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Training Overview 

BACKGROUND 
Malawi currently finds itself with the early stages of a population shift that opens an exciting 
window of opportunity for attaining a demographic dividend. A demographic dividend is the 
accelerated economic growth a country can achieve when it simultaneously experiences a 
change in age structures (fewer young people and more adults who are working) alongside 
strategic investments and policy changes in the fields of health, education, economics 
(including jobs training), and governance (Gribble and Bremner, 2012). Achieving a 
demographic dividend is not automatic with population shifts, but rather must be catalyzed 
through intentional efforts and investments. For this reason, it is crucial that Malawi’s enabling 
policy environment is strengthened in order for young people in Malawi to thrive and, in turn, 
propel these efforts toward achieving a demographic dividend.   

In 2018 and 2019, the Malawi team of the Health Policy Plus (HP+) project, funded by the 
U.S. Agency for International Development (USAID), implemented a leadership and policy 
advocacy training program for young people. The training targeted rising young leaders (ages 
15 to 30 years) with experience in the fields of sexual and reproductive health, HIV, family 
planning, and youth-friendly health services (YFHS) and sought to enhance their skills in policy 
advocacy. Content for training was drawn from an existing evidence base that highlights the 
need for continued policy advocacy throughout Malawi and at every level of decision making—
from the highest point in government down to the district and community levels where policies 
are implemented. In addition, it builds on evidence pointing to the need for meaningful 
engagement of youth in order to meet sustained development outcomes. With these efforts to 
strengthen young people’s systematic engagement with policymakers to advocate for favorable 
policies and programs, it was hoped these efforts could steer Malawi toward more investment 
in youth, and thus spur a demographic dividend. 

ABOUT THE FACILITATOR’S GUIDE  
This Facilitator’s Guide includes detailed facilitator instructions and notes for facilitators of 
interested organizations to implement this curriculum successfully (hereafter referred to as 
“implementing organization”). In addition, there is a Participant’s Guide comprising all 
materials and handouts that the participants will need. The accompanying PowerPoint slide 
deck is to be used alongside this guide, and the guide’s session content references the 
numbers of the accompanying slides. Although these materials are developed for Malawi, they 
could be applied to other contexts if modifications are made to country-specific data and 
information. The content on leadership, youth engagement, and advocacy is applicable to any 
context.  

TRAINING OBJECTIVES  
The objectives of this training are to: 

• Provide youth leaders with requisite skills and knowledge for effective policy advocacy at 
community, district, and national levels.  

• Enhance youth leaders’ understanding of systems, structures, laws, policies, and 
strategic documents in Malawi that relate to the five policy pillars of the demographic 
dividend (education, family planning and contraception, health, governance and 
accountability, and economic reform and job creation) (Government of Malawi, 2021). 
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TRAINING CONTENT AND STRUCTURE 
The training builds upon itself over the course of five days. The content presented throughout 
each session is designed to link to the others, providing a cumulative journey that can shift 
ways of thinking and action for more effective policy advocacy efforts. It is designed to be 
delivered in-person over the course of five days and followed by a six-month action plan that 
participants carry out with the support of a mentor. The training is dynamic, interactive, and 
participatory; facilitators actively engage participants in both didactic and hands-on learning 
using a range of carefully selected learning methods.  

In recognition that one-off trainings alone are not sufficient for effective application of new 
skills and knowledge, this training is intended to be delivered as a part of the implementing 
organization’s longer-term approach to and investment in emerging youth leaders. The 
training is geared toward young people who are already working, on a paid or voluntary basis, 
on advocacy issues in their communities, and is designed so that their organization can 
continue to help them sustain these learnings after the training. This training incorporates the 
opportunity for participants to create a six-month action plan, and it predicates structured 
follow-up, mentoring, and coaching from the implementing organization and from the 
participants’ sponsoring organizations. The commitments that participants make through 
their action plans should be recognized and supported by a mentor who should be identified 
before the training and engaged both during and after the training.  

Below is a diagram that illustrates timing and content sequencing: 

Figure 1. Components of the Learning Journey 

Summary of Training Content 

Day 1 The training begins with a grounding in the unique issues facing young people and the importance 
of meaningful engagement and participation of youth to address these issues now in order to 
achieve a sustainable development path for Malawi and (one hopes) reap a demographic dividend. 

Day 2 Enhances participants’ understanding of key leadership skills and how young people are both 
current and future leaders. Participants also begin to explore policy and key governance structures 
in Malawi to understand potential entry points for participation in decision-making spaces. 

Day 3 Participants are introduced to the concept of policy advocacy, including a careful examination of key 
policies impacting youth, and the steps in the policy advocacy process. 

Days 4 
and 5 

The final portion of the training focuses on the steps and skills needed to undertake successful 
policy advocacy efforts, with a focus on the policy advocacy activities the participants will complete 
after the training concludes. 

Ongoing mentorship support 

Ongoing mentorship support 

Organization begins 
preparing for the training 

(2 months prior; 
see Annex 2)

Organization conducts 
5-day training

Participants create action 
plans

Participants 
implement their 6-
month action plan
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Notes on Adaptation 
If the implementing organization wishes to provide a shorter version of the five-day curriculum 
or does not have funding or resources to support the action plans, there are several ways in 
which this training can be adapted. 

For a shorter course focused more heavily on policy and advocacy, the implementing 
organization can remove Session 5.6 and activities at the end of sessions, which are tied to 
the action plans. The organization can provide an orientation to participants on policy and 
advocacy (Sessions 2.3–5.4) and focus on the skills development activities presented in those 
portions.  

If, however, the focus is more on youth leadership in sexual and reproductive health policy 
advocacy, then the organization can use content from the first two days (Sessions 1.4–3.3).  

Pre-training Engagement 
For the training to be effective, it is important to tailor the curriculum for each cohort. This 
involves pre-training engagement and communication to learn more about the participants. 
Through the pre-training engagement questionnaire found in Annex 1, young people share with 
training facilitators their experiences, knowledge, skill sets, and interests. The more relevant the 
facilitators can make the training for a cohort, the more the participants will gain. Facilitators 
should leverage the unique experiences of participants throughout the training. 

Previous cohorts of this training have also benefitted greatly from use of a dedicated WhatsApp 
group created in the weeks prior to the training. Facilitators can use this space to have 
participants introduce themselves and start building excitement for the training and time 
together.  

In addition, the participants’ mentors should be engaged by the implementing organization 
and facilitators prior to the training in order to clarify expectations and secure their 
commitments to support the participants as they apply skills and knowledge through their 
action plans. This can be done in a few ways, including having the mentors sign off on the 
participant applications, where there should be a clear outline of responsibilities and 
expectations for the mentor relationship and support; through periodic email or telephone 
check-ins; or even by engaging them in group mentor meetings through a virtual platform such 
as Zoom. For this reason, the organization implementing the training should maintain a list of 
up-to-date mentor contact information to stay in touch.  
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Training Agenda 

MODULE 1  

Session 1.1: Welcome, Pre-test, Opening, 
and Introductions 

Session 1.2: Group Norms and Social 
Contract 

Session 1.3: Why Youth? The State of 
Youth in Malawi 

 

Session 1.4: So What? Our Mission for 
Change 

Session 1.5: Defining Leadership 

Session 1.6: Characteristics of a Leader  

Session 1.7: Daily Wrap-up  

Session 1.8: Themed Movie and Debrief 
[optional evening activity] 

MODULE 2  

Session 2.1: Recap 

Session 2.2: Leadership: Power and 
Influence 

Session 2.3: Youth and Leadership 

Session 2.4: Basics of Policy 

Session 2.5: Governance Structures in 
Malawi: Who Has the Mandate? 

Session 2.6: Daily Wrap-up 

 

MODULE 3  

Session 3.1: Recap  

Session 3.2: Policy Fair 

Session 3.3: What Is Policy Advocacy? 

