stand out on the page, because they are conversation or questions intended 
to be read word-for-word to the participants. When training, activity instructions and technical 
information can be flexible; each facilitator adds his or her own style and summarizes and ad-libs 
as needed. However, the sentences in italics have been specifically crafted to ask the correct 
questions to facilitate conversation. Therefore, these lines should be read verbatim.
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This workshop was designed for 18 participants. We found this to be a good number; big 
enough for cross-learning, but small enough to retain intimacy and allow facilitators to be 
able to assist individuals as needed. Note that all activity groupings will always be divisible 
by 18. Should your workshop have a number other than 18, you will need to adapt. 

Activity instructions have been broken down into smaller chunks of time to make this guide 
easier to follow. However, to ensure a smooth flow from one activity to the next, the same 
facilitator should be responsible for the entire module, if possible.

 ■ Facilitator Notes: This is information the facilitator needs in order to complete an activity. These 
are not handouts—not all participants need to see them. It is information only for the facilitators. 
For example, in Module 1, the facilitator notes include the questions used for the introduction 
activity. Not all modules require facilitator notes.

Adaption for Use Outside of Malawi
The original curriculum was created for use in Malawi. However, this document is easily adapted for 
use by other implementors in any country working to end CEFM. The following areas are the only 
occurrences when country-specific information is used. For use in another country, simply follow this list 
to make the necessary changes.

Module 2:

 ■ Substitute country-specific statistics instead of Malawi statistics. 

 ■ Substitute terminology in the “Traditional Customs and Practices” section to align with local 
practices. 

 ■ Substitute other stories that mirror local customs or practices (such as polygamy or female 
genital circumcision), since the Neema and Malita case studies may or may not translate into 
another context. These stories were chosen because they represent two different ways that 
children end up married prematurely. Although one case study would work, it is nice to have two, 
for comparison and contrast. 

Module 3:

 ■ Identify the local laws and policies that set the legal age of marriage and make a handout for 
participants, since this handout and legal information are specific to Malawi and cannot be used 
for another context.  

Module 9:

 ■ Do some research and find some messages (five or six is good) that have been effective locally. 
This module uses specific messages that have been tested and proven to work in Malawi. It 
could be these messages also work in your country, but it is good to check.  
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Module 10:

 ■ Replace nsima, which is used to explain the steps in any given process here, with a dish that will 
resonate with your participants if nsima is not a common food in your country. 

Sample Agenda

8:30–10:30 Module 1

10:30–10:45 Morning Break

10:45–12:00 Module 2

12:00–13:00 Lunch

13:00–14:30 Module 2 Continued

14:30–14:45 Afternoon Break

14:45–17:00 Module 3

8:30–10:30 Module 7

10:30–10:45 Morning Break

10:45–12:30 Module 8

12:30–13:30 Lunch

13:30–15:00 Module 9

15:00–15:15 Afternoon Break

15:15–16:30 Module 9 Continued

8:30–10:30 Module 4

10:30–10:45 Morning Break

10:45–12:45 Module 5

12:45–13:45 Lunch

13:45–15:00 Module 6

15:00–15:15 Afternoon Break

15:15–16:30 Module 6 Continued

8:30–10:00 Module 10

10:30–10:15 Morning Break

10:15–11:30 Module 10 Continued

11:30–12:45 Module 11

12:45–13:45 Lunch

13:45–14:45 Module 11 Continued

14:45–15:00 Afternoon Break

14:45–16:30 Module 12

DAY 1

DAY 3

DAY 2

DAY 4
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MODULE 1: Introduction and Introspection

Learning Objectives

1. Participants meet each other and the training team.

2. Participants agree on group norms.

3. Participants reflect on their own position on child, early and 
forced marriage.

Critical Learning Points

There are three important learning points to cover in Module 1.

1. Welcome the participants and spell out what they will learn in these four days together. 
Set the tone: the workshop material is relevant, the facilitators are knowledgeable and 
prepared, the room looks professional. 

2. Help participants learn everyone’s name and some background about each other so that 
they can become comfortable with one another and be open to sharing during activities.

3. Learn a bit about what the participants know and what they do not know in order to help 
manage expectations about the workshop.

Preparations

 ■ Prepare a flip chart page with a simple workshop timetable.

 ■ Prepare a flip chart page for “Ground Rules.”

 ■ Prepare a flip chart page with a continuum on it. The left point should be labeled with the 
words “Do Not Support.” The middle can be labeled with the word “Supporter.” The right 
point should be labeled with the word “Champion.”

 ■ Prepare a flip chart page with a simple workshop timetable.

 ■ Prepare a flip chart page with the heading “Interview Questions” and the following three 
questions for participant pairs to discuss:

 ■ How does your faith (or your values) support work around child, early, and forced marriage 
(CEFM)? 

 ■ Up to now, where do you stand on the issue of CEFM?

 ■ Have you taken any previous action related to CEFM?

 ■ Prepare a flip chart page listing the workshop objectives.

2 Hours
TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS



Effective Community Champions: Helping Traditional and Religious Leaders Fight Child, Early, and Forced Marriage

20

Activity Instructions: Introductions (1 HOUR)

1. Welcome your group to the workshop and thank them for attending. Acknowledge that 
adults have many responsibilities in life, and these participants especially have community 
leadership roles that come with heavy responsibility and time commitments. Acknowledge 
that participants have made time for this workshop, may be away from home, and may be 
missing something important to be here. Thank them for their time. 

2. Say a few words about using a participatory methodology: We want to hear from you—
to brainstorm your ideas—and think about how we can all work together to help our 
communities thrive. We will be doing work individually, in pairs, in table groups and in large 
groups. Hopefully these four days will not only be informative but also fun and engaging!

3. Review the general purpose of this workshop: bringing people together who are already 
leaders in your community to talk about how we can strengthen our capacity to work together 
to combat child, early, and forced marriage. Answer any immediate questions. (We will review 
the workshop objectives later.)

4. Introduce the training team and briefly describe what each person’s responsibilities are. 

5. Decide on some ground rules for the workshop. You may want to begin with some basic ones 
on the flip chart: turn cell phones on silent, participate, no side-talking, keep an open mind, 
be on time, etc. Ask participants if they disagree with anything on the paper, or if they want 
to add anything further. Write additional suggestions on the flip chart, and when done hang it 
somewhere for everyone to reference for the rest of the workshop.

6. Ask each participant to take a turn standing and introducing himself or herself to the room. 
Encourage everyone to keep their introduction to one minute. Write the following questions 
on a flip chart page, to help.

a. What is your name; how would you like to be addressed?

b. Where do you come from?

c. What is your role in your village/town?

d. What inspired you to attend this workshop?

7. When everyone has finished, give the group a round of applause. Comment on the great 
amount of wisdom and experience in the room and, once again, thank the participants for 
attending this workshop. 

Activity Instructions: Introspection and Reflection (1 HOUR)

1. Explain: Now that we know everyone’s name and a bit about each other, let’s turn our 
attention to issues around child, early, and forced marriage. In a moment we’re going to break 
into pairs for this activity, but first let’s review the questions together. 
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2. Display the flip chart page with the continuum on it. Explain the points. Do Not Support can be 
because you disagree with CEFM prevention work, or because you do not know about it. If you 
are new to this topic, this might be where you are currently. In the middle we have Supporter. 
This means you agree with anti-CEFM work, it is a core value of yours, but for whatever reason, 
you have not yet taken any actions around it. Finally, we have Champion, which means you are 
not only a supporter but you regularly take actions to address CEFM.

Since this is a continuum, you may sit on one of these three points, or anywhere between. We 
ask that you be honest with yourself, and honest with the group. This is only the beginning of 
the workshop and we do not expect many of you are champions—yet.  

3. To help participants better understand this continuum, ask the group three questions:

a. For those who chose Do Not Support, why did you choose this label?

b. For those who chose Supporter, why did you choose this label?

c. For those who chose Champion, why did you choose this label? What actions have y0u 
done in the past around childhood marriage?

4. Split participants into nine pairs. (You can do this any way you wish—assign pairs, count off, ask 
everyone to choose their own partner, etc.) Ask each pair to spend some time interviewing each 
other, using the three questions in the blue box below. (These are also written on a flip chart 
page for reference.) Spend 10 minutes with one person interviewing the other, and then switch. 
Participants do not need to write anything down. 

 Break for about 30 minutes total. It will take groups a few minutes to settle into their 
conversations, and then they need 10 minutes for each person. During this time, the facilitators 
can circle around the room, answering questions and listening to some of the stories and 
responses.

5. When the pairs seem finished with their conversation, bring participants back to the large group. 
Use the following questions to guide a conversation for about 15 minutes.  

a. Let us start with the good news. Was anyone really impressed with the actions that their 
partner has taken towards CEFM? (Wait for hands.) Can a few people share what actions 
have been done to date?

b. Perhaps some of you were on the other end of this continuum. Did seeing other people 
inspire you to want to do more?

1. Where do you stand on the issue of child, early, and forced marriage? Choose a 
point on the continuum and explain why you chose that spot. (Have you taken action 
around CEFM in the past? Why or why not?)

2. What brought you here today? Why are you interested in CEFM issues now?

3. In six months’ time, where would you like to be on this continuum? What information 
or skills do you need from this workshop to help you achieve that goal?
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c. Does anyone want to share their answer to #2, what brought you here today? Take 
several responses. After each one, ask the others: did anyone else come for this reason 
as well? (This will help give facilitators some information about what is motivating these 
participants. This information can be woven into the remainder of the workshop.)

6. Review the workshop objectives (see box below) as a group. Ask that as you go through 
them, participants think about their response to question #3 and try to connect the skills and 
information you need in order to reach your goal. 

7. Ask participants: Is there anything that you think is missing from this agenda? Anything that 
you believe you need in order to reach your goal on the continuum? (Oftentimes a participant 
will list something that will be covered in the material. You can tell that person, “oh yes, we’ll 
talk about that tomorrow afternoon,” etc. But sometimes participants have an expectation 
that is not at all covered in the workshop material. In those cases, it is better to admit that 
this specific topic will not be covered. Then you can speak with them during break to try 
and get them the information they need. Technical experts may be extra supportive in these 
circumstances.)

8. Thank everyone for their work this morning. Break for coffee/tea.

Workshop Objectives

 ▪ Understand what child, early and forced marriage is. 

 ▪ Investigate the implications of CEFM.

 ▪ Learn about the current policies regarding childhood marriage and what successful work 
has happened to date.

 ▪ Investigate how to play a leadership role in advancing Malawi’s efforts to end CEFM.

 ▪ Learn how to meaningfully engage youth as an important stakeholder in the elimination of 
child marriage.

 ▪ Learn to choose effective communication messages that will resonate with the 
community.

 ▪ Learn skills and approaches to building successful mentor-mentee relationships.

 ▪ Craft a group community action plan to be implemented in the next six months.

 ▪ Craft an individual mentoring action plan to be implemented in the next six months to 
mentor new CEFM champions.
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MODULE 2: Defining the Problem of CEFM

Learning Objectives

1. Define child marriage, early marriage, and forced marriage.

2. Investigate root causes of CEFM.

3. Discuss the implications of CEFM in the community and for individuals.

Critical Learning Points

There are two important learning points to cover in Module 2.

1. Importance of background material: if all participants are familiar with issues around CEFM, 
you can proceed quickly. However, if even 1–2 participants need the review, take the time to 
do so now, so that everyone has the foundation they need to proceed through the workshop. 

2. The deep ramifications of CEFM: if participants fully understand how devastating CEFM can 
be in terms of human rights, the economy, health, and family welfare, it may be easier for them 
to become champions.

Preparations

 ■ Prepare a flip chart page that lists the five main causes of CEFM: traditional customs and 
practices, limited awareness, gender inequality, poverty and lack of opportunities, and 
pregnancy (found on page 26–27). For those in the group with low literacy, explaining these 
fully when presenting is essential. You may want to draw a simple symbol next to each one to 
help those who in the group with low literacy or print out pictures beforehand if drawing is not 
a facilitator strength. 

 ■ Prepare one case study to be told orally (an example case study can be found in the facilitator 
notes at the end of the module). In keeping with oral histories, the person selected to read this 
case study to the group should be a dynamic storyteller.

Activity Instructions: Information/Defining the Problem (15 MINUTES)

1. Welcome everyone back from break.

2. Explain that after our reflection time, let us go ahead and move forward with some more 
information about CEFM. But what do these words actually mean? Ask: what is child marriage, 
early marriage, and forced marriage? Ask if a participant can summarize the differences 
between the three. (Take a few different participant comments until it is clear that the 
group understands the key concepts behind each phrase. If the group is unsure, share the 
definitions below.)

2 Hours 45 Minutes
TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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3. There are people in our communities who participate in CEFM, and people who do not. 
This next activity is designed to allow us all to think more deeply about why CEFM happens, 
and to whom. Note that this activity does not ask the participants to act like their character; 
they only need to imagine this person’s access to resources and ability (or inability) to make 
decisions for themselves. 

4. The two following activities are very powerful. They help participants put themselves in other 
people’s shoes, to understand power from a variety of viewpoints. However, option 1 is a 
little complicated to explain, depending on workshop participants, and we do not want the 
logistics to be so hard that we lose the content of the exercise. Each facilitation team can 
assess their participants and decide how to proceed. They are welcome to continue with the 
power walk (option 1) OR they may choose option 2, which is simpler but gets to the same 
point. 

Option 1: Power Walk (1 HOUR)

1. Divide participants into pairs. Give each pair a character. (Characters can be found at the end 
of this module.) Allow them a few minutes to read this character description and think a bit 
about what life is like for this person. Ask participants to close their eyes and try to imagine 
this character’s world. They do not need to act like this person; this is not role play. We 
simply want participants to think about what life is like for their character, without judgement, 
attempting to see the world from this character’s eyes. Participants are NOT to share their 
character with anyone outside their pair.