Session 3.4: Cross-Cutting Steps in the 
Policy Advocacy Process: Data Collection  

Session 3.5: Cross-Cutting Steps in the 
Policy Advocacy Process: Monitoring and 
Evaluation 

Session 3.6: Daily Wrap-up 

 

MODULE 4  

Session 4.1: Recap 

Session 4.2: Step 1 in the Policy Advocacy 
Process: Define the Advocacy Issue 

Session 4.3: Step 2 in the Policy Advocacy 
Process: Set Advocacy Goal and Objectives 

Session 4.4: Step 3 in the Policy Advocacy 
Process: Identify Target Audiences 

Session 4.5: Step 4 in the Policy Advocacy 
Process: Build Support 

Session 4.6: Step 5 in the Policy Advocacy 
Process: Develop the Messages 

Session 4.7: Hearing from Alumni [optional 
activity] 

Session 4.8: Daily Wrap-up 

  

MODULE 5  

Session 5.1: Recap 

Session 5.2: Step 6 in the Policy Advocacy 
Process: Select Channels of 
Communication 

Session 5.3: Step 7 in the Policy Advocacy 
Process: Mobilize Resources 

Session 5.4: Hearing from a Decisionmaker 

 

Session 5.5: Step 8 in the Policy Advocacy 
Process: Develop an Action Plan 

Session 5.6: Presenting Action Plans 

Session 5.7: Evaluation 

Session 5.8: Closing Ceremony 
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Post-training Engagement 

Mentorship 

The participants should select their mentors prior to the training. Mentors can be from the 
implementing organization, or they can be individuals working on the same topics who have 
extensive policy advocacy experience outside of the implementing organization. Mentors 
should be expected to check in with the participants during the training and to support them 
consistently after the training as they implement their action plans. Facilitators may want to 
consider providing a dedicated time during the training when participants can call their 
mentors to provide updates on their action plans and get feedback.  

Cohort Support 

The cohort formed during the training is one of the most important outcomes of the training. 
The week together generates a network of like-minded peers who, despite perhaps working in 
different sectors, are working toward a similar goal of reaching a demographic dividend in 
their country. While participants may know one another prior to the training, the training 
provides them an opportunity to get to know each other as fellow leaders working on common 
interests. During the training, there are several opportunities to collaborate and enhance the 
dynamics of the cohort for future partnerships and collaboration. If not already set up prior to 
the training by facilitators (as mentioned previously), participants should be encouraged 
during the training to leverage platforms such as WhatsApp or Facebook to form groups and 
networks to continue their engagement post-training and share, problem-solve, and learn from 
one another.  

TRAINING PREPARATION AND LOGISTICS 
Preparation for the training, specifically participant selection, should begin at least two 
months before the training date. Annex 2 provides more information on the specific steps to 
prepare for the training along with associated suggestions on a timeline for preparation.  

Facilitator Team 
As this is a five-day training, the facilitator team should include at least two individuals who 
have extensive expertise in policy and advocacy that span national and subnational levels and 
experience in facilitation using adult learning theory and principles and participatory training 
methods. Prior to the training, as indicated in Annex 2, the facilitators should decide how to 
divide responsibilities for sessions according to their respective expertise and strengths.  

The implementing organization should carefully select guest facilitators (current policymakers, 
experts on advocacy and sectoral subject matter, and past participants) for specific sessions 
where they can share insights and real-life experiences that will make the training more 
grounded and dynamic. As feasible, this may include inviting alumni from previous cohorts to 
co-facilitate the training, share their experiences, and serve as mentors to the next cohort.  

Participant Selection and Cohort Size 
Training participants should be selected based on their experience working to effect change in 
their communities or at national levels in areas pertinent to demographic dividend themes of 
education, health, and economic development/job creation. They should have demonstrated 
leadership skills and experiences that they will continue to build upon following the training. 
Participants should represent a diverse range of community stakeholders, sectors, geographic 
areas, and backgrounds. This training is suited for persons who are able to read and write in 
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English. Participants should already be working with an established, formal structure such as 
a nongovernmental or faith-based organization, youth club, or youth network focused on these 
issues that is willing to sponsor them throughout the program and beyond to support their 
leadership growth. Each cohort should have no more than 25 participants to ensure adequate 
space for participation and quality of the experience. Maintaining a smaller cohort size will 
enable facilitators to ensure the training is uniquely tailored to the specific needs of each 
participant. In addition, the implementing organization should aim for a cohort that is diverse 
and that represents a range of experiences and backgrounds. Ideally, the ratio of facilitators to 
participants should be 1:5.    

The implementing organization should decide in advance how to define the age range for this 
training. Although Malawi’s National Youth Policy defines youth as ages 10–35 years, this 
training should be targeted to the 15–29-year age group; however, the implementing 
organization may want to focus on a narrower range, for example 15–19, 20–24 or 25–29. 
Facilitators should be mindful that the wider the range of ages represented, the more likely 
that the level of experience and knowledge on sexual and reproductive health advocacy issues 
will vary greatly, requiring the need to accommodate younger participants with less 
background to ensure they benefit equally to the more experienced participants.  

Training Venue 
Ideally, a relatively large venue with projection equipment, round tables, chairs, and space to 
move around is recommended for the training. Each table should have 4–5 seats facing the 
front of the room where slides will be projected, with flip charts set up in the front of the room 
and around the room for small group activities.  
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MODULE ONE:  Leadership and Why Youth Leaders 

Are Critical for Malawi’s Development 
SESSIONS 

Session 1.1: Welcome, Pre-test, Opening, and Introductions 

Session 1.2: Group Norms and Social Contract 

Session 1.3: Why Youth? The State of Youth in Malawi 

Session 1.4: So What? Our Mission for Change 

Session 1.5: Defining Leadership 

Session 1.6: Characteristics of a Leader  

Session 1.7: Daily Wrap-up  

Session 1.8: Themed Movie and Debrief [optional evening activity] 

MATERIALS NEEDED 

• Name tags or name cards, one for each participant 

• Various colors of markers at each table 

• Flip chart paper and flip chart markers 

• Equipment to project slides 

• PowerPoint (PPT) slides 

• Fabric that can be used as blindfolds for the obstacle course activity 

• Objects from around the room that can be used for the obstacle course, for example: 
books, folders, chair, desk, ball, backpack, etc.  

• Five pieces of paper, one with each of the following demographic dividend pillars written 
on it: education; family planning and contraception; health; governance and 
accountability; and economic reform and job creation. 

• A copy of the Participant’s Guide and a copy of the PowerPoint slides for each 
participant 

• [For optional Session 1.8]: A copy of the movie that will be used and equipment to show 
the movie 

SESSION 1.1: WELCOME, PRE-TEST, OPENING, AND INTRODUCTIONS 

Learning Objectives: By the end of this session, participants will be able to: 

• Describe the training objectives and agenda. 

• Name the other participants in the cohort. 

• Recall the unique experience each participant brings to the training. 

Preparation: Facilitators should familiarize themselves with the names of the participants 
before the training in order to run the training smoothly and welcome participants on the first 
day. Facilitators should ensure all tables are stocked well ahead of when the participants 



 

Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 9 

arrive on the first morning with all the supplies needed for the training, and that the room is 
set up. Ensure that the projector equipment and PowerPoint presentation are ready.  

Time: 1 hour, 15 minutes 

▌ Welcome the participants as they enter. 

▌ Ensure that they fill out name tags or name cards while everyone arrives and gets settled. 
Also ask that they complete the pre-test, Annex 3, as they wait for the rest of the group to 
arrive. If there are any participants who arrive late, ask them to fill out the pre-test during 
the first break. 

▌ Open the training by introducing the facilitator team for the week, along with any other 
guests who will be present for a significant portion of the agenda, such as staff from the 
implementing organization or decisionmakers who will support and be part of sessions. Be 
sure to emphasize that their pre-identified mentor is part of the learning process and a 
resource they should leverage as they begin to implement their new learnings. This is also 
part of the reason why they will be completing the six-month action plans, the template for 
which can be found in the Participant’s Guide (pages 4–6).  

▌ Ask participants to stand in a circle. Go around the room and ask each person to say their 
first name, a brief summary of what they do, who they are, why they have chosen to join the 
training, and an animal or object that starts with the same letter as their first name. Each 
subsequent participant who introduces themselves should try and recall the names and 
chosen animals or objects of the participants. If they cannot remember, other participants 
can offer to help them. Once all are finished, have them be seated. 

▌ Wrap-up the introductions by noting that the training experience will provide opportunities 
to get to know fellow participants and that forming a supportive cohort is an important 
aspect of continuing their policy advocacy efforts well after the training concludes. 

▌ Transition and review the training agenda (each participant should have a copy in the 

Participant’s Guide, page 1) and take time to answer general questions from the cohort 
on specifics of what they will be doing for the week. 

▌ Provide some key highlights and examples of what previous cohorts were able to 
accomplish after previous trainings. Should previous youth champion alumni be engaged as 
co-facilitators of the training, provide them with time to speak briefly about their 
experiences, including their current role, what they gained from the training, and what they 
have achieved since they attended the training. 

Facilitator note: If no alumni are present to speak, use the examples below of how past 
cohorts have used the training: 

• Leveraged meeting opportunities with decisionmakers to advocate for youth sexual and 
reproductive health services 

• Used advocacy skills during high-level forums to explain the unmet family planning 
needs of youth 

• Convinced stakeholders to re-launch joint monitoring of youth health services in their 
district 

• Held a meeting with district stakeholders to advocate for youth inclusion in decision-
making spaces 



 

Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 10 

Facilitator note: As appropriate for the context, invite a high-level representative of the 
implementing organization or a government official to provide an official opening 
statement, focusing their comments on the following: 

• The need for youth leaders 

• Relevance and importance of this type of activity  

• How the activity will contribute to operationalizing the government’s development 
agenda and the greater goals of the country 

• The unique role and contribution of young people in these efforts  

▌ Transition to the next activity. 

SESSION 1.2: GROUP NORMS AND SOCIAL CONTRACT 

Learning Objective: By the end of this session, participants will be able to: 

• Follow group norms established for the training. 

Preparation: Prepare two large pieces of flip chart paper: the first with “expectations for the 
training” written at the top and the second with “group norms” written at the top. Have a flip 
chart marker ready to add content and for participants to sign their names.  

Time: 30 minutes 

▌ Establish that creating the right learning environment from the start is an important aspect 
of any successful training. To do this, the learning environment must be a space where 
everyone feels comfortable and is able to fully participate, regardless of their background or 
experiences, and be one that facilitates learning.  

▌ Ask participants why they wanted to come to this training and what they hope to get out of 
it. Have each participant write their answers down on a sticky note and then place them on 
the “expectations for the training” flip chart. Once they are seated, have participants turn to 
the person next to them to share, then come back together as a group and ask a few 
volunteers to share in plenary. 

▌ Ask participants to consider what are the critical components of a supportive environment 

for learning that would allow them to reach those goals? Ask them to share their responses 
and write them on a large piece of paper in the front of the room.  

▌ Ask participants to think about the potential barriers they might face in their learning 

process over the week and how they can best mitigate them. Ask participants to share their 
responses in plenary. If they do not speak up, ask probing questions such as how they can 
show respect to a presenter and fellow participants—for example by minimizing the use of 
phones, laptops, etc. Collect answers and write them on the flip chart with the heading of 
“group norms.” 

▌ Convey that these group norms are important for establishing an environment for learning. 
Add any important norms that may be missing from what participants have said. 

▌ Inform the group that this will serve as the norms to guide the rest of the training.  
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▌ Tell participants that in order to express their commitment to the norms, each of them 
should come to sign the bottom of the flip chart paper as a group contract for behavior 
during the training. 

▌ Post both the expectations and the group norms somewhere in the room where they will be 
visible for the remainder of the training and can be referenced during the week. 

▌ Transition to the next activity.  

SESSION 1.3: WHY YOUTH? THE STATE OF YOUTH IN MALAWI 

Learning Objective: By the end of this session, participants will be able to: 

• Summarize key evidence on youth issues in the sectors of health, economics, and 
education in Malawi (including gender as a cross-cutting issue). 

Preparation: In Annex 4 there is a list of numbers and corresponding statistics. Write each 
number and each statistic separately on a colorful index card and ask participants to attempt 
to match the number to the appropriate statistic. (Ensure the statistics are current; update if 
necessary.) Ensure the cards at each table are accurate for pairing each number with a single 
statistic. Also, ensure that the PPT slides (Slides 3–14) are ready to present.  

Time: 60 minutes 

▌ Introduce the “Why Youth?” matching activity. Tell participants: “To begin the session we 
want to see how much you know about some key statistics pertaining to youth and 
development issues in Malawi.” 

▌ Provide each table group with a set of cards for matching the pairs. 

▌ Give each table team 10 minutes to match the cards correctly. 

Facilitator note: To increase competition and create a game-like spirit, the team that is 
first to correctly complete the matching exercise can be offered a prize or candy.  

▌ Review the correct answers with the participants.  

▌ Tell participants that before diving into the required skills for conducting successful policy 
advocacy, they need to understand why policy advocacy is necessary, what policy advocacy 
is meant to achieve, and why youth are key to achieving impact. The cards provide key 
statistics and data that are useful for understanding some of the issues they may want to 
address through their advocacy efforts. 

▌ Review Slides 3–14 

• Review the key statistics slides with participants, allowing them time to add any other 
data or statistics they may be aware of from their work. 

• When reviewing information on the demographic dividend, emphasize that this is being 
shown to demonstrate how the sum of their work together across each of these areas will 
help to potentially reap benefits of the demographic dividend and advance Malawi’s 
development goals.   

Facilitator note: In addition to the statistics used in the activity, the data slides in the 
PPT should be reviewed and updated as needed prior to the session. 
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▌ Summarize with the participants in plenary that youth face an array of issues across the 
demographic dividend pillars and that their policy advocacy efforts discussed in the 
sessions to come can help to address these issues and improve the lives of youth in Malawi, 
which in turn helps Malawi to achieve development goals. 

▌ Ask that they begin to reflect upon the specific issues they care about and have worked on 
in the past. 

▌ Transition to the next session. 

SESSION 1.4: SO WHAT? OUR MISSION FOR CHANGE 

Learning Objective: By the end of this session, participants will be able to: 

• Identify the demographic dividend pillar area that will be the focus of their policy 
advocacy action plan. 

Preparation: For this activity, post pieces of paper in various parts of the room with each of 
the five demographic dividend pillars written on it: education, family planning and 
contraception, health, governance and accountability, and economic reform and job creation. 
At the table closest to each sheet, have art supplies spread out, including markers, pens, 
stickers, and other elements. Large pieces of paper should also be provided to participants to 
write on. Ensure that Slides 15–18 are ready. 

Time: 60 minutes   

▌ Remind participants of the action plans that are a part of this training. Display Slides 15 
and 16.  

▌ Ask participants to open their Participant’s Guide to page 4, and display Slide 17, to 
discuss the action plans and review the action plan worksheet together. During the 
discussion, be clear what the implementing organization is and is not planning to provide in 
terms of resources (human and financial) after the training. Also emphasize that 
participants are expected to take ownership of their action plans and to work with the 
mentors they have selected in its implementation. In order for them to be as successful as 
possible, they should make sure that their action plans are realistic. Let them know that 
one way to make sure their action plans are achievable is to leverage common resources 
with other participants in the room. Many of them may be working on similar issues or 
areas and could possibly develop joint action plans if that makes sense. In order to do this, 
they will form new table groups for the rest of the week based upon the pillar/issue area 
that they will focus on for their action plans. 

▌ Encourage, to the extent possible, partner or group action plans—because advocacy efforts 
need the joint work of many individuals coming together for a common goal and objective. 

▌ Instruct participants to reflect on the issues that were raised throughout the day about 

youth in their country, using the guiding questions on Slide 18 (also listed below for 
reference): 

• What issues are you passionate about in the areas of health, education, and economic 
reform and job creation? (Or across them?) 

• What barriers do you see that need to be addressed?  
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• What should the future of these issues look like?  

• What actions need to be taken by young people to reach the future you see?  

▌ Invite participants to take out a piece of paper and use the markers, pens, stickers, or 
other art supplies available to them at their table.  

▌ Ask participants to answer the questions in whatever form they chose (a drawing, a word 
brainstorm, poetry, etc.) on the blank piece of paper in front of them.  

▌ After about 20 minutes allowing the participants to respond to the questions, ask them to 
turn to a neighbor and share what they have created.  

▌ Ask three or four willing volunteers to briefly share their responses in plenary.  

▌ Building off their responses and inviting those who have not yet volunteered to join in 
sharing, work with the participants to form new table groups based upon the pillar areas 
they are choosing. For example, participants at one table might be working on youth sexual 
and reproductive health issues, another table might be working on education issues.  

▌ In closing, emphasize that even though they are grouping together, they should be and 
will be proactive throughout the week in staying in touch and working across pillar areas to 
identify synergies for working together and to leverage efforts. 

Facilitator note: Be mindful throughout to ensure that participants select a topic and 
activity for their action plan that is feasible and realistic so that they are set up well for 
success. 

▌ Transition to the next session. 

SESSION 1.5: DEFINING LEADERSHIP 

Learning Objective: By the end of this session, participants will be able to: 

• Define leadership. 

Preparation: Prior to the activity, co-facilitators should set up an easy- to medium-level 
obstacle course that is in a circle around the perimeter of the room. The obstacle course can 
contain small items like a piece of paper, a book, or other items for individuals to step around 
and it can also include larger items like a chair or a desk. The goal is for participants to 
navigate the course in 10 minutes or less while blindfolded and supported by their partner. 
Prior to planning this, consider how to accommodate those with accessibility needs. 

Time: 30 minutes 

▌ Begin the activity by asking participants to pair up. Explain that they are going to be 
exploring the different facets of leadership, not only for the rest of the day but throughout 
the rest of the week.  

▌ Show participants the obstacle course that has been set up around the room.   