2. Clear a large space in the room, or if the workshop room is small, step into a hallway, or 
outdoors if weather permits. You need as large of a space as possible for this exercise. Ask 
one person per pair to stand; these nine people will form a horizontal line (standing shoulder 
to shoulder, not front to back) in the middle of the space. The other nine participants can 
stand along the perimeter, where they can see their partners. 

 (Note: The power walk was constructed this way to avoid having all 18 participants up at 
once, as you need a very large space to do this. Instead, participants are put into pairs, 
which makes the exercise into a nine-person power walk. This also allows all participants 
to be actively involved and have the experience of internalizing a persona. However, you 
can simply ask for nine volunteers to participate in the power walk and have the other nine 
people stand to the side and observe.) 

3. Read the first statement found in the box below. Ask the participants to consider the 
statement, and quickly discuss with their partner if they like. Sometimes there is no clear 
answer. Then the pair can briefly discuss and make the best choice they can for their 
character. 

a. If they think the statement applies to their character, they should take one step forward.

b. If they do NOT think the statement applies to their character, they should take one step 
back.

c. If the statement is not applicable to their character, they can stay where they are.
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4. There is no need to discuss after each question. Just pause and allow participants 30–45 
seconds to make their decision. Answer questions if there is any confusion. When the group 
is ready, proceed with the rest of the statements, following the same instructions for each 
one.

5. When the exercise is complete, ask the participants to remain standing where they are for a 
brief discussion. Spend about 10–15 minutes on this conversation. 

a. First, ask each pair to read their character aloud so everyone can note which 
characters are standing where.

b. Ask: Does anyone disagree with where a character ended up? If you think the 
character description does not match the ending space, please say so now.

c. Ask: Who are the kinds of characters up at the front? (These people have more power 
and money and are less likely to participate in CEFM.)

d. Ask: Who are the characters who fell to the back? (These people have less power and 
money and are more likely to participate in CEFM.)

e. Ask: What does this exercise tell you about CEFM and power? 

f. Ask: Who are the people we need to look out for most when it comes to addressing 
CEFM? 

6. When the discussion is over, ask everyone to return to their tables in the workshop room.

Statements for the Power Walk

 ▪ I had/have the opportunity to complete my primary and secondary school education.

 ▪ My children do/will likely have the opportunity to complete primary and secondary school.

 ▪ I am able to generate an income for me and my family.

 ▪ I have regular and dependable access to food, sanitary toilets, and a safe place to sleep.

 ▪ I had/have the power to decide who I want to marry.

 ▪ I had/have the power to decide when I want to marry.

 ▪ If someone is asking me to do something I do not want to do, there are people I can trust 
who will help me and defend me.

 ▪ If I am questioned by the police, I am confident that they will listen to me and believe me.

 ▪ I have access to standard medical care.

 ▪ I have the power to prevent CEFM either for myself, my children, or for children in my 
community.
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Option 2: Who Holds Power in My Community? (1 HOUR)

1. Divide participants into six groups of three people each; use whatever method you prefer for 
creating these triads. Allow a few minutes for participants to move their chairs around to sit 
with their new partners. 

2. Assign each triad a different character description. Please explain to everyone that although 
these are fictitious characters, they are meant to represent the kinds of people who reside 
in our villages and towns. You may print out the descriptions and hand each group a slip of 
paper. For groups with lower literacy capacity, you can simply send the facilitators around to 
describe the characters to each group. 

3. Write the following questions on a flip chart page and ask each group to discuss and answer 
these questions in reference to their assigned character. Allow about 20–30 minutes for this 
step. 

a. Does your character have access to food, water, shelter, and health care?

b. When your character has a health or financial crisis, are there people to support them?

c. Does your character get to make decisions about themselves, or do others tend to 
make decisions for him or her?

d. Decide as a group if this character has a lot of power, some power, a little power, or 
zero power in the community.

e. Choose one person in the group to present your ideas.

4. When everyone is ready to proceed, bring the group back together. Read the description 
of the first character out loud and ask a volunteer from that triad to answer the first two 
questions below. (Participants do not need to review the entire conversation, as that would 
take too long. They can simply focus on your two questions). Then ask the group to answer 
the third question.

a. Does this person have lots of power, some power, a little power, or zero power in their 
community?

b. Why did you come to that conclusion?

c. Do the other groups agree with this assessment? Does anyone have something else to 
add?

5. Thank that volunteer and move to the next description. Proceed the same way through all 
five characters. If a group misunderstands their character, the facilitator should feel free to 
gently correct them. 

6. When everyone has finished, use a few discussion questions to process this lesson. 

a. Ask: What does this exercise tell you about CEFM and power?

b. Ask: Who are the people we need to look out for most when it comes to addressing 
CEFM?

Whichever option you choose, if you are following the proposed four-day agenda, this is a good time 
to break for lunch. You can continue Module 2 after lunch.
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Activity Instructions: Causes of CEFM (45 Minutes)

1. Welcome everyone back from lunch. You may want to spend a few moments reminding the
group of the conversation just before break.

2. Transition to the next activity by explaining that we now know that power plays a big role
in CEFM, but we want to talk about this further and give participants a bit more information.
So, let us take a few minutes to talk about WHY families choose to participate in CEFM.
A facilitator or technical expert can now deliver a presentation about the root causes of
CEFM. The presentation should be no more than 15 minutes. (You can use the prepared flip
chart page as a visual aid.)

a. Traditional Customs and Practices: We all understand the power of traditions. Many
of our traditions are sacred and beautiful; they are what makes us who we are, and
what differentiates us from others. Traditions can be something that a family and
community are deeply proud of. But not all traditions are good, and not all traditions
are worth repeating. Examples include kusasa fumbi, kutomera, or fisi.

b. Limited Awareness: We will give you some legal information, but in reality, only 8
percent of Malawians know their legal rights. Laws on paper do not matter if the
people of our country do not know their rights. And it is important for all of us to know
the legal frameworks; ignorance of the law does not apply when prosecuting CEFM
issues.

c. Girls’ Dignity: The unspoken belief that girls are inferior to boys is one reason why
CEFM takes place. Sometimes we do this consciously and sometimes subconsciously,
but we often devalue girls—believing that it is more important to consider what is
better for a family, for a man, for a community—before we consider what is better for
a girl. Because we do not value girls the way we do boys, we are more comfortable
“sacrificing” that girl for the betterment of others.

d. Poverty and Lack of Opportunities: Poverty is a driving factor for CEFM. Poor families
may consider child marriage to relieve the economic demands in the home, or even
generate income such as kupimbira or kapawila. In these cases, marriage is simply a
means for survival and security, made worse in times of economic or natural disasters.
Girls often trade marriage for school fees, or boarding fees. One survey found that 77
percent of girls who were married before the age of 18 report that they did not have
any educational or work opportunities at the time of marriage.

e. Pregnancy: Girls who become pregnant before marriage are often forced to marry
the father of the baby and drop out of school. Some families tolerate child marriage
to avoid paying chindapusa, or chibadera when a girl becomes pregnant before
marriage. Marriage becomes the means to “correct” the shameful problem of having a
baby outside marriage.

3. Ask: Does anyone disagree with this information presented here? Can anyone think of
another root cause of CEFM that we have not discussed that should be noted? (Facilitators
should be prepared for push-back here, particularly around the concept of girls’ dignity.)
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4. Up to now we have heard statistics and lists of reasons of why families might participate
in CEFM, but we all know we are not talking about numbers, but people. CEFM affects real
people, their families, and their communities. To remind us about the human side of CEFM,
we are going to tell two true stories. The first is about a girl named Neema, and the second
is about a girl named Malita. Both stories can be found at the end of this module.

5. Invite the storyteller(s) to begin. You can have one storyteller for both, or two different
storytellers. This section should not be rushed. Allow the storytellers to talk at their own
speed, in their own style. Allow a few moments of silence between the two. When finished,
help process participants’ feelings by initiating a conversation for about 10 minutes, using
the following questions:

a. How did those stories make you feel?

b. Were these stories realistic? Do you know any girls like that in your community?

c. Do you feel more empathy for one girl over the other? Why? (If participants show bias
here, take a moment to talk through that. Some participants may feel less empathy
for Malita because her pregnancy was “her fault.” But we want to push back on this
assumption. Both Neema and Malita are products of their environment. Both of them
had limited resources and options.)

The following statistics may be helpful to the facilitator during this session:

▪ Out of every 100 children in Malawi, 42 of them are married before the age of 18.

▪ 10 percent of children in Malawi are married before the age of 15.

▪ In 2020 Malawi was listed as the country with the seventh highest rates of CEFM
globally.

▪ CEFM is more common in rural areas, among populations who are poor and out of
school without opportunities for income.

These statistics were taken from the Malawi National Strategy on Ending Child 
Marriage 2018–2023. If this curriculum is used after 2023, check and update statistics.
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Activity Instructions: Mind Mapping (45 MINUTES)

1. Display the four flip chart pages you have prepared. Explain that here, we took the stories 
of Neema and Malita, and identified the various ways that these families suffered due to 
CEFM. And not just the girls, but also her family and her community. Now we are going to 
ask small groups to investigate this further. This is a time for participants to dig deep and 
really examine the “ripple effect” of CEFM. Think about when you throw a stone in a pond—
you see the ripples spread out from that spot until they eventually reach the shore, and that 
small stone affects all the water. This is also how CEFM affects our communities. One thing 
leads to another and another and another until everyone feels the effect.

2. To ensure everyone understands this activity, do one example on each mind map together 
in a large group. Or if you have enough people on the training team, have one person join 
each group to make sure they are on the right track. 

a. PHYSICAL: What are some consequences that came from these early marriages that 
apply to our physical bodies? Can anyone think of one example? Ideas could include: 
girls had babies before they were mature, Malita had a hard time feeding her baby due 
to malnourishment, Malita’s baby was sick, etc. Write the one example on the flip chart. 
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b. ECONOMIC: What does poverty have to do with early marriages? Ideas could include: 
Samson could not get a job with little education, Neema’s family only married her off 
because they were poor, etc. Write the one example on the flip chart. 

c. EDUCATIONAL: What does education have to do with early marriage? What is one 
educational consequence that came from these early marriages? Ideas could include: 
Neema, Samson, or Malita had to drop out; or, because Neema has no power in her 
relationship, her children also aren’t likely go to school. Write the one example on the flip 
chart. 

d. EMOTIONAL/PSYCHOLOGICAL: What are the emotional or psychological consequences 
of these early marriages? Ideas could include: a bad marriage between Samson and 
Malita, depression for Neema or Malita, children likely suffer trauma when they grow up in 
a violent home, emotional abuse of Neema, etc. Write the one example on the flip chart.

3. Explain that each table group will discuss further linkages and consequences of CEFM. We 
ask that for each area the tables remember the three layers—personal, family, and community. 
Encourage participants to think deeply, not stopping with the individual, but thinking about what 
kind of parent they will be, and how this might affect their future children. Allow groups at least 
20 minutes to discuss their topic. Facilitators can circulate and help any group which needs 
extra guidance. If any groups struggle with literacy, then a volunteer from the training team 
can help write down answers. You may choose to give each group a flip chart page and some 
markers and ask them to document their ideas in words and/or pictures. 

4. Pass around the four flip chart pages with the mind map you started together, and ask the 
participants to continue their work.

a. Table group #1 should discuss the PHYSICAL ramifications of these stories. Whose body 
and health are compromised because of CEFM? What impact do we see on the individual, 
and on the family and community surrounding that individual?

b. Table group #2 should discuss the ECONOMIC ramifications of these stories. Whose 
livelihood is compromised because of CEFM? What impact do we see on the individual, 
and on the family and community surrounding that individual?

c. Table group #3 should discuss the EDUCATIONAL ramifications of these stories. Whose 
education is compromised because of CEFM? What impact do we see on the individual, 
and on the family and community surrounding that individual?

d. Table group #4 should discuss the ramifications of EMOTIONAL/PSYCHOLOGICAL in 
these stories. Who suffered abuse and emotional harm because of CEFM? What impact do 
we see on the individual, and on the family and community surrounding that individual?

5. When everyone is finished, tape the mind map pages to the wall where everyone can see 
then. Ask a volunteer from table group #1 to stand and present their mind map. When they 
are finished, ask the others: Does anyone have anything else to add? (This is a good time 
for technical experts and champions to jump in. The facilitators should feel free to suggest 
implications not mentioned by the participants and add them to the mind maps.)
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6. Continue in the same pattern with table groups #2, #3, and #4. Each group should spend no 
more than five minutes in total presenting.

7. Close this session by explaining that hopefully now everyone sees how devastating CEFM 
can be on an individual, the family, and the community. Admit that it feels dark at the 
moment, but after lunch we will reconvene to talk about hope—strategies that have been 
successful in preventing CEFM. 

8. Break for lunch. 

Facilitator Notes for Option 1: Power Walk

For the power walk, simply print the table below and then cut along the lines to create nine pieces of 
paper. Hand one piece of paper to each pair. 

1.  A 14-year-old girl. She is the oldest child in the family. Her parents are poor and struggle 
with money. They recently made her drop out of school to help her mother with her 
younger brothers. 

2.  A 14-year-old boy. He is the oldest child in the family. His father is a landowner and has a 
successful farm. He is in school and receives good marks. 

3.  A 14-year-old girl. Her father has a good job at a bank. She is in school and receives good 
marks. 

4.  A woman, married with four children. They all live with her husband’s family. They are not 
rich, but they run a small family business and have enough money for food, medicine, and 
school fees. She works hard in the home and the business but does not receive a salary. 
All the proceeds are kept in the family, which is controlled by her father-in-law.  