▌ Instruct the newly formed pairs to determine who will lead and who will follow. Tell those 
who are the leaders that their objective is to guide their blindfolded partner around the 
entire circle returning to the starting place. Note, safety is of critical importance, so 
participants should be cautious as they go through the course. Ask the followers to 
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blindfold themselves, take a place somewhere within the circular obstacle course, and await 
further instructions.  

▌ Give the pairs 10 minutes to make it through the course. The leader, who is not 
blindfolded, will provide verbal guidance to the blindfolded follower.  

▌ Once all the groups have finished, pause and ask the teams to reflect on the experience. 

▌ Ask: What went well? What could be improved?  

▌ Offer the pairs the opportunity to switch places and to do the course again, picking up from 
where they left off.  

▌ Once completed, ask the participants to come back together to debrief on the exercise 
focusing on leadership. Use the following questions to guide the discussion: 

• What were the important qualities of leadership that came out of this exercise?  

• What small things did they notice?  

• Was the person leading the way most successful when they demanded that the 
blindfolded person take specific actions, or were they most successful when listening to 
and understanding the needs of the blindfolded person?  

• What was the leader responsible for?  

• In what ways did the blindfolded person show leadership?  

• Can all people be leaders, no matter their age or position in life?  

• Can someone be a leader even when they are being led? How so? 

▌ Summarize the activity in plenary by inviting participants to share their high-level 
takeaways. Emphasize that leadership is about serving as a guide to support and lead the 
way on a variety of issues and areas of life, as well as acting when action is needed and 
modeling for those who are newer in their careers. Whether young or old, poor or powerful, 
weak or strong, everyone has the opportunity to lead in a variety of ways from where they 
are. They must always remember that leadership carries with it an incredible responsibility 
and that leaders should remember the greater good they are serving as they lead and 
represent diverse communities. Leaders must act responsibly and model for others who are 
following.  

▌ Transition to the next session. 

SESSION 1.6: CHARACTERISTICS OF A LEADER 

Learning Objectives: By the end of this session, participants will be able to: 

• Describe key traits found in an effective leader. 

Preparation: Ensure there is a flip chart and markers at the front of the room. 

Time: 90 minutes 

▌ Ask participants to take a few moments to think of an influential leader they have known 
personally—whoever comes first to their mind. Ask them to consider and write down: 

What are the characteristics of this leader that are admirable leadership skills? 
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▌ After they have had five minutes to think and jot down notes, ask them to turn to a partner 
and discuss what they identified: What did they have in common? What did the other person 
think of that they did not? 

▌ Once they have had 5–10 minutes to discuss, ask them to join with another pair and do the 
same. 

▌ After a few minutes, use the popcorn method for sharing—ask participants to report what 
characteristics they identified as important to leadership, starting with one participant and 
then moving to the next in a quick fashion. Each participant should say something that 
doesn’t repeat what has already been said. Create a comprehensive list on the flip chart. 

▌ Pose the question: Do all leaders have to demonstrate or possess all of these 
characteristics? What if they do not have all of these characteristics? Does that mean that 
they cannot or should not lead? How can someone accommodate or make up for areas 
where they might not have certain characteristics or are weak in an area? 

▌ Once they have finished that discussion, then ask: Among the leaders that they thought of 
earlier, are there any leadership styles that come to mind? Guide participants to come up 
with a list of leadership styles. Examples of styles are authoritative, servant, coach, etc. 
What should come out of this discussion is that although different skills and styles can be 
leveraged for different situations and scenarios, there are a set of core characteristics and 
skillsets that all successful leaders have.  

▌ Encourage participants to transition to a self-reflection exercise. As emerging leaders, it is 
critical to begin to think about themselves as leaders, determining areas where they are 
strong and areas where they might need further support and development. 

▌ Ask participants to reference the flip chart where the leadership characteristics and styles 
are identified and to think of the leader that they know personally. From those core 
characteristics, in which ones do they feel the strongest? What are the characteristics where 
they need more growth or support?  

▌ Conclude the end of the session with a plenary discussion, asking participants willing to 
share to contribute to a discussion on how they can bridge a gap where they need support 
and growth. Tell participants that they will continue to reflect on these areas throughout the 
week. Ask them to think about how they can apply these leadership characteristics in their 
policy advocacy work and how they can work together to leverage the characteristics of the 
group as a whole, which will help complement what others bring or may be weak in. 

▌ Transition to the next session. 

SESSION 1.7: DAILY WRAP-UP 

Preparation: None.  

Time: 20 minutes 

▌ Using a ball or small toy, ask participants to share key moments or learnings from the 
day, starting from the first set of activities in the morning moving into the afternoon. As 
each participant shares, they should toss the ball to someone else who has not yet shared, 
until all participants have spoken. 

▌ Introduce MILLYS (most important lessons learned yesterday) 
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• Instruct participants that they will be asked to reflect each evening on what they took 
away from the training (MILLYS—most important lessons learned yesterday). Let them 
know that they have space in their Participant’s Guide to write down reflections for each 
day. 

• They may be asked the following day to share their lessons as an important reminder to 
the group of their collective progress.  

OPTIONAL RESIDENTIAL TRAINING ACTIVITY FOR MODULE 1, SESSION 
1.8: THEMED MOVIE AND DEBRIEF 

Facilitator note: In a residential training setting, this activity may be used during the evening 
of Day 1 to further explore themes of leadership. 

Preparation: Prior to the training, facilitators should identify a themed movie that highlights 

the importance of youth leadership. Have guiding questions ready for the debrief (Annex 5). 

▌ Introduce the movie and hand out the questions for participants to consider as they watch. 

▌ Debrief after the movie by moving through the guiding questions found in the annex.  

Facilitator note: Consideration of the movie selected is important because it provides an 
opportunity for reflection on the importance of youth leadership. The themes of the movie 
should be layered and offer numerous perspectives.  

Facilitators must watch the movie carefully in advance to ensure it is free from negative 
messages that will counter the training subject matter or perpetuate stigmatizing beliefs or 
attitudes. 
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MODULE TWO:  Understanding Policy 

SESSIONS 
Session 2.1: Recap 

Session 2.2: Leadership: Power and Influence 

Session 2.3: Youth and Leadership 

Session 2.4: Basics of Policy 

Session 2.5: Governance Structures in Malawi: Who Has the Mandate? 

Session 2.6: Daily Wrap-up 

MATERIALS NEEDED 

• PowerPoint slides and projection equipment  

• Flip charts and flip chart markers 

 

SESSION 2.1: RECAP 

Preparation: None. 

Time: 20 minutes 

▌ Welcome participants back to the learning space.  

▌ Ask participants for a few quick takeaways from the previous day, drawing from their 
MILLYs.  

▌ Review the agenda for the day and the objectives.  

SESSION 2.2: LEADERSHIP: POWER AND INFLUENCE 

Learning Objective: By the end of this session, participants will be able to: 

• Name sources of power for leaders. 

• Recall strategies for influencing.  

Preparation: Ensure that Slides 19–20 are ready to present. 

 Time: 2 hours  

▌ Randomly pair participants so they are not with others at their table groups. Assign one 

person to be person A and another to be person B. Explain that person A has two minutes 
to try and convince Person B to give them the most valuable item that they have with them. 
Give them two minutes and then come back to plenary. Ask one or two pairs to share their 
experience. In plenary, discuss what tactics Person A used. Summarize responses on a flip 
chart to capture the language and ways in which they tried to persuade Person B. Ask them 
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why some were successful and others were not. Tell participants to keep this in mind as 
they transition into the next leadership activity, as they will come back to it shortly. 

▌ Open the next portion of the session by posing this question to all participants: Are leaders 
born or made? 

▌ Split them into two groups. Ask one group to come up with any and all rationales for 
arguing that leaders are born and the other group to list all rationales for leaders being 
made. Have them record their answers on two flip charts.  

▌ Welcome the group back in plenary after 10–15 minutes. Have the “born” group debrief 
first and then allow the “made” group to debrief their rationale. As they do so, be sure to 
draw out complexities such as power structures; economic privilege one might be born into; 
and how diversity, equity, and inclusion play into this.  

▌ Discuss with participants that it is important to think about themselves as leaders during 
today’s discussions about leadership in general, but that they should also keep in mind 
ideas for engaging with other leaders—policymakers and decisionmakers and how to 
influence them—because this will come up later in the training. Also, discuss with 
participants their thoughts on how some leaders who may lead with the “born” rationale 
might or might not regard how to meet the needs of society’s most vulnerable and 
marginalized people. Ask participants to be mindful of which rationale they lead from and 
how that will affect their own leadership. 

▌ Show Slide #20 regarding bases of power.  

▌ Explain that in 1959, social psychologists John French and Bertram Raven identified the 
five bases of power, and added a sixth one in 1965, categorized as: 

• Legitimate: power is based on the belief of a legitimate and formal source of power; 
examples of this could be CEOs, presidents, prime ministers, and other established 
positions.  