5.  A man, widowed with three small children. His wife died during the birth of the youngest 
child. They live with his sister’s family, and he does not have regular income. Money is tight 
and a constant stress. 

6.  A female traditional leader. Her extended family is very supportive and helpful. She is not 
rich, but there is always enough food and money for school fees.

7.  A 15-year-old boy. He is in school and was just informed that he got his girlfriend pregnant 
by accident. He does not want to be a father. He has dreams of moving to Lilongwe and 
attending university. But family laughs at his dream; poor boys who become fathers at age 
16 do not go to university. 
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8.  A 35-year-old man. He recently came back to Malawi after being a migrant worker and 
has saved up some money. He wants to be married so that someone will take care of him.

9.  A 50-year-old man. A businessman who works in the capital, he earns a very good salary 
and has never been married. He has five brothers and sisters who are all married with 
children. He is close to his family; his nieces and nephews look to him as a role-model. 

Facilitator Notes for Option 2: Who Holds Power in My Community?

1.  A 14-year-old girl. She is the oldest child in the family. Her parents are poor and struggle 
with money. They recently made her drop out of school to help her mother with her 
younger brothers. 

2.  A 50-year-old man. The vice president of a bank, he earns a very good salary and has 
never been married. He has five brothers and sisters who are all married with children. He 
is close to his family; his nieces and nephews look to him as a role-model. 

3.  A man, widowed with three small children. His wife died during the birth of the youngest 
child. They live with his sister’s family, and he does not have regular income. Money is tight 
and a constant stress. 

4.  A female traditional leader. Her extended family is very supportive and helpful, and she is 
well respected in the community. There is always enough food and money for school fees.

5.  A 15-year-old boy. He is in school and was just informed that he got his girlfriend pregnant 
by accident. He does not want to be a father. He has dreams of moving to Lilongwe and 
attending university. But family laughs at his dream; poor boys who become fathers at age 
16 do not go to university. 

6.  A 35-year-old man. He recently came back to Malawi after being a migrant worker and has 
saved up some money. He wants to be married so that someone will take care of him.
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Facilitator Notes for Case #1: Neema
At the age of 14, just after she completed her primary education, Neema’s parents arranged for her to be 
married to a man much older than herself. Neema did not want to get married and cried for weeks after she 
was told of the plan. But her mother told her she was being selfish. The family was poor. Neema had two 
younger brothers, and her mother was pregnant with a fourth child. There wasn’t enough food in the home, 
and the baby would soon require milk. Neema needed to go. The family could not afford to feed her, and 
they needed the bride price that would come from her marriage. 

Just days before the wedding, the school results came out. Neema was selected for a place at a 
government secondary school. Neema was excited and thought this would prevent the marriage. But her 
fiancé said she could go to school after the wedding, and this appeased her parents and the village elders. 
So, the plans did not change. Neema was sad, but hopeful that her education would continue. 

As soon as Neema was married, her husband changed his mind. He said she would not go to school; she 
would stay home to cook and take care of him. When she protested, he beat her and he raped her. When he 
left the next day, Neema ran away. She was sure that her parents would take her back if they knew what her 
new life was like. But when she reached her parents’ home, they were angry. They told her, once again, that 
they needed the bride price from the marriage. Her father took Neema back to her husband’s house, where 
she was beaten more severely. She lay in bed for a month, her wounds were so severe. 

Now Neema is 17 and the mother of two. She lives in fear of her husband and tries to do her best to suffer 
the beatings herself to protect her daughters. She knows that if she had been given the chance, she would 
have done well in school. She wants her young daughters to one day go to school, but her husband does 
not believe in educating women. Neema feels miserable but trapped. No one in her family listens to her. No 
one in her life believes in her. 

Facilitator Notes for Case #2: Malita
This story begins when Malita was 14 years old. She was the firstborn in a family of seven. In her household 
lived her mother, her father, and four siblings: three boys and a girl. Malita attended Makanga Primary 
School. Her family was very poor, and Malita often went to school without food. She wore tattered clothes 
and either bare feet or worn-out shoes that did not fit, and which made her feet hurt. She was always 
embarrassed by her appearance and bullied by some of the other children. She admired those children with 
full stomachs and money in their pocket and nice clothes. She wished that life was easier for her family. 

When she was 15 she met a boy she liked. His name was Samson, and he was also 15. Malita and Samson 
started having a sexual relationship. She thought she loved him, and thought Samson loved her back. Malita 
did not know much about contraception, and after some months Malita realized she was pregnant. She 
knew Samson was the father. Thankfully, Samson accepted responsibility and the two went to his parents to 
discuss a plan. 

When the baby was born, Malita and Samson both dropped out of school. She took care of the infant, and 
he started looking for income to support his new family. But being young without a skill or education, he 
struggled. Many nights they had no food. Malita struggled to produce enough milk for the baby, and the 
baby wasn’t growing or putting on enough weight to be healthy. The hungry infant cried a lot, which added 
stress to the young couple. They argued. Samson would go out all night with his friends to avoid more 
arguments and a crying baby. Malita wondered if they ever loved each other at all. She ended up regretting 
her sexual relationship with Samson. She was now living a more miserable life than when she was in her 
father’s home.
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MODULE 3: Finding Solutions

Learning Objectives

1. Learn about Malawi’s legal framework that helps protect citizens 
against CEFM. 

2. Discuss strategies that have been shown to be successful in 
preventing CEFM. 

3. Begin brainstorming ways that participants can respond to CEFM in 
their community. 

Critical Learning Points

There are two important learning points to cover in Module 3.

1. The session before lunch ended in a dark place, because we want participants to feel a deep 
connection to the pain that can come from CEFM. We want participants to end this session 
feeling that they have the power to make a difference.   

2. Participants have heard lots of general information about CEFM in modules 1 and 2. Now 
make the issue personal by ending this session with a brainstorm of ways that they might 
think about helping combat CEFM in their communities. 

Preparations

 ■ Prepare a flip chart page that lists four low-cost responses to CEFM: Community Meetings, 
Door-to-Door, Youth Dialogue, and Existing Adult Structures. You may want to draw a simple 
symbol next to each one to help those in the group with low literacy. 

 ■ Before today’s session, talk to the champions and/or youth leaders and see who is 
comfortable telling the group a bit about one of their past CEFM projects (2–3 people is 
perfect). Please ensure that their stories use one of the methodologies reviewed during 
Module 3. And ideally, the stories complement each other nicely, so that a range of 
approaches is highlighted. If possible, ask these people to rehearse beforehand. 

Activity Instructions: Legal Solutions (60 MINUTES)

1. Welcome everyone back from break.

2. As promised, this is the time to discuss hope. Despite the situation in Malawi, we can make a 
change. We can make a change—we are making a change—and there is hope for our future. 
We can do this together! 

2 Hours 15 Minutes
TIME

 ■ Flip chart paper
 ■ Markers
 ■ Handout 1: Legal 

Framework

MATERIALS
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3. Distribute Handout 1: Legal Framework. Take about 10–15 minutes to read this worksheet out 
loud to participants, pausing to fully explain each passage, and taking questions. These are 
laws that, as of the writing of this curriculum, are currently part of Malawi’s legal framework to 
ensure that children have rights and that they are protected by the government. 

4. Of course, laws are ineffective if citizens do not know about the laws and do not know their 
rights under these laws. But in Malawi, ignorance of a law does not hold up in prosecution. It 
is up to all of us working in CEFM to educate ourselves and our communities about the laws. 

5. This is a good time to talk about compliance (following a law) and enforcement (holding 
others accountable to a law). As community leaders, we need to do both. We need to 
comply with the law and be role-models to others. For those who can perform legal marriage 
ceremonies, complying with the law means not participating in an illegal marriage, a 
marriage of underage or unwilling participants. And we need to enforce the laws by turning in 
anyone who has broken the law to the authorities. This is difficult, but we cannot turn a blind 
eye. If we know that an illegal marriage is happening in our community, we need to report it 
immediately in order to protect the children involved. 

6. Pause here and make sure participants understand and agree. You may use the following 
questions to ensure everyone understands this topic. 

a. Has anyone here had to enforce laws that prevent early or child marriage before? Can 
you tell us about that situation?

b. Are any of you uncomfortable with enforcement? Why or why not?

c. How can we help our communities with compliance, so that we can avoid enforcement?

7. Participants might have a lot of energy around the legal conversation, but this workshop is not 
designed to spend a lot of time getting into the nitty-gritty of law. If you see that your group 
has a particular interest, consider scheduling a lunch or evening event later in the workshop 
to address these questions. 

Activity Instructions: Community Project Solutions (1 HOUR 15 MINUTES)

1. Have a facilitator or technical expert give a 10-minute presentation on four proven methods 
to address CEFM. Use the prepared flip chart page as a visual aid. Note that there are indeed 
more than four proven methods, but the four we will speak about today are NO-COST 
methods. These are the most likely methods participants will use in your community as they 
require little or no funding at all. 

a. Community Meetings: Simple but effective, it is always beneficial to gather people 
from the community to discuss a specific topic—in this case, CEFM. Similar to door-to-
door visits, during a community meeting you can give information, explain the negative 
outcomes of CEFM, answer questions, and provide resources. Encourage anyone 
who has private questions or concerns to see you another time. Make sure to honor 
everyone’s privacy by keeping those meetings confidential.
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b. Door-to-Door Campaigns: This is when a person or a group does house-to-house visits 
to speak to the families in your community. During these visits you can give information, 
answer questions, and collect commitments from parents that girls and boys below the 
age of 18 will not be forced into marriage, nor will they marry before the legal age. In 
the past this has been done by asking parents to sign a consent form as proof of their 
commitment. These visits are also a good time to look for vulnerable populations by 
asking some simple questions: How many children in the house, and what are their 
ages? Are all children going to school? What challenges are you facing as a family?

c. Existing Adult Structures: Another method is to visit existing meetings, where people 
convene for a variety of reasons, like, for example, a village savings and loans club, 
a women’s group, or a prayer group. You can ask to come to one meeting (you know 
that the time and location is already suitable to the participants) and then tailor your 
conversation about CEFM to the interests of the group. For example, Bible study might 
be interested in biblical passages about protecting girls and women. Parent Teacher 
Association groups might be interested in the importance of keeping girls in school. And 
savings groups might be interested to learn about the economic impact of CEFM. 

d. Youth Dialogues: This intervention can be conducted with established youth clubs. 
Invite the club to your workspace and start a discussion about child marriages and 
teenage pregnancies and how these can be avoided. You can also link to information 
about contraceptives and sexual and reproductive health information. Ask young 
people to look out for each other, making note of friends who might be forced into 
marriage. These meetings need to be held in safe spaces where young people can 
discuss issues and you can ensure confidentiality in the process. Of course, you 
won’t have control over youth who gossip about other youth. But leaders must honor 
confidentiality.

 However, it is important to remember that there are safeguarding procedures that 
are important for work with youth. Ensure a facilitator brings all participants a copy of 
Handout 2 (found in annex B) during the action planning tomorrow and goes over the 
safeguarding protocols so that they are clear. 

2. In order to bring some of these theoretical scenarios into reality, this is a great time to invite 
2–3 champions/youth leaders to stand up and tell the group about a project they have been 
involved in to address CEFM. Ideally, the champion/youth leader will talk about using one of 
these low-cost methods highlighted above, so some planning is needed. Spend about 20 
minutes on this, allowing enough time for Q&A. 

3. Up to now, participants have received LOTS of information. They have learned about the 
causes and ramifications of CEFM; they have learned about the legal framework of Malawi; 
and they have learned about what organizations are doing to end CEFM. Now it is time to 
take all that information and begin to brainstorm ideas about what they will do address CEFM 
in their community.

4. Review the concept of “brainstorming” with participants. This is a process that is all about 
getting ideas on paper. It isn’t about debating which ideas are good or bad, realistic or 
dreams. We don’t all have to agree on these ideas—we simply want to begin to transition 
from what others have done to what you can do.
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5. At table groups, ask participants to brainstorm “ways that I may be able to respond to CEFM in 
my community.” Have participants come up with as many ideas as they can in 10 minutes. Ask 
one member of the group to take notes for all of them. If there is a table group which does not 
feel confident about taking their own notes, a member of the training team could step in and 
assist.

6. After 10 minutes, do a round-robin (see below for instructions) with the tables to create a 
comprehensive list of ideas for the entire group.

7. Take a moment to commend the group on creating this list. The technical experts and 
champions are welcome to make some comments, drawing attention to especially creative or 
practical ideas.

8. Explain that we’ll use this list tomorrow. We’ll find that some of these ideas might not be 
realistic for us, or we might think of new ideas too. This is a work in progress, but it feels good 
to get some things on paper. 

9. Thank everyone for their time today, and the great start they have made to this workshop. 
Make any necessary announcements and end for the day.

A round-robin is a training technique used to gather information from all participants/
groups into one comprehensive list. Begin with Table Group #1 and ask that they share ONE 
idea for addressing CEFM in their community. Write this on a clean flip chart page. Move 
to Table Group #2 and ask them for ONE idea addressing CEFM in their community that is 
different than from the first idea and write that down. Proceed to Table Groups #3 and #4 
before returning to Table Group #1. Keep going around until, one by one, the groups have 
run out of new ideas to share. This should go quickly and take about five minutes in total.
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MODULE 4: Leadership and Influence

Learning Objectives

1. Investigate the concept of influence. 

2. Determine what groups participants successfully influence now, 
and groups that participants might need some help influencing in 
the future. 

3. Discuss why listening is an important part of leadership. 

4. Contrast the concepts of mentoring and leadership.

Critical Learning Points

Today’s sessions all revolve around leadership, with a particular focus on leadership against CEFM. 
There are two important learning points to cover in Module 4.

1. All leaders have influence over their followers. Leaders should know who they have 
influence over and who they do not have influence over. This module helps participants 
think through the people in their community they want to target for a CEFM project. 