• Reward: power is based on the ability to give rewards or form of remuneration.  

• Expert: power is based on knowledge and skills that the individual possesses. 

• Referent: power is gained from respect that others have for them. 

• Coercive: power is gained through coercion. 

• Informational: power from an individual possessing certain information. 

▌ Explain that while some of these bases of power depend on a formal position, some do not. 
See if participants can identify which fit into those two categories and then discuss how 
these bases of power fit into the previous discussion on “born” versus “made.” 

▌ Discuss what this means for them as youth leaders. 

▌ Questions to move the conversation forward include: 

• What bases of power do they have?  

• What bases of power exist among others that they interact with?  

• What does this mean for the work they do now or want to do in the future? 

▌ Refer to the flip chart notes from today’s opening activity when participants attempted to 
influence each other.  
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▌ Ask the participants to identify which bases of power may have been used, consciously or 
unconsciously. Follow with additional questions, such as: 

• Can someone have power and not have influence?  

• Can someone have influence and not have power?  

• What might be examples of this? 

▌ Discuss what this means for their roles as youth leaders—which bases of power will they 
likely rely on? What bases of power might they have access to? It should come out that this 
will vary depending on the person and the situation. They may use one in one situation with 
one stakeholder, and an entirely different one in the next with another situation and 
stakeholder. As they lead, they should be savvy about, and mindful of, which bases of power 
they are leveraging in which situations to ensure they are utilizing the correct ones. 

▌ Transition to the next activity. 

SESSION 2.3: YOUTH AND LEADERSHIP 

Learning Objective: By the end of this session, participants will be able to: 

• Differentiate between youth leadership and other forms of leadership. 

• Explain why having meaningful engagement of youth is important to achieve 
development goals. 

Preparation: Have Slides 21–22 ready, along with Annex 6 for reference. 

Time: 60 minutes 

▌ Ask the group, “Can youth be leaders, without formal titles or management roles?” 

Encourage 2–3 participants to share examples when they have seen this happen—What 
was the situation, the circumstances? Was the person given a formal role or an informal 
role? Were they just in the right place at the right time? Did it have something to do with 
their background or experiences?  

▌ Refer to Slide #22 (also Annex 6) and go through each layer of the youth engagement 
ladder, emphasizing that the most meaningful way to engage youth is to treat them as 
partners and leaders to tackle their communities’ most pressing problems.  

▌ Lead a discussion with the participants on what meaningful engagement looks like—what 
conditions or contexts facilitate it, and what might inhibit it. It is important to explore the 
nuances and how just because someone is present does not mean that they actually have a 
voice. In addition, be sure to discuss that just because they are there, it does not mean that 
they are going to advocate for policies or programs that benefit all youth. Use the following 
questions during the discussion to highlight these points: 

• If youth engagement is not meaningful, is it needed? If not meaningful, should it still be 
done? Ask for examples they may have seen where youth engagement was not 
meaningful but was still important, or perhaps was a step on the ladder toward 
meaningful engagement the next time.  

• Does youth participation automatically translate to pro-youth policies and programs? 
Under what conditions might it do so and under what conditions might it not? Discuss 
with participants the context and conditions needed to ensure that youth participation 



 

Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 21 

does translate to pro-youth policies and programs (voice, power, meaningful 
engagement) and when it might not (tokenism, ignoring youth participation, etc.).  

• Are all youth always engaged or considered? Who might often be left out when other 
youth are invited? What is or should be the responsibility, then, of those who are invited? 

▌ Summarize that youth are an important part of society. They have needs and rights that 
should be addressed today as the investments made in young people determine the future 
of the country. Investments in youth cannot be designed without meaningful engagement of 
young people who have diverse backgrounds and experiences. Therefore, it is important 
that they are a part of the decision-making spaces and that, when they are a part of that 
space, they should take the opportunity to consider and include the needs of diverse young 
people in their communities. It is important for participants to keep this in mind as they 
think about the issues that they want to focus on for their action plans.  

▌ Transition to the next activity.  

SESSION 2.4: BASICS OF POLICY 

Learning Objective: By the end of this session, participants will be able to: 

• Define policy. 

• Categorize types of policies. 

Preparation: Ensure that Slides 23–41 are ready to present.  

Time: 90 minutes 

▌ Ask “What is policy?” as you invite participants to reflect on what they believe policy is. 
Take 3–4 responses, writing them down on a flip chart. Emphasize that policies can be 
informal and unwritten, but this session will focus on written policy. These are formal 
documents and they exist from community and local levels to decentralized levels (districts) 
to the national level of government. Policies are promulgated by the decisionmakers with 
the respective authority to do so. Policies have many purposes, which can include creating 
a common vision, establishing the authority for an entity to act, legitimizing programs, 
guiding action plans, providing a basis to mobilize resources, setting a framework for 
program evaluation, or providing a basis for further action. Point them to the section in the 

Participant’s Guide on policy (beginning on page 9) so that they can follow along and take 
notes as the PPT slides are presented. 

▌ Present Slide #24 that provides a broad overview to answer the question, “What is 
policy?” Many participants may come into the training with a general idea of what policy is 
but they may have limited understanding of how policy informs the issues they are 
passionate about and how they can use them to influence change. Review the steps in the 
policy cycle shown on the slide. 

▌ Refer to the handout in the Participant’s Guide while you review Slides 25–26 and 
highlight the different types of policy and the barriers to policy implementation. Ensure all 
participants understand these foundational slides on policy before continuing. 

▌ Discuss the health governance triangle on Slide #27 (also found in their Participant’s 
Guide, page 11). Explain that while this is specific to the health sector, the concepts 
shown can be useful for other sectors.  
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▌ Ask what they see represented in the diagram. Ensure they bring up points of mutuality, 
arrows in both directions, and accountability.  

▌ Transition to display Slide #28 and explain that while many people talk about 
accountability, the term can be hard to define. 

▌ Spend some time discussing the concept of power-holders. Who are some key power-
holders in the health system? Are power-holders always in government? What are some 
examples of a relationship where the power-holder is not a government agency (e.g., 
provider–client relationship).  

▌ What gives the power to the people in this diagram? Refer to the bases of power concepts 
discussed before, this time drawing out the roles at play in this governance triangle and 
bases of power.  

▌ Continue to Slide #29, and look at the types of accountability—financial, programmatic, 
and political (linked to democratic promises).  

▌ Say that in defining accountability, it is often helpful to ask: Accountability for what? 

• Financial accountability—to ensure that health service providers are using resources for 
agreed-upon and appropriate purposes, and to reduce corrupt practices 

• Programmatic accountability—to ensure that program goals and objectives are met 

• Political/democratic accountability—to ensure that providers respond to, and have what 
they need to respond to, what citizens want regarding healthcare. 

• Note that by “providers” we don’t mean healthcare providers but rather political actors, 
e.g., members of Parliament and other elected officials. 

▌ Ask participants how this relates to the bases of power just discussed. Take 1–2 answers. 

▌ Continue the presentation by exploring the specific Malawian context (Slides 30–41) by 
reviewing overarching international, regional, and national policies, such as the Malawi 
Growth and Development Strategy and Malawi Vision 2020. Relevant context also includes 
international and regional policies, such as the Sustainable Development Goals, the 
International Conference on Population and Development, and Agenda 2063.  

▌ Select one of the demographic dividend pillar areas and pick a current policy that is 
relevant for that area. (For example, the current national health sector plan.) 

▌ Ask participants who are the various stakeholders engaged with this policy? What are their 
roles? Make sure to draw out the various types of actors—from the people who created and 
wrote the policy, to those who implement it, and those who hold others accountable for 
implementation and resourcing.  

▌ Ask participants to turn back to the health governance triangle and the pages on 

accountability in their Participant’s Guide, pages 11–14.  

▌ Ask participants where they think their role as a youth leader might be. Be sure to draw out 
the various ways in which they can hold policy actors accountable for commitments at 
community, district, and national levels.  

▌ Ask participants to turn to a neighbor and share 2–3 things that they learned from the 
presentation about what policy is and how it is related to issues they hoped to address 
through their own leadership actions and in their upcoming action plans. After 5 minutes, 
ask 3–4 individuals to share in plenary what they discussed. 
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▌ Summarize in plenary that they have a critical role as youth leaders in the policy sphere to 
ensure accountability for policy implementation at all stages of the policy cycle—from 
development to implementation, monitoring, and evaluation.  

▌ Transition to the next session.  
 

SESSION 2.5:  GOVERNANCE STRUCTURES IN MALAWI: WHO HAS THE 
MANDATE?  

Learning Objective: By the end of this session, participants will be able to: 

• List governance structures for key development sectors in Malawi. 