2. We want to leave participants thinking about the concept of a leader vs. a mentor. We close 
the module with just a few minutes on the concept of mentoring, which we will discuss more 
fully tomorrow.

Preparations

None

Activity Instructions: Opening (30 MINUTES)

1. Welcome everyone to Day 2 of the workshop. Each facilitator has their own way of 
beginning the day. Follow your own preference. For example, facilitators can:

a. Ask each table to discuss for five minutes and come up with at least one question they 
have from yesterday’s material. One by one, ask each table to share their question, 
and someone from the training team can answer.

b. Ask each participant to share their number one lesson from Day 1 in 10 words or less. 

c. Do an icebreaker that gets energy and spirits up before the start of another long day. 

2. Ask everyone to take their seats. The training team may wish to switch the name placards 
around so that participants are sitting with new people. 

2 Hours

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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Activity Instructions: Influence (1 HOUR)

1. Explain that whereas yesterday was an introduction into CEFM, today will focus on leadership. 
We’ll still keep talking about CEFM, but we’ll specifically be talking about how we can all, 
as leaders, inform the fight against CEFM. This is very appropriate for this group, as you are 
already community leaders. In fact, you were all invited to this workshop because of the 
respect you have already built in your community.

2. To start, ask the group about the word “influence.” This is a word often used in reference to 
leaders. Ask: What does the word influence mean to you? (Take 1–2 answers. Ensure that 
participants generally understand the definition.)

Influence: To have an effect on another person. This can be in terms of belief and/or 
behavior. For example, in terms of CEFM, a leader can influence others to believe that 
CEFM is wrong and/or make a pledge never to force their children to marry—or to marry at 
all before the age of 18. 

3. Continue with a large-group discussion for about 10–15 minutes using one or more of the 
following questions as a prompt:

a. What responsibility comes with being an influencer? 

b. How does that responsibility make you feel?

c. How can you balance “influence” while also encouraging your followers to have their 
own voice? 

4. Ask: Do you think it is normal for leaders to have stronger influence over some groups than 
others. Why? Take 1–3 answers. This is not meant to be a negative—it is simply a fact in 
leadership. For example, participants might have more influence with their own congregation 
than with other congregations. The elders might be more accessible than the youth. This is 
just a time for participants to reflect on who in their community is easy to reach and who is a 
bit more difficult. (Often it is easiest to influence people like us, or people “below” us in social 
status, and hardest to influence those unlike us, or people “above us” in social status.)

5. This is a great opportunity to include a champion who is in the room. Ask that champion to 
share an example from their own life. What specific groups do they have strong influence 
over, and which groups do they struggle to influence? 

6. Ask the large group to quickly brainstorm some of the groups with which they have a 
strong influence: people who listen to them, believe them, respect them, and consider 
their recommendations. Take as many examples as you can and write these on a flip chart. 
(Typically, these answers include: people devoted to my faith community, my family, close 
friends, elder men, etc. Push participants to be specific when they describe the groups. “My 
community” is too vague of an answer. Ask: who in your community?) Be conscious of time.  
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7. Next, ask the large group to quickly brainstorm some of the groups with which they DO NOT 
have a strong influence: people that often do not listen to them, are hard to reach, or those 
who tend to follow other leaders. Take as many examples as the participants can give. Write 
these on a flip chart page. (Typically, these answers are: people not in my faith community, 
youth, school dropouts, etc. As you did before, push the participants to be specific.)

8. Hang both flip chart pages on the wall for reference tomorrow. As you do so, instruct 
participants: Please sit quietly and think individually for a few minutes and determine who the 
top two are for you in each group, the top two groups who you can easily influence, and the 
top two groups you cannot easily influence. You can memorize this or write it down. But we 
want you to think about those groups who you do and do not have influence over tonight and 
into tomorrow.  

9. Influence is something often discussed with leadership. Next, we’re going to talk about 
something that isn’t discussed as much, but something we feel is just as important. Listening. 
Continue with a large-group discussion for about 10 minutes using one or more of the 
following questions as a prompt:

a. Does anyone have a story to share about a time when listening was very important for 
them as a leader? 

b. Why is listening important for leaders?

c. Is it important to listen to other leaders, or those in your community, or both? Why?

d. Do you think that listening diminishes your role as a leader? Why or why not? 

e. How can you maintain your influence, while accepting feedback from others?

Activity Instructions: Leader vs. Mentor (30 MINUTES)

1. Remind the group that this workshop is about leadership and using everyone’s role as 
a leader. However, there is also a big mentorship component of this program. Ask that 
participants discuss in their table groups for about 10 minutes: What is the difference 
between a leader and a mentor?

2. When time is up, ask one group to volunteer and share their ideas on the difference between 
a leader and a mentor. Ask the other groups: Do you agree or disagree? Take several ideas 
until you find someone who gives a good explanation. (Although leadership strategies and 
styles greatly vary, all leaders tend to set the vision or the goal for a group, and then take that 
group towards that vision. A mentor asks: what is YOUR vision, and how can I help you reach 
that vision?) 

3. Explain that even though these two actions (leading and mentoring) are different, the same 
person can do both. Oftentimes leaders make wonderful mentors. But it is important to know 
the difference moving forward. This will be covered more tomorrow, but for the rest of the day, 
encourage participants to remember that a leader and a mentor are two different things.  

4. Break for tea/coffee.
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MODULE 5: Leadership and Communication

Learning Objectives

1. Discuss how to craft CEFM messages differently for various people 
in the community.

2. Discuss appropriate language and approaches for various people 
in the community. 

Critical Learning Points

There are two important learning points to cover in Module 5.

1. Tailor your message to each audience. There are many sides of an issue, CEFM included. 
While some might be most interested to hear about negative health ramifications, others 
might be more influenced by an economic argument. Understanding what information 
resonates with your audience is an important step for every leader to consider.  

2. Tailor the way you speak for each audience: We don’t speak the same way to a president as 
we do a toddler. We change our vocabulary, body language, and tone in order to make sure 
our words are understood by the receiver. Leaders also need to be aware of, and practice, 
this strategy in order to connect with a variety of community groups.

Preparations

 ■ Prepare two flip chart pages. Label one School Girls and the other Devout Underprivileged 
Father (or osowa).

Activity Instructions: Opening (30 MINUTES)

1. As an icebreaker to this activity, assign two table groups to think about a commercial 
that they have seen on TV, heard on the radio, or noticed in a newspaper or magazine. 
Something that was persuasive. Ask the group to identify one such commercial and ask 
them to discuss WHY it was successful.

 Assign the other two table groups to also think about a commercial that they have heard 
on TV or radio that was NOT persuasive. Ask them to discuss the reasons why it was not 
successful. Give groups about 10 minutes to have this conversation. 

2. When everyone is ready, ask one volunteer from each table group to briefly share their 
commercial. Ensure that each table group gives a few reasons why they found the 
commercial effective (or not effective). 

2 Hours

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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3. Proceed to give a lecture (about 10 minutes) about the concept of persuasion, using the 
following bullet points as a guide: 

a. Just like people who write commercials, leaders need to think about how to persuade 
their followers. This links with the concept of influence, discussed yesterday afternoon. 
How do you persuade a church member to volunteer their time? How do you persuade 
a group of young people to form a VSL group? How do you persuade people to see a 
medical professional or donate money? Leaders use persuasion all the time. 

b. Briefly discuss unethical tactics with the group such as guilt or fear. We do not want to 
use these tactics. We want to focus on appealing to people’s values, persuading them 
that they want to do something.  

c. Different people value different things. Some people put family first. For other people, 
money is the most important thing. For yet others, friendships are prioritized. All 
humans are shaped by their own experiences and have different values. Like people 
who write commercials, we have to understand these values if we are going to be 
successful with our persuasion. 

d. For this reason, leaders must alter their message a bit from person to person, or group 
to group. We cannot repeat the same words to all people and expect those same 
words to resonate with everyone. 

e. Refer to the mind map flip chart pages from yesterday. Explain that these things we 
brainstormed yesterday are not just consequences; they are also arguments against 
CEFM. We need to remember that these arguments will not resonate with everyone 
in the community. Some people are going to be persuaded by the educational 
arguments, and some by economic arguments. Leaders must be aware of this fact so 
they can tailor their words for different groups. 

f. Pause to make sure participants understand this concept. Take any questions. 

4. Now, explain that we are going to put this concept into practice. Refer to the flip chart page 
you made previously that reads School Girls and Devout Underprivileged Fathers. Explain 
that we are going to discuss School Girl together, and then participants will try Father on 
their own. 

5. Have a large-group discussion. Ask: If you were working with a group of in-school female 
youth, and you wanted to influence them or persuade them to join you in rejecting CEFM, 
what reasons from your mind map might you choose? (Take several ideas. After each one, 
ask: WHY? Why would this idea likely resonate with this group? Write all the participant ideas 
on the corresponding flip chart page.)

6. Next, ask the large group: If you were working with a group of in-school female youth, and 
you wanted to influence them or persuade them to join you in rejecting CEFM, what reasons 
from your mind map might you NOT choose? (Take several ideas. After each one, ask: WHY? 
Why would this idea likely not resonate with this group? You may also write these on the flip 
chart page but use a different color marker so as not to confuse the earlier list.)
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7. Take some time to draw some conclusions from this exercise. If participants missed some 
persuasive points regarding young women, add those. Ask the role models and champions 
if they have anything to add. Make sure participants understand how to tailor their message 
around CEFM to this specific group of young people. 

8. Now ask participants to work in their table groups. Have them spend 15 minutes thinking 
through the next example: devout underprivileged fathers. Ask each table group to think 
of 3–5 arguments that might resonate with this group, and 3–5 arguments that won’t likely 
resonate with this group.

9. When everyone is done, ask two tables to share their potential arguments and why they 
came to these arguments. Ask the other two table groups to share their potential arguments 
and why they came to those arguments. Write these on the corresponding flip chart page in 
two colors of marker, as before. 

10. When done, take some minutes to draw some conclusions from this exercise. Use these 
questions to facilitate a wrap-up discussion: 

a. What do you notice about these two lists, from these two groups?

b. What can we learn from doing this exercise?

Activity Instructions: The Importance of Words (30 MINUTES)

1. Before breaking for lunch, review with participants the idea that the content of the message 
isn’t the only thing that changes from person to person, or group to group. We also must 
consider the words that we use. Use the following questions to probe this concept a little 
more: 

a. Would you use the same words to address a group of village elders as you would a 
group of young people? Why or why not?

b. How do you tailor your words when you speak with different groups? (Ask for a few 
participants to share some examples.)

c. Sometimes we need to be formal in our leadership, and sometimes we need to be 
informal. What are the times we need to be formal? What are the times when it is better 
to be relaxed and informal?

2. Wrap up this conversation by explaining that sometimes, as leaders, we do these things 
subconsciously. From years of practice, we automatically become formal in front of elders, 
and relaxed in front of young people. But it is also worth taking the time to be more 
conscious of these decisions. And making sure we are choosing the best tactic with each 
group. Explain that these concepts will be folded into the next activity, after break.

3. Thank everyone for a productive session and break for lunch.
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MODULE 6: Leadership and Collaboration

The morning session was dense with new ideas. This afternoon is designed for participants to 
think through these new ideas a bit more and apply it to their own lives. Some participants will 
grasp concepts quickly and be able to move forward. Some will need some extra time to talk 
through concepts. Facilitators should be looking for those who are struggling, and offer help as 
needed. The champions and youth leaders are also encouraged to sit with groups here, to share 
more details about their work and help participants think through the details of their own plans.

Learning Objectives
1. Complete personal action plan: part one.

2. Investigate opportunities for partnership and collaboration.

3. Complete personal action plan: part two.

Critical Learning Points

There are two important learning points to cover in Module 6.

1. Partnerships and collaboration often come at the end of the process of formulating an 
action plan. But it is worth pausing at this early stage and investigate opportunities early, 
so that participants can write collaboration into their plan from the beginning. 

2. Action plans are first handed out and introduced here (action plan templates can be 
found in Annex D). Explain that instead of saving this action planning for the end, we are 
starting it here in order to give everyone the time and space to think through their activity 
and build in ideas and concepts as we go along. We’ll continue to work on the plans 
throughout the remainder of the workshop. 

Preparations

 ■ Print copies of the action plan for all participants.

 ■ Prepare a flip chart page that resembles part one of the action plan. Use this as a visual aid 
while explaining the action plan. (Note that if you distribute the plan too early, participants 
tend to ignore instructions and begin work.)

 ■ Make sure the mind maps from yesterday are hung somewhere in the room where 
participants can see them.

Activity Instructions: Action Plan Part 1 (1 HOUR 15 MINUTES)

1. Welcome everyone back from lunch and invite participants to take their seats.

2. Ask: What is an action plan? Has anyone ever completed an action plan before? (Take 
several answers.)

2 Hours 30 Minutes

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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3. Explain that the action plan portion of this workshop is critical to the outcome. Yes, we hope 
everyone learns something new during our four days together. But more importantly, we hope 
you all go out and use these new ideas to address CEFM in your community. Consider this 
time like a laboratory. It is a place to try new ideas, discuss thoughts with other leaders, and 
receive feedback. And we hope, when we are finished tomorrow afternoon, you’ll have a plan 
to take you forward.

4. Explain that there are two sections of this action plan. The first is your group action plan—
the one we will discuss now. This is a group activity, and the purpose is to work together to 
plan an activity that you want to do in your community to address CEFM. The second is the 
mentoring action plan. This is an individual plan about the mentorship piece that we’ll talk 
about later. For now, we’ll focus on the project action plan.   

5. This program, of course, is not limiting you to one community event. Quite the opposite. We 
encourage you to do MANY community events! This initial project action plan is simply to 
get you all used to thinking through how to put together a CEFM event in your community, 
and through today and tomorrow we’ll talk you through all the steps necessary. After the 
workshop, the monthly meeting series will be a time to create and implement more project 
action plans. At that time, you will have feedback to know how your first plan went, and hear 
lessons learned from others. So, your plans will get better and better!

6. Divide participants into action plan groups. This will likely be by geography, but they could be 
broken down in another way. Ideally each group will have 3–4 people in each. Groups do not 
all have to be the same number. Ask participants to move their chairs so they are sitting with 
their group.  

7. Distribute one copy of the action plan to each participant. Review part 1 of the action plan 
together. 

a. The first question is asking participants to identify a group of people they want to 
address as part of their activity. Ask them to think back to yesterday’s work and choose 
a group who they already have influence over. In the future, they can branch out and 
reach other groups. But for the first attempt, it is good to begin with a friendly audience. 
For this first event, we want you to set yourselves up for success.

b. Next, ask participants to identify how they will make contact with this group. Will they 
announce it during service? Do they know the leader of this group? Do they have a 
friend or colleague who can make introductions? Think through how you might initiate 
contact. 

c. Next, ask participants to briefly explain the activity. Think back to yesterday’s discussion 
about low-cost interventions. Remember your brainstormed list of activities and choose 
one you are comfortable with. Are they going door to door? Having a meeting? Hosting 
a youth event? Just a few words will do here for this section, since we’ll work on more 
detail tomorrow. 

d. Finally, ask participants to do what you did earlier—consider three likely arguments 
against CEFM that will resonate with the groups they have chosen. You are welcome 
to get up and walk around and look at the mind maps done previously. What specific 
issues are likely to persuade this group to take action against CEFM? 
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8. Ideally, we want everyone to keep track of ideas on their own action plans, so all participants 
leave with their own notes. But one person in each group should be the designated 
notetaker and make a copy to hand in to the facilitation team at the end of this workshop. 
(Preferably someone with nice handwriting!) 

9. Ask for a volunteer from each group to be the notetaker and give that person an extra action 
plan so that he/she can make one final copy for the group, and hand this to the facilitation 
team on Day 3 (Module 7). 

10. Ask: Is this clear? Is anyone confused? 

11. Give participants until break to work on part 1 of the action plan only. During this time all 
facilitators, role models, and champions should walk around the room and offer help to 
anyone who needs it. Try to help groups think through these first four questions. If any 
groups seem hesitant to commit to an activity so early, encourage them to just choose 
something for the sake of the workshop. They can always change their minds in the future. 

12. When it is time for break, encourage everyone to get tea and some fresh air.

Activity Instructions: Action Plan Part 2 (1 HOUR 15 MINUTES*)

*Roughly 45 minutes for part 2 and 30 minutes for presentations. 

1. Welcome everyone back from tea. From now until the end of the day—about one hour—we’ll 
move to part 2 of the action plan.

2. First review this information together. Who are the people you as a group want to 
collaborate with? Think about various community groups, schools, religious organizations, 
and government offices. Who do you know who could help you make this activity a reality? 
How can you use your networks and resources? Review part 2 of the action plan as a group. 

3. Give all groups about 30 minutes to work independently. They are welcome to finish part 1, 
and/or move onto part 2 when they are ready. The training team can continue to circle the 
room to see if anyone group gets stuck or has questions. 

4. Save 30 minutes at the end of the day for a large-group check-in. Bring everyone’s attention 
back to the front. Ask one volunteer from each group to give a very brief overview of their 
community idea. The purpose of this step is just for everyone to know what others are doing, 
and for the training team to make sure plans are on target. (If any activity plans seem to be 
off topic, wildly unrealistic, not challenging enough, or too expensive, have a quiet word with 
that group at the end of the day and try to steer them in the right direction; a private word 
will avoid public shaming.)

5. Give everyone a big round of applause for all the hard work. Make any necessary 
announcements and bid everyone farewell for the night. We are halfway done with the 
workshop! As participants exit, collect everyone’s action plans, just to keep them safe until 
tomorrow.  
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MODULE 7: Inclusion and Intergenerational Dialogue

Learning Objectives

1. Define the term inclusion. 

2. Discuss why inclusion is an important concept in community 
projects and activities.  

3. Discuss strategies to initiate inclusive dialogues. 

Critical Learning Points

There are two important learning points to cover in Module 7.

1. Inclusion is a key concept in all development programs. Talk about what that means in 
Malawi. Who are the people most excluded from decision making? Who are the people we 
need to reach out to the most? Why is this so important in mentoring?

2. Next, the group needs to talk about specific ways to initiate inclusive conversation. As 
intergenerational dialogue is a key theme of this workshop, we’ll focus a bit on that concept. 
But these strategies are useful for including a range of voices. As role-playing is an 
important way to practice mentoring, we’ll once again perform skits to demonstrate positive 
behavior.

Preparations

 ■ Prepare a flip chart page with the following strategies: Listen Carefully, Ask Clear Questions, 
Avoid Judgement, Be Respectful, Validate Feelings. 

 ■ It might be good to choose two volunteers for the role play in advance. Spend a few minutes 
with them at the end of Day 2 (Module 6) to discuss this activity and how the role play can 
best demonstrate these inclusive skills. 

Activity Instructions: Opening and Defining Inclusion (45 MINUTES)

1. You might want to shuffle the name placards this morning so participants are sitting with a 
new group of people. Participants do not have to sit in activity groups this morning. Since 
they’ll spend the rest of the day in their groups, it might be nice to mix them up for this first 
session. 

2. Welcome everyone to Day 3. Take about 15 minutes to do an opening of some sort. Use 
one of the three ideas listed below, or something of your own. Try to do something different 
than you did for Day 2. 

2 Hours

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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a. Ask each table to discuss for five minutes and come up with at least one question they 
have from yesterday’s material. Ask each table to share their question and someone 
from the training team can answer.

b. Ask each participant to share their number one lesson from Day 2 in 10 words or less. 

c. Do an icebreaker that gets energy and spirits up as you start the day. 

3. Transition to the session. We spent all of Day 2 talking about your leadership and your own 
community activities. We’re going to continue that conversation today, and by the end of 
today our group action plans will be done! But before we move on to complete the next 
section of our action plans, we need to take some time to talk about the concept of inclusion 
and why it is important for this workshop.

4. Write the word INCLUSION on a flip chart page. Ask participants to think quietly about what 
this word means. Then one by one, ask participants to give a word or phrase that helps them 
describe what “inclusion” means to them. List all the responses on the flip chart page. 

5. When done, summarize the notes on the flip chart. You may also share the USAID definition if 
you wish (see box below). 

Inclusion: Ensuring that all persons have access to resources and opportunities, 
especially those groups who are traditionally marginalized. Nondiscrimination is the 
foundation of an inclusive policy or program. 

6. Facilitate a large-group conversation for about 20–30 minutes using the following questions:  

a. In Malawi, who tends to make decisions? What kinds of people have the power, 
authority, and money? (Participants will likely describe men who are wealthy and/or 
government officials.) 

b. In Malawi, which groups tend to be excluded from decision making? (Push the 
participants to think through this, as the list is long: those living in poverty, women, 
youth, people with disabilities, widows, unwed mothers, people without an education, 
people living with HIV, other marginalized groups, etc.)

c. Explain that this is what inclusion is—it is identifying the groups that traditionally do not 
have power, and then purposefully and strategically including them in your activity. 

d. Ask: How might this concept relate to your community activity, the one you wrote 
about in your action plan before lunch? (Hopefully participants will bring up ideas 
such as: we cannot only speak with groups who have all the power and resources in 
the community, we need to allow all voices at the table—and look at situations from a 
variety of perspectives. If participants do not come to this conclusion on their own, then 
it is important to probe and ask some follow-up questions so it becomes clear.)
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7. Explain that one group that is often met with uncertainty is youth. Including youth, 
particularly girls, in community activities is essential. Youth must be part of the conversation 
so they can become successful agents of change. It is important to bring the next generation 
into all our development project plans and decisions. Ask: Who here is comfortable talking to 
youth? Why or why not?

Activity Instructions: Skills for Intergenerational Dialogue 
(1 HOUR 15 MINUTES)

1. Now we are going to look at some specific skills to help us dialogue with youth. Give a 
15-minute lecture on the points below. You may use your prepared flip chart page as a visual 
aid. The questions in blue can help stimulate some discussion and participation. 

a. Listen Carefully: We were young a long time ago, and things have changed since our 
youth. We do not always understand what young people are going through. So, it is 
imperative that we listen to them, really listen, and try to understand the situation and 
challenges they face today. We can show that we are listening by giving verbal and 
nonverbal cues. Ask: What are some examples of verbal cues to show we are listening? 
What are some examples of nonverbal cues to show we are listening? 

b. Ask Questions: You are not expected to understand all the slang youth use or be 
able to identify with all situations they describe. So, don’t pretend to know! Simply ask 
questions. Sometimes a closed question is better if you are seeking clarity. Sometimes 
an open-ended question is better to get young people talking. Ask: Can anyone give 
me an example of an open-ended question? Can anyone give me an example of a 
closed question?

c. Avoid Judgement: Oftentimes youth withhold information for fear of being judged by 
their elders. The only way to handle this is by accepting whatever they tell you with 
openness and without judgement. If you model non-judgement, then young people 
may trust you with more information. Even if you hear stories about new things of which 
you disapprove—sexting on mobiles, for example—remember that you are there to 
listen and learn and not judge. Ask: Is there a way to state your opinion, without judging 
the opinions of others? How do you do that?

d. Be Respectful: Adults do not always treat young people with respect. There is often 
an underlying belief that adults know what is best, and so sometimes (consciously 
or unconsciously), adults use words or take actions that disempower youth. In order 
to have an open, respectful dialogue you need to treat young people as you would 
other adults. Listen to their words, do not interrupt, be open to learning from them, 
and do not assume you have all the answers. Ask: What are some other ways you can 
demonstrate respect with youth? 

e. Validate Feelings: Adults often (consciously or subconsciously) dismiss the feelings of 
children and young people, thinking, “you’re too young to understand.” Hurt feelings, 
sadness, embarrassment, stress, and disappointment are often brushed aside as “silly” 
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or “dramatic” responses to issues that adults do not find important. To have an honest 
conversation with youth, you need to learn to validate their feelings. Use language like: 
that must have been hard, I can understand why that was painful, and I am sorry that 
happened to you. Ask: Do you remember an adult validating your feelings when you 
were young? How did that make you feel?

2. Now ask for two volunteers to demonstrate these skills. Choose two participants who seem to 
understand these concepts clearly, maybe people who have experience working with youth. 
Bring two chairs to the front of the room and have the volunteers each take one seat. Start 
by asking this pair to demonstrate listen carefully. Ask them to do their best to demonstrate 
active listening. Allow about 3–4 minutes, and then invite the large group to clap for these 
volunteers. (If the same volunteers are conducting the additional four demonstrations in 
the steps below, they should remain in their chairs until all demonstrations are complete. 
If switching volunteers, the volunteers may return to their seats once the demonstration is 
complete.)

3. Ask the large group two questions to process this skit: 

a. What did this pair do WELL to demonstrate verbal and nonverbal listening? 

b. What could this pair do to be even better?

4. Next, ask this pair of volunteers to demonstrate ask questions. Again, give them 3–4 minutes 
and ask the following questions of the whole group: 

a. What did this pair do WELL when asking questions?  

b. What could this pair do to be even better at asking questions?

5. Next, ask for the pair to role play avoid judgement. Again, give them 3–4 minutes and ask the 
following questions of the whole group:  

a. What did this pair do WELL to demonstrate no judgement? 

b. What could this pair do to be even better?

c. Is this a hard thing to do? Why or why not?  

6. Invite this pair to role play be respectful. Again, give them 3–4 minutes and ask the following 
questions of the whole group:   

a. What did this pair do WELL to demonstrate respect? 

b. What could this pair do to be even better?

7. Finally, ask the pair to demonstrate validate feelings. Again, give them 3–4 minutes and ask 
the following questions of the whole group:   

a. What did this pair do WELL to demonstrate respect? 

b. What could this pair do to be even better?
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8. Take a moment to applaud the volunteers for being brave and coming forward. As a wrap-
up, ask the group: How can these skills be used with groups other than youth? How can you 
use these skills to be inclusive? (Take several answers.)

9. Thank everyone for their time, and break for morning tea.

(Note: This afternoon’s activities offer some flexibility. If group take a bit more time to complete the 
role plays and you run a bit late, this is OK. There will be time to make up for it after lunch.)
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1 Hour 45 Minutes

TIME

 ■ Flip chart paper
 ■ Markers
 ■ Colored stickers

(if not available, 
participants can 
simply write their 
initials)

MATERIALS

MODULE 8: CEFM Messaging

Learning Objectives

1. Participants choose effective communication messages they feel 
will resonate with their community.

Critical Learning Points

There is only one important learning points to cover in Module 8, the last 
information session regarding the community activity. (After break the 
participants will work in small groups to complete their action plans and 
move to mentoring after lunch.)

 ■ Introduce a handful of tested messages that have proven to 
resonate with people in Malawi to help participants draft a stronger 
action plan.

Preparations

 ■ Write the six messages out (these are found at the end of this section under “Facilitator 
Notes: Messages” on page 54), one on each of six flip chart pages. Hang them up around 
the room so everyone can see them and allow enough room so that participants can 
freely walk around to view them. If your group struggles with literacy, you may choose to 
also print and glue a photo to each flip chart page, as well—something to enhance the 
words. You could also consider having someone from the training team stand next to each 
message to be able to gently repeat it as needed.

Activity Instructions: Messaging (1 HOUR)

1. As participants come back from break, ask them to sit in their activity groups from the day 
before. Participants will remain in these groups for the rest of the day.