Preparation: Five flip charts, each with a heading representing one of the five demographic 
dividend pillars placed in different spaces throughout the room (education, family planning 
and contraception, health, governance and accountability, and economic reform and job 
creation). Ensure that there are markers at each flip chart. Ensure that Slides 42–44 are 
ready to present. 

Time: 60 minutes 

▌ To begin, ask each table group to spend 10 minutes identifying the actors who they believe 
are responsible for driving policies in their identified sectoral issue. Have them identify the 
actor’s role as well: Are they in charge of creating policies? Are they in charge of 
implementing policies? Are they in charge of monitoring? Have them take notes of their 
discussion. Emphasize that they should make sure the notes are clear and legible for the 
next group to read and add to once they rotate in the next step. 

▌ After 10 minutes, have each table group move to the table to the right. At their new table, 
they should review what the previous group wrote and add anything that they think is 
missing. Give them 5 minutes to do this. 

▌ Debrief by asking each group to share the original list that they brainstormed (plus the 
additions from the other group) and then ask if anyone else in the room wants to add other 
actors who they think might be missing.  

▌ Discuss the roles, authority, and potential motivations of each actor. For example, what is 
the role of the Ministry of Health in malaria control policies versus the role of a 
pharmaceutical company that produces antimalarial drugs? What about civil society 
organizations—where do they come in? 

▌ Ensure that the following decision-making groups and structures are mentioned for each 
sector as the activity is debriefed:  

• Ministry central level structures like sector working groups, technical working groups, 
National Youth Council of Malawi, boards of nongovernmental organizations, the 
National Youth Network, the Malawi Human Rights Commission, etc.  

• Structures at the district or community level, e.g., area development committees (ADCs) 
and village development committees (VDCs) 

• Non-state actors, e.g., civil society organizations and the private sector  

▌ Ask if participants have questions about the structures of government and the role of 
decisionmakers.  
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▌ Ask participants if they are aware of any national-level forums for youth participation and 

walk through Slides 43 and 44 to highlight any additional points to share on the Youth 
Parliament and Youth Technical Working Group. 

▌ Ask for 4–5 volunteers to share what their understanding is of local communities in 
relationship to national and local policy. Summarize and write down the answers on a flip 
chart.  

▌ Transition to Slides 45–53.  

• Unpack decentralization, highlighting district-level entry points and structures for 
participation in the policy process.  

• Slide #46 provides the mandate of the decentralized system and therefore the pillars of 
how districts should function. Highlight that young people should be integrated into all of 
the pillars.  

• On Slide #53, emphasize that multiple entry points for policy advocacy exist 
throughout the district structure.  

• Note the cycle for formulating local and district development plans for district councils. 
Planning begins with the village development committees, which determine needs and 
priorities. Those ideas then go to the district councils and all the plans from the villages 
are compiled into a local development plan for the whole district. 

• Ask 2–3 participants to offer examples of where they believe different issues might be 
addressed at different levels of the district structure. 

▌ At Slide #54, ask participants to consider from their own experience the realities on the 
ground with regard to youth participation in such structures. Take 3–4 responses.  

▌ Discuss Slide #55 in the context of the experiences that participants just shared. 

▌ Conclude with a discussion of content on Slide #56 by highlighting the important role 
youth and non-youth decisionmakers play in the creation, implementation, and evaluation 
of policy in Malawi. 

▌ Transition to the next session. 

SESSION 2.6: DAILY WRAP-UP 

Preparation: None. 

Time: 15 minutes  

• Ask participants to offer any high-level takeaways from the day.  

• Remind participants that they are requested to identify their MILLYS. 

Request that overnight participants scan one of the policies found in the Participant’s Guide, 
pages 17–19 related to their respective sectors (Annex 7 in this guide). Before they leave, 
each table group should decide who will read which policy document and write up a summary 
on each. They should read the policy to understand what it contains and how it does (or does 
not) discuss youth.  
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MODULE THREE:  Introduction to Policy Advocacy 

SESSIONS 
Session 3.1: Recap  

Session 3.2: Policy Fair 

Session 3.3: What Is Policy Advocacy? 

Session 3.4: Cross-Cutting Steps in the Policy Advocacy Process: Data Collection  

Session 3.5: Cross-Cutting Steps in the Policy Advocacy Process: Monitoring and 
Evaluation  

Session 3.6: Daily Wrap-up 

MATERIALS NEEDED 

• Flip charts and flip chart markers 

• PowerPoint slides and projection equipment  

• Copies of policies for the Policy Fair session (Session 3.2) 

• A ball of yarn 

• Tape 

• Printed cards for the activity in Session 3.3 

 

SESSION 3.1: RECAP 

Preparation: None 

Time: 20 minutes 

▌ Welcome participants back to the learning space.  

▌ Ask participants for a few quick takeaways from the previous day drawing from their 
MILLYs.  

▌ Review the agenda for the day and the objectives.  

SESSION 3.2: POLICY FAIR 

Learning Objective: By the end of this session, participants will be able to: 

• Describe policies that are relevant to the development sector in which they work or 
volunteer. 

• Identify opportunities and/or gaps in those policies for strengthening or improvement.  

Preparation: To prepare for this session, ensure that outside experts have been prepared in 
advance and that they understand their role is to facilitate a conversation with and amongst 
the participants, rather than to give a presentation. Have copies of the available policies for 
each of the sectors on the respective tables. In addition, review the list of policies in Annex 7 
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(along with the corresponding table in the Participant’s Guide, pages 17–19) and update as 

needed. Have Slide #58 with the guiding questions ready to present. 

Time: 90 minutes  

▌ Explain to participants that they will now spend some time in their table groups reviewing 
and analyzing the policies in their selected sector.  

Facilitator note: Ensure each table has a lead facilitator or subject matter expert who will 
lead a discussion on their specific issue. If a subject matter expert is not available to 
facilitate, participants should have already identified a policy to read the night before so 
that they can nominate a lead facilitator for this activity and have this discussion amongst 
themselves in their table groups—they may require some additional support to do so. 

▌ Ask participants to begin in their groups by having each one share a summary of the policy 

they reviewed overnight so that the group can complete the table found in their 
Participant’s Guide (pages 17–19). In their summaries, ensure that they touch upon: 

• Who is the policy owner 

• What the policy goal and objective(s) are 

• Who the policy is intended to serve 

• What the policy ensures   

▌ Then the table facilitators guide a discussion around their particular demographic 
dividend pillar—key programs and how they tie to the policies just discussed, and, 
importantly, how that sector works with other sectors. The goal is for participants to start 
thinking about the overall policy landscape for the issues they will be working on, including 
cross-cutting policies (such as youth and gender).  

▌ Ask participants to consider: 

• What do these policies establish or do? How might they impact people in local 
communities? 

• What gaps, if any, do they notice? 

• What strengths and opportunities do they notice? 

• Did they find anything surprising? 

• How are youth needs specifically addressed (or not) in the policy? 

Facilitator note: Project these questions for participants to reference in their discussions 

using PowerPoint Slide 58. 

▌ In plenary, ask one representative from each group to give a brief recap of what was 
discussed in their group.  

▌ Once each group has finished reporting, discuss in plenary how the various sectors (and 
policies) overlap and are interconnected—or are not. Are there missed opportunities to 
consider as the group moves forward into action plans? 

▌ Ask participants what they took away from the Policy Fair in understanding how Malawi is 
responding to the needs of young people throughout the country.  

▌ Conclude by discussing how Malawi has a mix of policies from the international and 
national levels to district and local levels. As youth champions and policy advocates, youth 
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leaders should understand the policy space they are working in and be able to advocate for 
policy change when needed. In the next sessions, they will gain a better understanding of 
how to do that. 

▌ Transition to the next session. 

SESSION 3.3: WHAT IS POLICY ADVOCACY? 

Learning Objectives: By the end of this session, participants will be able to: 

• Define policy advocacy. 

• Differentiate policy advocacy from other approaches, such as information, education, 
and communication (IEC); behavior change communication (BCC), public relations (PR), 
or activism. 

• List the steps in the policy advocacy process. 

Preparation: There are three activities within this session that all require preparation. They 
are listed here in the order that they occur within the session. 

Activity 1, “What Is Advocacy?” preparation: Have a large, uncluttered space ready for the 
yarn activity. Prepare two flip charts—one with the title “What Is Advocacy?” and another with 
the title “Defining Characteristics of Activism.” Ensure the PPT is ready.  

Activity 2, “Advocacy and Related Concepts” preparation: Prepare for this activity by 
hanging ONLY the four column headings and four row headings shown below in a grid on the 
wall (the cards to hang are shown in bold and shaded in the table below). Do not post the 
other cards. 