2. Point out the messages that have been hung around the room. Ask someone from the 
training team—perhaps someone who is a good storyteller or public speaker—to read 
each of them aloud in a compelling way, a way that “sells” each message. 

3. Remind participants that yesterday we talked about choosing messages and words that 
resonate with your audience. A participant might find the first message compelling and 
moving, but your audience might find the third message is the one that brings them to 
action. 
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4. Give participants 10–15 minutes to discuss as a group and determine which message(s) on 
the wall they feel WILL BE MOST MOTIVATING TO THEIR AUDIENCE for their community 
activity. (When we use the word audience, we refer to the group of people they chose to 
work with yesterday in their group action plan.) 

5. While participants are thinking, hand out three stickers to each group. If possible, give 
different colors to each group. (If stickers are not available, you can use different colored 
markers.)

6. When groups are ready, ask one person from each group to stand up and “vote” for the 
message(s) they think will most resonate with the audience they hope to reach in their 
activity. They can put all three stickers on one message or split their stickers between two 
or three messages. Give everyone a few minutes to complete this task. 

7. When participants are seated again, tally up the number of stickers under each message 
and write that number for everyone to see. Use the following questions to facilitate a large-
group conversation:

a. Start with the message(s) with the most votes. Ask: Which groups put their sticker on 
this message? Why did you think it will resonate with your audience?

b. Move to the message(s) with fewer votes. Ask: Who put their sticker on this message? 
Why did you think it will resonate with your audience?

c. If there are messages with no votes, ask: How come no one put their sticker here? 
Why is this message not compelling to your audience? 

d. Ask: Out of curiosity, which messages do you personally find the most compelling? Is it 
the same message you chose for your audience, or a different one? 

e. Ask: Are any of you unsure of what message is best for your audience? (Pause and 
see if anyone raises their hand. Follow up with some questions as to why.) Ask: If 
so, how do you think you could go about finding that information? (It is normal to be 
unsure of what will resonate with your audience. We can’t be experts on all people. 
But typically, we can find out. Speaking to a group leader could be a good way to 
start. Or do this same activity with that group and see which messages they prefer.)

8. Explain that these messages have been tested over and over by various programs in 
Malawi by the organization Girls Not Brides. They have all proven to be effective with 
different audiences. The magic is finding the right match, and then crafting an activity to 
meet the needs of your audience. 

Activity Instructions: Action Plans Part 3 (45 MINUTES)

1. Pass out the action plans from yesterday. Ask the group to turn to part 3 and circle the 
message(s) that they decided as a group will resonate most with their audience. 
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2. In the box below the messages in the action plan, we want groups to think about how they 
are going to use this message. For example, if the groups go door to door, they might make 
a flyer that they can leave with everyone, and have this message written at the top. If they 
are doing a community meeting, they might write this message on a poster to hang on the 
podium while they speak. Or they could begin their speech with these words, and then 
give some more details. Talk through this piece with the group; help them to think about 
the various ways they can use these tested messages in their community activity. Then ask 
them to write their thoughts in the box in their action plan. Again, if participants would rather 
verbally record their ideas on a phone, they are welcome to do so.

3. Remind each notetaker to update the group copy to hand in later in the day.  

4. When it is time for lunch, encourage everyone to take a break. Those who are still working 
on part 3 will have time to finish after lunch. 

Facilitator Notes: Messages

These are universal messages from the organization Girls Not Brides. The lead facilitator is welcome 
to use these but is encouraged to add any local data that might be helpful and/or substitute any 
messages that have shown to be effective locally.

Message #1 Child marriage robs girls of every opportunity to thrive. A 
human rights violation, child marriage denies girls their health, 
education, and the choice of when and whom to marry.

Message #2 Maternal mortality is the second leading cause of death among 
girls aged 15–19 worldwide, and girls under the age of 15 are five 
times more likely to die in childbirth than women in their 20s. 

Message #3 Child brides are more likely to drop out of school. This not only 
limits their personal growth, but their ability to contribute to 
their family and their community.

Message #4 Child brides do not receive the educational or economic oppor-
tunities that help them and their families out of poverty. They 
are more likely to be poor or remain poor. 

Message #5 Child marriage puts girls and women at increased risk of vi-
olence throughout their lives. Child brides are more likely to 
describe their first sexual experience as forced. 

Optional Message #6 Pandemics, natural disasters, and humanitarian crises are not 
an excuse for early or child marriage.  
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MODULE 9: Group Action Planning

Learning Objectives

1. Participants complete their group action plans for their first 
community CEFM activity.

2. Groups present their group action plan to each other and receive 
feedback.

Critical Learning Points

There are two important outcomes in Module 9.

1. Participants will identify synergies within their work and review overlaps within their spheres 
of influence to establish areas of opportunity for collaboration.

2. Participants complete their group action plans. Each group will go at its own pace; while 
everyone works, the training team can circle the room and offer support to anyone who 
needs it.

Preparations
None

Activity Instructions: Finish Group Activity Action Plans (1 HOUR 30 MINUTES)

1. Welcome everyone back from lunch.

2. Ask: If I asked you to give me instructions on how to make nsima, what would you tell me? 
Have participants explain the steps they would take. You may want to write steps on a flip 
chart page to keep track of everything. Make sure that, in the end, they list all steps: 

a. Heat water on the stove.

b. When water is warm, slowly add about half the maize flour to the water, stirring 
continuously with a wooden spoon or a whisk.

c. Continue to stir while the mixture begins to boil.

d. Reduce the heat and allow the mixture to cook for another 10 minutes, stirring 
occasionally. 

e. Add the remaining maize flour while stirring. 

f. The nsima should be thick, but not too thick, and smooth. 

g. Keep stirring for 5 more minutes, and then it is done! Take it off the heat.

2 Hours 45 Minutes
TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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3. Explain that like cooking nsima, planning an activity also requires a set of steps. Some of 
your community activities might only take 3–4 steps. Others might take 9–10 steps. However 
many you have, it is important to think through your plan as much as possible now. The more 
detailed your plan today, the easier it will be to carry out your plan in the future. 

4. Invite groups to turn to part 4 of their group action plans. Since we are hoping these first 
“pilots” will happen quickly, we are asking everyone to complete their activity in the next two 
months. This simple template helps you think through what you need to do in month one and 
what you need to do in month two. (If these boxes do not allow enough room, groups can 
use extra paper or the back of their action plans.)

5. Ask groups to think about the steps they need to take. As they do, remind them to consider 
the following actions: 

a. Decide on a time, place, and location for your activity.

b. Decide on which group member will take the lead on various steps. 

c. Create a visual aid.

d. Enlist more people to help you. 

e. Reach out to stakeholders. 

f. Hold preliminary meetings to test your messages and ideas. 

g. Meet with someone from the project team to make sure your CEFM information is 
correct. 

6. Explain that since participants are already busy with jobs and responsibilities, they should 
plan to do CEFM work on days/weeks where they have more flexibility. Encourage 
participants to be realistic about what they can and cannot do. It is no help to your group to 
promise things now and not be able to do them later. 

7. At the bottom of this page, we have asked you to write the date (or dates if your activity 
spans multiple days) of when you want your activity to happen. For now, you can estimate. 
You will likely need to confirm with others in the coming weeks. 

8. Give participants to remainder of the time to work. 

By afternoon break, all groups should have their action plans completed. If any groups need more 
time, ask if they’re able to stay a bit later after the workshop ends today or if they can work on it 
tonight. Be clear that there will not be time to complete action plans during the workshop tomorrow.

Activity Instructions: Large-Group Share (1 HOUR 15 MINUTES)

1. Welcome everyone back from their break.

2. For the rest of today, we have free time for each group to present their plan to the others. 
The time each group has to present depends on what time you begin this session, and how 
many groups there are. It is the facilitator’s responsibility to divide the time evenly between 
all groups, and keep time, so everyone has the same amount of time to share.
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3. After each presentation, use the following questions to help give some constructive 
feedback. It might be helpful for the facilitators to write these questions on a flip chart page. 
You do not need to answer every question for every plan. Just use these as a guide to 
focus your feedback. 

a. Does this action plan include all the steps needed?

b. Can you think of additional advice or information that would make this plan even 
better?

c. Can you think of ways this group could collaborate with others, including people in 
this workshop and other stakeholders? 

4. After groups present, they are welcome to make small changes to their action plans based 
on feedback they may have received from the other participants. 

5. Thank everyone for their great work today. Before participants leave, ensure the training 
team has collected one action plan per group for project records. Wish everyone a good 
night and remind participants that even though the community plans are done, we have 
much work to do tomorrow around mentoring. 
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MODULE 10: Characteristics of a Good Mentor

Learning Objectives

1. Discuss the characteristics of a good mentor.

2. Put new learning into practice by role playing positive mentor 
characteristics. 

Critical Learning Points

We “planted the seed” about leadership vs. mentoring on Day 1. But 
since then, we haven’t gone into much more detail about the mentoring 
component of this workshop. Today is the day! Starting in Module 9, participants are going to further 
investigate characteristics of a good mentor. 

There is one important learning point to cover in Module 10.

 ■ Mentors help their mentees find their own path. They do not instruct or prescribe behavior. 

Preparations

 ■ Prepare the slips of paper for the paired exercise (found in the facilitator notes below).

 ■ Decide which two facilitators will role play the examples and rehearse in advance. Sample 
descriptions can be found in the facilitator notes at the end of this module.

Activity Instructions: Opening and Mentoring Characteristics
(1 HOUR 30 MINUTES)

1. You could shuffle the name placards this morning so participants are sitting with a new 
group of people. Activity groups are finished; the remainder of the day is for individual work. 
So, it might be nice to mix the groups.  

2. Welcome everyone to Day 4. Take about 15 minutes to do an opening of some sort. Use one 
of the ideas below, or something of your own, but try to do something different than you did 
for Day 2 or Day 3. Something with a mentoring theme would be appropriate.  

a. Ask each table to discuss for five minutes and come up with at least one question they 
have from yesterday’s material. Ask each table to share its question and someone from 
the training team can answer.

b. Ask each participant to share their number one lesson from Day 3 in 10 words or less. 

c. Do an icebreaker that gets energy and spirits up as you start the day. 

2 Hours 45 Minutes

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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3. Remind the group that for the rest of the workshop we are going to put our leadership hats 
aside and focus on our mentoring role. As we discussed on Day 1, there is overlap between 
leaders and mentors, but these are different skills. To remind everyone of that conversation, 
ask a participant to summarize the difference between a leader and a mentor. 

4. Now it is time to think more deeply about the characteristics that make a good mentor. 
Divide participants into nine pairs and give each pair one characteristic of a mentor (see list 
at the end of this module under “Talking Points for Mentor Characteristics”). Ask pairs to take 
about 30 minutes to do two things: 

a. Discuss this concept further. Brainstorm some specific points around this characteristic. 
What does this look like in a mentoring relationship? What are some examples, or ways 
that mentors can do this well? (For example, if the pair has “teacher,” what are some 
ways a mentor can be a teacher? Give some examples of ways a mentor can “teach” a 
mentee in an appropriate way.)

b. Using a blank flip chart page and some markers, find a way to illustrate this 
characteristic. Participants can be as creative as they want! Any illustration, drawing, 
picture, model, etc. is wonderful. If the pair is not artistic, they can always make a list or 
a stick-figure drawing. 

5. While the pairs get to work, pass out flip chart paper and markers, answering any questions 
or giving hints if necessary. 

6. When everyone is finished, ask the pairs to stand up one by one, display their drawing, 
and share their thoughts about their characteristic. The training team is encouraged to add 
anything that participants may miss. (At the end of this module, in the facilitator notes, there 
are tips about what concepts should be covered during this conversation.) 

7. This might be a good time for morning break. During break hang all pages on a wall 
somewhere. They will be used again later. 

Activity Instructions: Practicum (1 HOUR 15 MINUTES)

1. Welcome everyone back from break. Explain that it is now time to practice our mentoring 
skills. 

2. Two facilitators need to do two short role plays (instructions on page 63–64) for the group 
to demonstrate what is expected in the practicum. Bring two chairs to the front of the room. 
Position them so the facilitators are angled toward each other but can also be heard by the 
group.   

a. The first role play is how NOT to be a mentor. This should be overly dramatized to point 
out poor behavior from the mentor. It is OK if participants giggle a little bit—this can be 
funny. No more than 3–4 minutes. 

b. The second role play is how you SHOULD be a mentor. This should be a bit more 
serious. Again, 3–4 minutes is enough.
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3. When finished take a bow, and ask participants: What do these role plays teach you about 
mentoring? Take several opinions from the group. 

4. Now it is time for participants to practice themselves! But participants will only practice 
GOOD mentoring behavior. Divide participants into triads. Ask each triad to find a quiet spot 
in the room away from the others. 

5. There will be three rounds of role play, so that everyone has the chance to do each role: 
mentor, mentee, and observer. Have groups decide who will do which role first. 

6. Explain that this first round will be about 10 minutes long. 

a. Mentee = The person acting as mentee will assume this situation: They are going to 
your mentor to ask advice, because you are having an argument with a family member. 
Mentees can be creative in filling in details if they like. 

b. Mentor = The person acting as mentor should do his or her best to respond in a 
positive way, using all the characteristics discussed earlier, mimicking the facilitator role 
play a few minutes ago. 

c. Observer = The person acting as observer should be ready, at the end of the role play, 
to give some feedback to the mentor. The observer needs to point out what the mentor 
did that was good and what the mentor could do even better in the future. Kind advice 
will help participants become even better mentors. 

7. After about 10 minutes, cut the conversations off, and ask the observers to spend a few 
minutes giving feedback. 

8. Rotate, so everyone takes on a new role. Explain round 2. Whereas Round 1 focused on a 
personal problem, round 2 will focus on a professional problem. 

a. Mentee = You are going to your mentor because you want to do a CEFM event, but 
some local leaders are standing in your way and you don’t know what to do. Mentees 
can use their creativity to fill in more details. 

b. Mentor = Respond in a positive way, using all the characteristics we discussed earlier, 
mimicking the facilitator role play a few minutes ago.

c. Observer = The observer offers feedback to the mentor after the scenario ends, 
pointing out what the mentor did that was good and what the mentor could do even 
better in the future. 

9. Give this second group 10 minutes. After 10 minutes, prompt the triads to stop and allow the 
observers to give feedback. 

10. Finally, rotate positions one last time. This last mentee can decide what kind of problem to 
have—personal or professional. The mentor and the observer roles do not change. 

11. After 10 minutes, prompt the groups to end so the observer can give feedback. When that is 
done, bring everyone’s attention back to the front of the room. Use the following questions 
to facilitate a large-group discussion with the time remaining:
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a. When you were a mentor, how did that feel? Was it hard? Was it easy? 

b. When you were a mentee, how did your mentor do? Did they tell you what to do, or did 
they build you up and help you to find a solution? Was your mentor empowering? 

c. When you were an observer, what did you see that helped you? What did you learn in 
your role as observer? 

d. What have you learned today about being a mentor?

e. Did this practicum help you learn anything about yourself today? 

12. When finished, thank everyone for their excellent work. 

13. There is no break now. Transition directly into Module 11. 

Facilitator Notes: Activity for Pairs

For the activity in pairs, simply print the table below and then cut along the lines to create nine strips 
of paper. Hand one strip of paper to each pair. 

Resource A good mentor helps connect you with the resources you 
need—funding, networking, information, etc. 

Teacher A good mentor introduces you to new information and new 
knowledge. 

Supporter A good mentor is your number one fan. A good mentor 
encourages you to try new things and celebrates your 
accomplishments

Challenger A good mentor is objective, challenging you to see another 
perspective, try new things, meet new people, and push 
yourself to be better.  

Advocate A good mentor actively supports their mentee in public, among 
networks, and in the community. 

Confidant A good mentor always keeps your conversations confidential, 
only sharing information with others when you give explicit 
permission. 

Counselor A good mentor does not tell you what to do, but helps you find 
your own way. 
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Friend A good mentor is a good listener, validates feelings, and is 
there for the mentee in good times and bad.

Goal Setter A good mentor does not push their own agenda. A good 
mentor helps the mentee set their own goals and makes sure 
that those goals are a good balance of realistic and challenging.

Facilitator Notes: Talking Points for Mentor Characteristics

Here are the points that should be made for each characteristic. If participants fail to raise these 
points, add them yourself. 

 ■ Resource: Often mentees ask, “I need information about X” or “I need statistics about Y.” 
A good mentor helps mentees find the information they are looking for. If they don’t know 
where to find it, they look for the information together.

 ■ Teacher: Whereas a resource person helps the mentee find answers, a teacher introduces 
us to new things we don’t know about—books, theories, movies, people, reports, 
organizations. A good mentor looks for knowledge that could be helpful to their mentee, 
but also does not take offense if the mentee chooses not to investigate further. In this 
specific case, a good mentor would be able to give the mentee information about CEFM. 

 ■ Supporter: A good mentor is a fan, cheerleader, and supporter. A good mentor 
doesn’t need to be in the spotlight; they root for others to succeed. A good mentor 
believes in their mentees, encourages them onto bigger things, and celebrates their 
accomplishments.

 ■ Challenger: Sometimes what we need in life is a devil’s advocate, someone to show us 
another path or another perspective. Sometimes when we feel afraid, we need a push, or 
someone to say, “I think you can do even better.” A good mentor challenges us to be the 
best we can be, without, of course, pushing too hard.

 ■ Advocate: Typically, a mentor has power in the community from years of working and 
leading. A good mentor is willing to use that power to help their mentee. They introduce 
the mentee to their networks and to key decision makers, and they publicly support their 
plans, ideas, and activities. 

 ■ Confidant: A good mentor is highly ethical and adheres to confidentiality. They do not 
gossip or tell other people about personal conversations. A good mentor would never use 
what they might learn about weaknesses or insecurities against their mentee; they treat 
private information with respect.



Effective Community Champions: Helping Traditional and Religious Leaders Fight Child, Early, and Forced Marriage

63

 ■ Counselor: A good mentor NEVER tells a mentee what to do. This is a clear break from a 
leader. A mentor should use phrases such as, “tell me more,” “explain your point of view,” 
“tell me about your options,” and “which option do you think is best, and why?” Good 
mentors do not lecture mentees; instead, they ask questions and help the mentee think 
for themselves. (This is a key point—spend some time on this to make sure everyone 
understands.) 

 ■ Friend: A good mentors is a strong listener available in good times and in bad times. A 
good mentor validates the feelings of a mentee by saying things such as, “that sounds very 
challenging,” “I can understand why you feel that way,” and “that must have been very hard.” 
A good mentor does not make their mentee feel silly, small, or stupid.

 ■ Goal Setter: A good mentor does not ask a mentee to help carry out a plan (that is OK for 
apprentices, employees, and students, but not mentees). They help the mentee set their 
own goals and make their own decisions. A good mentor helps the mentee set the right 
goal—not so large that they’ll fail, and not so small that they aren’t challenging themselves.

Facilitator Notes: Role Play Guidelines

These are the role plays that the facilitators will demonstrate to the group.

Role Play #1: In this case, the mentee comes to their mentor with a problem—perhaps an 
argument with a boss, colleague, or member of the community. Think of a situation that is likely to 
happen in the community. The mentee should appear distraught and stressed. The mentor should 
demonstrate how not to act by disregarding the mentee’s feelings in the following ways:

 ■ Cut the mentee off. Do not let them finish sentences.

 ■ Disregard their feelings. Say things like, “you’re overreacting,” “you’re being silly,” or “don’t 
worry about that.”

 ■ Do not ask questions. Tell the mentee exactly what he/she needs to do.

 ■ Appear busy and distracted. Don’t listen very well. Look at your watch and check your 
phone.

Role Play #2: In this second case, use the same situation as before—the mentee has an argument 
and comes to their mentor for advice. The mentee should appear distraught and stressed. The 
mentor should demonstrate how to act by responding in the following positive ways:

 ■ Allow the mentee to finish their thoughts. Do not interrupt. Ask follow-up questions like, “tell 
me more about that,” or “how did that make you feel?”

 ■ Validate the mentee’s feelings by saying things like, “I can understand why you’re frustrated,” 
or “that sounds very hard.”
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 ■ Ask a lot of questions. Help the mentee list all of the possible ways they could react, and then 
help them choose the path with which they feel the most comfortable. Empower your mentee 
to make the right decision for himself or herself.

 ■ Use positive body language: do not check your watch or phone. Give your mentee all of your 
attention. Maintain eye contact.
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MODULE 11: Mentoring Action Plan

Learning Objectives

1. Participants identify their strengths as mentors.

2. Participants identify the ideas they might need to work on to
improve as mentors.

Critical Learning Points

There is only one important outcome that needs to happen in Module 11.

 ■ Up until now, participants have thought about a good mentor from a theoretical place.
Now, we want them to think about themselves as mentors. They will think through this
process and then make specific notes in their mentor action plans.

Preparations

 ■ Create a flip chart page with two objectives on it. They should read as follows:

▫ Improve people’s lives.

▫ Meet with all secondary school girls in School X to talk about CEFM. Group size should
be no larger than 15, and time together should be 1–2 hours per group.

Activity Instructions: Mentoring Action Plan Part 1 (1 HOUR 15 MINUTES)

1. As the workshop transitions into the mentoring action plan, it is best to pause and explain
exactly what the mentoring component entails. Spend about 10 minutes giving a lecture
using the following points:

a. Remember when we talked about the “ripple effect” earlier in the workshop? When you
drop a stone in the water, the ripples spread out farther and farther until they reach the
shore. This is our intention for the mentoring component. We want as many people in the
CEFM family as possible so that in the future, we can stamp out CEFM in Malawi together.

b. We are asking each of you to take on a mentee after the workshop. Find someone who
would be a good fit for this work—someone you can mentor—so they can join you in
addressing child, early and forced marriage in Malawi.

c. Just like we did action plans for our group community events, we’re also going to do
mentoring action plans. The reason is the same: when a plan is on paper, it is far more
likely to see completion. However, the mentoring action plan is an individual exercise.
Each of you will be asked to reach out to mentees who might be interested in learning

TIME
2 Hours 15 Minutes

■ Flip chart paper
■ Markers

MATERIALS
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more about CEFM. You are encouraged to see these relationships as a “win-win.” In 
helping create more CEFM champions, you get to mentor up-and-coming people in your 
community. 

2. Distribute everyone’s action plan (you do not need to give back the group version). Ask
everyone to turn to the mentoring section and open to part 1.

3. Ask participants to quietly consider and then circle the three characteristics that come most
naturally to them. These are things that they do not have to work hard to do, things they do
naturally in everyday life.

4. Next, ask participants to quietly consider and then put an X next to the three characteristics
that are the hardest for them. These are things that they have to work hard to do, things that
they do not do naturally in everyday life. (This might be a little harder, as it is difficult to admit
our weaknesses.)

5. When everyone is finished, participants the rest of the time before lunch to share. Ask
participants to share their three weaknesses with their table and then have the group talk
through various ways that they can actively mitigate these weaknesses when they start
mentoring. Ask that participants write down some notes in the boxes of their mentoring
action plans and make a pledge that they will work on weaknesses.

6. There is no need to share in the large group, as these are personal conversations. When
participants are done sharing with their table members, thank everyone for their work this
morning and break for lunch.

Activity Instructions: Mentoring Action Plan Part 2 (30 MINUTES)

1. Welcome everyone back from lunch. Ask participants to return to their mentoring action plan
and open to part 2.

2. Now that you have thought about what great mentors the participants will be, let’s turn our
attention to the mentees. Review the sort of person we are hoping to target for mentoring:
we are looking for another leader in the community, someone who has earned respect from
the community. We are not looking to mentor youth for this component, but other leaders.
Ask participants to consider reaching out to people who may be unlike themselves. Keep
inclusiveness in mind. The goal is to find others who are already leaders and might be
interested in helping do work around CEFM issues.

3. Explain that, ideally, the mentoring relationship lasts for six months, meeting about twice a
month for a total of 12 in-person meetings. During this time, participants will help pass along
what they have learned in this workshop and help mentees to design a community program
of their own to continue on the CEFM work.

4. Now it is time to start brainstorming who you might actually reach out to for mentoring. This
is what we want them to write down in part 2 of the mentor action plan. They might have
three ideas, or 10. The more the better! Just because they write down a name does not
commit them to anything. Participants are just asked to brainstorm several people who might
be interested in a mentorship program.
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5. Encourage participants to write actual names of people they know who they may want to
mentor. Give everyone about 5–10 quiet minutes to work independently.

6. When participants seem ready, ask everyone to circle or star the top 2–3 people they think
are most likely to want to do the mentoring program. These are the people they will begin
with. If they are not interested, no problem! They can try someone else. Have participants
decide to whom they want to first reach out.

Activity Instructions: Mentoring Action Plan Part 3 (30 MINUTES)

1. We are almost done! Just one last section. Ask participants to turn to part 3 of the
mentoring action plan.

2. These are not to be completed now, but it is important to review this information with
everyone using the following points:

a. The first page of part 3 is about your mentee. Once someone has accepted, fill out
this information. It will help you organize the relationship. Read through this out loud
and make sure no one has questions.

b. The second page is to help guide you through your six months of meetings.

c. Read the “First 1–2 Meetings” section out loud. Explain that these are things you and
your mentee need to decide early on in your relationship. If it takes three meetings,
that is OK. The general idea is that these decisions need to happen early on. And
remember: you have all the knowledge and tools you need to make this happen!
Participants have this training and their own work creating group activities. Maybe a
mentee wants to work with another mentee or recruit some helpers. Whatever works
is fine so long as you help your mentee find the support they need.

d. Finally, read the “Future Meetings” section out loud. These are topics you may want
to cover during subsequent meetings. You are here to help them complete their
action plan, so help them brainstorm solutions to problems, help them network, and
celebrate their successes.

e. Always remember your own three weaknesses you identified today. Try to focus on
those and get better.

3. Pause and ask for questions. Allow at least 30 seconds of silence in the room to ensure
there are no immediate questions. We don’t want participants leaving the workshop without
a clear idea of what they need to accomplish in the future.

4. You may want to review the two action plans one last time. One is for the group to plan the
community CEFM activity. The second is for individuals to mentor new CEFM champions
and encourage them to start their own activity.

5. Break for afternoon tea/coffee and encourage anyone with lingering questions to ask
someone from the training team. After break, it is workshop closing time!



Effective Community Champions: Helping Traditional and Religious Leaders Fight Child, Early, and Forced Marriage

68

MODULE 12: Closing

Learning Objectives

1. Participants learn about next steps for this project.

2. Participants applaud their hard work and receive a certificate 
of completion. 

Critical Learning Points

There are two important learning points to cover in Module 12.

1. Participants need information about next steps in the program. Let them 
know where they can go if they have questions or need further resources. Outline what is 
expected of them between now and that first meeting.

2. Help participants feel proud of the work they have done.

Preparations

 ■ The training team needs to decide in advance what information is to be given at the closing. 
When is the first monthly meeting? What is expected from participants at that time? Write all 
of this down and have it ready to present.