Approach Target Audience Objective 
Associated Measures  
of Success 

IEC/BCC Individuals or 
segments of a 
community 

To raise awareness, 
increase 
understanding, and/or 
change behavior 

Change in knowledge or 
behavior 

Public 
relations 

Consumers or 
potential clients 

To improve image, 
increase product sales, 
or engage new clients 

Improved public 
perception or increased 
market share 

Community 
mobilization 

Community members 
and leaders  

To build a community’s 
capacity to rank needs 
and take action 

The quality and level of 
participation 

Advocacy Decisionmakers—
those with authority to 
make a desired policy 
change 

To change policies, 
programs, resource 
allocation, operational 
guidelines, etc. 

Increased commitment 
to address issue and/or 
desired policy action is 
taken 

 

Activity #3, “Steps in the Advocacy Process” preparation: For this activity, make sure there 
are enough sets of cards to distribute one set to each table group. Annex 8 contains a 
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template for making the cards. The cards should be printed with terms on the front and 
definitions on the back. Each group will need a blank piece of flip chart paper and 10 small 
pieces of tape for displaying their cards. 

Time: 120 minutes  

▌ Ask participants to stand in a circle.  

▌ Begin Activity #1 by posting the prepared flip chart labeled “What Is Advocacy?” 

▌ Explain that this is a word association game to help understand the many different aspects 
of advocacy. 

▌ Explain that one person will be thrown the ball of yarn first.  

▌ State that when that person catches it, they will say the first word or phrase that comes to 
mind when hearing the word “advocacy.”  

▌ Say the recipient should hold the end of the yarn and throw the ball to another participant.  

▌ Tell the group that they should not repeat a word or phrase that has already been shared. 

Facilitator Note: As the participants share words, one of the facilitators should write the 
words on the flip chart labeled “What Is Advocacy?” Make an effort to write all the words on 
one page.  

▌ Ask if there are any questions. 

▌ Begin the activity.  

▌ Have participants continue in this way until everyone has offered a word or phrase and 
everyone is holding a piece of the yarn and a large web has been created.  

▌ Ask to have the ball passed back. At that point, if no one has mentioned “policy” be sure to 
add that to the list, along with any other responses from the list below that should be 
added.  

Facilitator Note: This activity typically elicits the following responses:  

Defending   Sensitizing  Persuasion 

Exposure   Communication Change 

Decision making  Intervening  Influence 

Attracting attention  Selling an idea  Lobbying 

Providing a solution  Activism  Networking 

▌ After everyone has contributed a word or phrase, ask the group to look at the web created 
with the yarn and think for a moment about what it represents.  

▌ Ask a few questions about the web: 

• What does the web represent when talking about advocacy? 

• Why is it important to work with others in networks or as a coalition when advocating? 

▌ Ask someone to drop their piece.  

▌ Ask, “What happens when one person drops the yarn?” (The web becomes weaker. To 
succeed, everyone needs to pull their weight and share the tasks.) 

▌ Ask, “What could the intersecting points in the middle represent?” (Overlapping interests, 
points of communication, and points of conflict.) 
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▌ Ask participants to pull the web tight and push down on the top of the web.  

▌ Ask, “What does this represent?” (Strength to withstand pressure from strong forces 
pushing against their agenda. They are stronger together than alone.) 

▌ Push the web from the bottom up and raise it high collectively.  

▌ Ask, “What does this represent?” (Giving voice to those without a voice. Raising this voice to 
reach those in positions of authority and decisionmakers.) 

▌ Thank participants and ask them to return to their tables. 

▌ Transition to Activity #2, the Advocacy and Related Concepts activity, by pointing out the 
column and row title signs that are on the wall.  

▌ Explain that you will spend a few minutes reviewing several approaches that are related to 
and often confused with advocacy.  

▌ Distribute the remaining cards randomly to pairs of participants around the room.  

▌ Explain that they will complete the grid on the wall by filling it in with the correct cards.  

▌ Start with an example.  

▌ Ask who has the card that describes the audience for behavior change communication 
(BCC) or information, education, and communication (IEC)?  

Facilitator note: Make sure that participants are clear on what the acronyms IEC and BCC 
stand for. 

▌ When a pair answers, ask them to read the card and ask the other participants if this is the 
correct answer.  

▌ If it is correct, invite the participant to hang the card on the wall chart in the appropriate 
spot on the grid. 

▌ Ask the remaining pairs to come to the wall and put their cards in the appropriate spots.  

▌ If there are disagreements, encourage the participants to sort these out among 
themselves. 

▌ When complete, review each approach and check for understanding, particularly between 
advocacy, public relations, and BCC/IEC. 

▌ Summarize with the following points: 

• All of these concepts are communications approaches and they all seek to change 
something, but they have different purposes. 

• The concepts other than advocacy can be employed as strategies that are part of an 
advocacy campaign. For instance, advocacy efforts usually include an IEC component to 
raise the awareness of key audiences, but advocacy does not stop with awareness 
raising. The advocacy process is only complete when a decisionmaker takes the desired 
policy action. While the general public may be one of the audiences for an advocacy 
campaign, it is targeted chiefly to engender support for change and to apply additional 
pressure to policymakers.  

• Do advocacy groups conduct public relations activities? Yes, by doing good evidence-
based work, by being perceived as helpful to the policy process, and by representing 
communities well. 
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• If the group focuses on the objective of its activity, they will be able to distinguish 
advocacy from related concepts. 

▌ Ask: “Now what about activism? How is it the same and how is it different from advocacy?” 
Take 1–2 answers from participants. 

▌ Explain to participants that the terms advocacy and activism are related and often stir up 
questions about how they differ. 

▌ Ask participants if anyone knows of a campaign anywhere in the world that they think of as 
an example of activism. Take a few responses from around the room. 

▌ Ask participants to describe the defining characteristics of activism. Record participant 
responses on the prepared flip chart “Defining Characteristics of Activism.” 

▌ Once participants have finished brainstorming, display Slide #60 (Definition of Activism). 

▌ Then display the comparison of advocacy versus activism on Slide #61.  

▌ Summarize the session using the following notes to highlight the differences between 
advocacy and activism: 

• Advocacy is: 

o Action-oriented: Conducted specifically to create a new policy, to remove an old 
policy, to revise a policy, to ensure that a policy is funded, to ensure a policy is 
implemented, or to ensure a policy is measured.  

o Problem-focused: Focuses holistically on a particular issue.  

o Solution-orientated: Offers evidence-based solutions or pathways to success. 

o Directed at others: Directed toward policymakers or those with decision-making 
authority.  

o Organized process: Arranged according to a strategy developed alongside those with a 
vested interest in the policy change.  

o Brings benefits: Ongoing opportunities to continue the policy process.  

• Many see activism as a particular style or strategy of advocacy. Others see advocacy and 
activism as fundamentally different, with advocacy defined as working within the system 
and activism as working from outside the system.  

• In fact, most efforts to bring about social change—especially for groups that have been 
excluded—rely on working both outside and within the system.  

• For instance, some may rely on very theatrical and visible demonstrations and also on 
inside negotiation (such as getting a seat at high-level meetings for decisions).  

• The important point is to know a range of strategies that can be used for advocacy.  

• Our focus through this training is advocacy. 

▌ Transition to Activity #3, Steps in the Policy Advocacy Process (card sequencing activity). 

▌ Open the activity by sharing the following introductory notes: 

• Experience shows that advocacy is rarely an orderly, direct, or straightforward process.  

• Some of the most successful advocacy efforts have resulted from rapid responses to 
needs and opportunities and have materialized amid chaotic environments.  
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• The ability to seize opportunities, however, does not replace the importance of a sound 
process and careful planning.  

• This activity demonstrates that looking at advocacy in a systematic way can help groups 
plan and implement effective advocacy campaigns. 

▌ Divide participants randomly into small groups. An ideal number is 5–7 people per group, 
but it is possible to do the activity with larger groups.  

▌ Distribute one set of “Steps in the Advocacy Process” cards to each group along with a 
blank piece of flip chart paper and 10 small pieces of tape for each group to order and 
display their cards. Be certain that the cards in each set are shuffled and NOT in the correct 
order when they are distributed. 

▌ Explain the task. Groups will have 15 minutes to do the following:  

• Read the cards (the term is on the front and the definition is on the back).  

• Ask for clarification (if needed in the group) of any of the terms and definitions. 

• Reach group consensus on how to order the cards to depict the advocacy process. 

• Tape the cards to the flip chart in their agreed order and post on the wall when ready to 
share with the larger group. The term should face out and the definition should be 
hidden facing toward the wall. 

Facilitator Note: Generally, the teams order their cards to look something like one of the 
illustrations below: 

 

▌ After 15 minutes, ask one group to share its diagram.  

▌ Ask the group members the following once they finish sharing: 

• Did everyone agree on the final order? 