Activity Instructions: Next Steps (30 MINUTES)

1. Before the workshop closes, participants need to hear the “nuts and bolts” of the next 
steps. Although these will differ from program to program, ensure that all of the information 
is covered here.

a. Review the parameters of the mentor/mentee relationship. (We recommend a six-
month program, meeting twice a month for a total of 12 sessions.) 

b. Remind participants that they can involve their mentees in the activities they are 
planning in their action plan. If the mentees are interested, this might help them form 
their own activity ideas. 

c. Explain the follow-up monthly meetings to the program. When is the first meeting? 
Where do you meet? Do participants need to bring anything to that meeting?

d. Give participants information they might need should they desire help or support 
before the first monthly meeting. This could include emails or phone numbers of 
contact people in the project and/or people from the training team. 

2. Allow plenty of time for questions.

3. When ready, move into the closing ceremony.

1 Hour 30 Minutes

TIME

 ■ Flip chart paper
 ■ Markers

MATERIALS
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Activity Instructions: Closing and Certificates (1 HOUR)

1. A closing activity is not necessary but honoring the work of four days together is nice to 
do before everyone jumps back into daily life.

2. Ask participants to come to the front of the room, one by one, for their certificate. As they 
step forward, ask each to complete two statements: 

a. The most exciting thing I learned in this workshop was__________________.

b. I promise to do ____________________ in order to address CEFM in my 
community. 

3. When finished, have one last round of applause and close the workshop.
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Annex A. Handout: CEFM Legal Framework in 
Malawi
The following information comes directly from chapter three of the Imperial Awareness Handbook on 
Child and Gender Related Laws, developed by the Malawi Ministry of Gender, Children, Disability and 
Social Welfare.

What is Child Marriage?

According to the National Strategy on Ending Child Marriages (2018 to 2023), child marriage is defined 
as a marriage in which either one of the parties, or both, is/was under the age of 18 at the time of the 
entering into a marriage. Child marriage threatens the well-being of a child and constitutes multiple 
violations of their rights. In alternate for programming, others consider child marriage as misleading 
justification of child abuse.

Consequences of Child Marriages

Child marriage has the following consequences:

 ■ It is a violation several human rights provided for in the Constitution and recognized under 
various international legal instruments to which Malawi is a party. These human rights include: (a) 
the right to bodily integrity and to be free from violence; (b) the right to education; (c) the right to 
decide when and whom to marry; and (d) the right to the highest attainable standard of health.

 ■ It has life-threatening health consequences for girls.

 ■ Many child brides become pregnant before they are mentally and physically ready to give birth 
which leads to injury in pregnancy or childbirth. Girls become vulnerable to fistula, sexually 
transmitted infections, and diseases including HPV (human papilloma virus) and HIV (human 
immunodeficiency virus). 

 ■ Child brides who are in abusive relationships lack confidence and have low self-esteem. They 
are often isolated and marginalized from society and, therefore, unable to effectively participate 
in the development of their own households and the community.

 ■ Child marriage affects the education of girls and, therefore, undermines development efforts of a 
society or a country. 

 ■ Child marriages are associated with high fertility rates and, therefore, significant demographic 
changes. 

 ■ Child marriage robs boys and girls their right to childhood, causing the community to accelerate 
them being treated as adults. 
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What Does the Law Say?

 ■ Constitution:

 ▫ Affirms family as a core unity as a social economic development of the country. 

 ▫ Guarantees freedoms and rights which are non-negotiable. 

 ▫ Prohibits any person below the age of 18 from entering into marriage with or without their 
consent or consent from their parents. 

 ▫ Guarantees all freedoms of rights for all persons, including all persons below the age of 18.

 ▫ Prohibits forced marriages and situations in which a person under the age of eighteen years 
shall be prevented from entering into marriage. 

 ▫ All children, regardless of the circumstances of their birth, are entitled to equal treatment 
before the law, and the best interests and welfare of the children shall be a primary 
consideration in all decisions affecting them. 

 ▫ Guarantees a family as a core unit for social economic development. 

 ■ Child Care Protection and Justice Act:

 ▫ Section 81 prohibits any person to enter into child marriage with or without consent from the 
parents or the child themselves. 

 ▫ Section 82 prohibits selling or using a child as a pledge to obtain credit; using a child as 
surety for a debt or mortgage; or forcing a child into providing labor for the income of a 
parent or guardian. 

 ■ Gender Equality Act:

 ▫ Section 5 prevents all harmful practices against a child. 

 ▫ Punishment for a violation is imprisonment for 10 years.

 ■ Marriage Divorce and Family Relations Act:

 ▫ Regulates and governs all types of marriages. It is the only law that deals with marriages in 
whatever form it is contracted. 

 ▫ Prohibits all children from entering into marriage. If one of the parties to a marriage is below 
the age of eighteen, that marriage is void and of no effect at law. Such a marriage is regarded 
as not having existed in the first place. 

 ▫ A marriage celebrated between a man and a woman who are related either through blood 
(affinity) or marriage is declared invalid under Section 15. 
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Offenses and Penalties

 ■ Making a false statement to the Registrar of Marriages or District Commissioner regarding 
marriage. Punishment is a fine of K100,000 and imprisonment for 12 months.

 ■ Making or issuing a false permit, certificate, or license relating to marriage. Punishment is a fine 
of K100,000 and imprisonment for 12 months. 

 ■ Prohibits a registrar of marriage or District Commissioner or a church cleric (religious leader) 
going ahead to bless a marriage with the knowledge that some steps or requirements for such 
marriage have not be followed. Punishment is a fine of K100,000 and imprisonment for five 
years. 

 ■ Prohibits a person from celebrating (blessing) a marriage fully knowing that he is not competent 
or that he has no powers to do so. Punishment is a fine of K100,000 and imprisonment for 5 
years.

 ■ Failure to complete certificate of a marriage that has been blessed or celebrated; or to deliver 
the duplicate of the marriage certificate to the Registrar of Marriages. Punishment is a fine 
K100,000 and imprisonment for 5 years. 

 ■ Pretending to be another person when entering into a marriage; or marrying under a false 
name or description with the purpose of deceiving or cheating the other person to a marriage. 
Punishment is a fine K100,000 and imprisonment for five years. 

Existing/Available Services

 ■ In an event that child marriage has been noticed, services can be sought from the following: 
chiefs, police victim support units, community-based organizations, social welfare offices, 
nongovernmental organizations, one stop centers, the court, National Child Helpline (116), 
community victim support units, and safe schools clubs.

 ■ National helpline services are accessible nationwide free of charge to those in need. Telephone 
services are delivered through toll-free code numbers: 116, which is a National Child Helpline 
toll-free number accessible to all mobile network operators in Malawi. 

Role of the Community

 ■ Report incidences of child marriages to police and other service centers available.

 ■ Initiate dialogue against child marriage to create awareness that child marriages are against the 
law. 

 ■ Chiefs are not allowed to register child marriages. However, they are encouraged to register all 
valid marriages. 

 ■ Continue to develop community norms that support the implementation and enforcement of the 
Marriage Divorce and Family Relations Act. 
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 ■ Continue with rewarding schemes that would keep children in schools. 

 ■ Parents must ensure that children are prevented from entering into marriages before reaching 
the age of 18. 

 ■ Parents should always be role models and exemplary in respecting community norms.

 ■ Undertake awareness of all laws, policies, and guidelines that outlaw early or child marriages.

 ■ Be the brother’s keepers.

 ■ Report, reject, and resist early or child marriages. 

 ■ Provide support to all children withdrawn from marriages.
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Annex B. Handout: Working with Youth
Abuse, violence, and harm are not always visible. As an organization that works with children and young 
people, we have a responsibility to ensure no young person is harmed or placed at risk of harm as a 
result of their association with us. Safeguarding is the term we use to describe the responsibilities and 
activities we undertake to prevent or stop children and young people from being abused or ill-treated.

The Plan Code of Conduct

 ■ Serve as a positive role model.

 ■ Respect privacy and confidentiality.

 ■ Protect young people from abuse and exploitation.

 ■ Mitigate risk and harm.

 ■ Ensure images, videos, and social media are respectful and showcase youth in a dignified way.

General Advice for Working with Youth and Young People

 ■ Recognize your own power and privilege in relation to other people in the group. This might be 
because of your gender, language, education, economic class, race/ethnicity, sexual orientation, 
or something else.  

 ■ Be professional and appropriate in conversations and when using tools like WhatsApp. What may 
be perceived as friendly to you may be perceived as unwanted flirting or sexual harassment to 
someone else. 

 ■ Protect the identities of others. Do not share someone else’s contact information unless they 
have explicitly asked you to do so for networking purposes.

Take the Pledge… I WILL:

 ■ Treat children and young people in a respectful manner.

 ■ Create and maintain an environment which prevents the abuse and exploitation of young people.

 ■ Empower youth to participate in decision making.

 ■ Display high standards of professional behavior at all times, providing youth with a positive role 
model.

 ■ Respect the privacy and confidentiality of young people.

 ■ Report any concerns, suspicions, incidents, or allegations of actual or potential abuse.

 ■ Never discriminate against, show differential or preferential treatment to, or favor particular 
children and young people to the detriment of them or others.
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Annex C. COVID-19 Considerations
At the time of writing (2020–2021), COVID-19 protocols were a priority for any training program. 
However, HP+ wanted this curriculum to be applicable long after the COVID-19 pandemic is a concern. 
Therefore, there is no mention of COVID-19 protocols in the training manual. This annex details how 
and where COVID-19 should be considered as long as the pandemic lasts. These guidelines can be 
used in the case of another communicable health crisis in the future. 

First and foremost, check the Government of Malawi and USAID’s COVID-19 recommendations for the 
week of the training and make any changes necessary to meet those guidelines.

 ■ To promote maximum participation and meet COVID-19 protocols, the training room should be 
set up for participants to sit around four tables of four or five people each, allowing enough room 
for each individual to practice social distancing. The curriculum will often refer to a “table group” 
in this guide, which simply means that participants will work with the three others seated at their 
table. If the training takes place in a location where chairs and tables are unavailable, participants 
can simply sit in four groups on the floor/ground. 

 ■ If group size is too big, consider going down to 12 participants instead of 18 (try to keep the 
number of participants even, as there are many activities requiring pairs in this design).

 ■ When documenting “Ground Rules” during Module 1, consider another flip chart page that 
documents COVID-19 Rules. This should include everything that the Government of Malawi is 
giving as guidance for that week, such as: hand washing or sanitizing, social distancing, not 
sharing pens/paper, keeping doors and windows open if possible, wearing a mask, etc. Ask if 
anyone has questions or feedback. When done with the page, hang it somewhere for everyone 
to reference for the rest of the workshop.

 ■ Use the outdoors whenever possible. If the weather permits, allow for pairs work or small groups 
to go outside where the air is fresh. 

 ■ Any activities that share small spaces should be reconfigured so that social distancing can 
take place. The power walk activity (Module 2), for example, will require more space, as eight 
participants will be standing shoulder to shoulder and two meters apart.
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Annex D.

Participant Action Plan
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Group Action Plan Template

Part 1: Overview

Group Members: _____________________________________________________ 

Briefly explain your activity: 

Who are you targeting for this activity? Who do you want to address?

(Example: youth, married women, Muslim fathers, etc.)

What CEFM arguments are these people likely to respond to?

1.

2.

3.
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Part 2: Collaboration

Ideas for Collaboration/Partnership: 
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Part 3: Message(s)

#1: Child marriage robs girls of every opportunity to thrive. A human rights 
violation, child marriage denies girls their health, education and the choice 
of when and whom to marry.

#2: Maternal mortality is the second leading cause of death among girls aged 
15–19 worldwide. Girls under the age of 15 are five times more likely to 
die in childbirth than women in their 20s. 

#3: Child brides are more likely to drop out of school, which not only limits 
their personal growth, but their ability to contribute to their family and their 
community.

#4: Child brides do not receive the educational or economic opportunities 
they need to help them and their families out of poverty. They are more 
likely to be poor or remain poor. 

#5: Child marriage puts girls and women at increased risk of violence 
throughout their lives. Child brides are more likely to describe their first 
sexual experience as forced. 

#6: Pandemics, natural disasters, and humanitarian crisis are not an excuse for 
early or child marriage. 
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How will we use this message?

Part 4: Timeline

Month One

Tasks Responsible Person(s) Need Help From

1

2

3

4

5
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Month Two

Tasks Responsible Person(s) Need Help From

1

2

3

4

5

Date(s) of Activity:
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Notes:
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Individual Mentoring  
Action Plan Template
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Part 1: Mentor

Teacher Supporter Resource

Counselor Challenger Confidant

Goal Setter Advocate Friend

Ways I Can Improve:



Effective Community Champions: Helping Traditional and Religious Leaders Fight Child, Early, and Forced Marriage

85

Part 2: Possible Mentees
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Part 3: Mentor/Mentee Relationship

Name of Mentee:

Start Date:

Meeting Day/Time:

How/where will you meet?
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First 1–2 Meetings: Themes and Discussion Questions

 ■ Discuss child, early and forced marriage. Does your mentee understand the various 
consequences (physical, emotional, economic, and educational) of CEFM?

 ■ Discuss the role of a CEFM champion. What is your mentee’s biggest motivation for being 
a champion?

 ■ Think about influence. Who does your mentee have influence over?

 ■ Discuss the different types of CEFM activities. What kind of CEFM activity does your 
mentee want to do?

 ■ Discuss the mentee’s CEFM activity. Who is the target audience for this activity? How does 
your mentee plan to communicate with this audience?

 ■ Discuss the mentee’s CEFM activity. What kinds of CEFM messages does your mentee 
plan to use?

 ■ Discuss the mentee’s CEFM activity. What kind of help or support does your mentee need 
to complete their activity?

Future Meetings:

 ■ Revisit your three mentoring weaknesses. How are you doing? Could you be doing better?

 ■ Talk about progress to date. Discuss what needs to happen next.

 ■ Help your mentee navigate solutions to barriers.

 ■ Discuss inclusion and/or intergenerational dialogue.

 ■ Ask your mentee how you can best support their activity.

 ■ Celebrate your mentee’s success!
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