• If not, where did group members disagree on the sequence of cards, and what were the 
areas of debate? 

• Which steps, if any, did they have difficulty in understanding? 

▌ Ask the next team to share its diagram and highlight any differences from the first group.  

Facilitator Note: All groups do not need to report back fully, but as facilitator, ask the 
other groups direct questions about their outputs—what additional thoughts do they have 
to add, what did they do differently, and where do they agree or disagree. 
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▌ Debrief the activity by discussing the following: 

• Areas of similarity and difference among the groups: Were any steps ordered 
concurrently? Were any important steps left out? 

• Did all teams start with the same step? Did they have the same or a different ending 
step? 

• Which steps should always be ordered concurrently in the process? (For example, issue 
before goal/objectives and target audience before message development.) 

Facilitator note: Fundraising and building support are less tied to a specific order, 
although it is difficult to raise funds and mobilize resources or get others interested in 
the campaign without knowing the objectives!  

▌ Ask if participants think any steps should take place more than once?  

▌ Ensure that the concept is clear that data collection occurs at each step, monitoring of 
activities occurs throughout, and interim evaluations can be done at specific points as well 
as a final evaluation done at the end. 

▌ Explain that the activity was designed to illustrate that advocacy is a systematic process 
with distinct steps and activities. The steps may not always occur in the same order during 
an actual campaign, but it is important to consider each step as an integral piece of the 
advocacy effort. 

▌ Note that the order is frequently visualized as a circle because the process is often iterative 

and one campaign leads to another. Refer them to the cycle found in their Participant’s 
Guide, page 20, and on PPT Slide 62. 

▌ Ask the participants if they have any final questions.  

▌ Transition to the next part of the activity.  

▌ Ask participants to go to the Steps in the Policy Advocacy Process found in their 

Participant’s Guide, page 21. 

▌ Walk through the eight steps that are outlined next, as well as the two cross-cutting steps. 
Cover several of the points that are mentioned to provide additional detail on each step of 
the process. Mention to participants that each of these steps will be covered more in-depth 
in the sessions to come. Encourage them to start to think about these steps through the 
lens of the issue and actions they would like to take on as a part of their action plan.  

▌ #1—Define the Advocacy Issue: Always begin advocacy campaigns with identifying an 
issue. 

• What is the issue? (Topic to be addressed, problem, or barrier) 

• How can they identify key issues? Sources of information include:  

o External environment (political, social, or economic) 

o Networks and partner organizations 

o Key populations and other beneficiaries of services 

o Donors 

o Meetings and conferences  

o Data collection and analysis 
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▌ #2—Set Advocacy Goal and Objectives 

• What is an advocacy goal?  

• A general statement of what they hope to achieve in the long term (3–5 years or longer). 
This is often stated as the reverse of the issue. 

• Achievable partially through policy decisions and actions, but NOT achievable solely 
through a successful advocacy campaign. Achieving the goal may require additional 
policy action, public education, and behavior change. 

• What are advocacy objectives?  

o Short-term, specific, measurable achievements (1–3 years) that contribute to 
reaching the goal.  

o Achievable by the organizations or network implementing the advocacy campaign.  

o Must be SMART (specific, measurable, achievable, realistic, and time-bound). 

o Must also include the following three elements: 

1. Policy actor (Who has the authority to make the decision about the policy change 
sought?) 

2. Policy action or decision (What policy solution is needed?) 

3. Timeline/degree of change (By when or by how much?)  

▌ #3—Identify Target Audiences 

• Two types: primary and secondary 

• Primary audience: Decisionmakers with authority to bring about the desired policy 
change. 

• Secondary audience: People who can influence the primary audience or who have 
access to the primary audience. 

• Who are they trying to reach with their advocacy campaign? (policymakers, religious 
leaders, community leaders, media, nongovernmental organizations, professional 
groups, business leaders, etc.) 

o What types of information should advocates know about their target audiences?  

– What does the audience know about the issue? 

– What is their demonstrated position on the issue—are they supportive, opposed, 
neutral, or undecided? 

– What is their power base—how much power do they have? 

o What’s in it for me? How might the primary or secondary audience benefit from 
supporting the advocacy issue? Consider political, personal, and professional 
benefits. 

o Document information on audiences. Keep a database or records. 

o Where can advocates find information on the target audience? (Key informant 
interviews, media, political reports, government offices, etc.). 
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▌ #4—Build Support 

• Gain strength in numbers through partnerships, coalitions, and public awareness 
campaigns.  

• The larger the support base, the greater the chance of success. 

• Be strategic. Consider how these individuals or groups will support advocacy efforts or 
policy implementation once advocacy is successful. 

• How do advocates identify potential collaborators? Where do they find them? 

▌ #5—Develop the Messages 

• Ensure the desired achievement is consistent in all messages. 

• Messages are tailored to specific target audiences in order to frame the issue and 
persuade the receiver to support the advocates’ position. To do this, advocates need to 
know about the potential benefits to target audiences and to incorporate these benefits 
into the messages. 

• Move the audience from awareness to action by: 

o Informing (help them understand the issue) 

o Persuading (get them to feel strongly about the issue, be committed and able to act) 

o Moving them to action (tell them what they can do to help) 

• Do not push someone to take action if they are uninformed about the issue! 

• Three important points about messages: 

o Who are advocates trying to reach with their message? 

o What do advocates want to achieve with the message? 

o What do advocates want the recipient to do as a result of the message? 

▌ #6—Select Channels of Communication 

• Deciding on the most appropriate channel or medium for messaging depends on the 
target audience.  

• The choice of medium/channel varies for the public, for decisionmakers, for media, and 
for other like-minded organizations, etc. 

• What are some communication channels? 

o Policy briefs, press kits, press releases, fact sheets, pamphlets, social media, face-
to-face meetings, public debate, letters, roundtable or symposium discussions, TV, 
radio, rallies, etc. 

• What is the most appropriate medium to reach high-level decisionmakers?  

▌ #7—Mobilize Resources 

• Advocacy campaigns require resources, much of which can be “in-kind.” 

• Decide what costs will need to be covered. For example, costs for meetings or public 
seminars, preparation and printing of publications, travel to meet with decisionmakers,  
and communication. 
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• Develop a resource mobilization strategy at the outset of a campaign to identify donors 
of financial or other resources. 

▌ #8—Develop an Action Plan 

• As for any project or undertaking, a plan is required. 

• What needs to be done to reach target audiences and persuade them to engage? 

• By when? How do activities need to be sequenced? 

• Who is responsible for each sub-activity? 

• With what resources? 

• What documentation should be collected during the activity to inform monitoring? 

▌ Cross-Cutting/Ongoing—Data Collection 

• Data is needed at each stage (identifying the issue, determining the desired policy 
solution, crafting the message, expanding the support base, strengthening advocacy 
materials, etc.) 

▌ Cross-Cutting/Ongoing—Monitoring and Evaluation 

• As with any project, advocacy campaigns need to be monitored and evaluated to 
measure progress and make sure the campaign is on the right track. 

• Develop a plan to monitor implementation of activities and evaluate progress and 
achievement of results. 

• Monitor activities and evaluate results, including interim results. 

• Achieving policy change takes time and it is often unpredictable. 

▌ Remind participants that advocacy activities are often carried out in turbulent 
environments. Frequently, groups do not have the opportunity to follow each step in the 
advocacy process according to the model presented here. Nevertheless, a systematic 
understanding of the advocacy process will help advocates plan wisely, use resources 
efficiently, identify opportunities and entry points, and stay focused on the advocacy 
objective. Also emphasize that, at each step, safeguarding must be ensured along with the 
principle of doing no harm—discuss for a bit what this looks like during the various steps of 
the cycle. 

▌ Transition by saying that for the rest of the sessions they will be identifying and practicing 
skills and approaches to use in their advocacy efforts, as well as discussing common 
barriers and issues that may arise along the way. They will walk through the advocacy steps 
one by one, starting with the two ongoing steps that are needed at every point in the 
advocacy process: data collection and monitoring and evaluation.  

SESSION 3.4: CROSS-CUTTING STEPS IN THE POLICY ADVOCACY 
PROCESS: DATA COLLECTION 

Learning Objectives: By the end of this session, participants will be able to: 

• Identify appropriate data sources for effective advocacy. 

Preparation: Ensure that the projection equipment and Slides 63–64 are ready.  
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Time: 30 minutes 

▌ Say that data collection is cross-cutting because, at all steps, advocates need to identify 
appropriate data sources—when identifying the issue, determining the desired policy 
solution, crafting the message, expanding their support base, and strengthening advocacy 
materials. They might identify a gap in the data itself, which could then become part of the 
advocacy issue. 

▌ Display Slide #64.  

▌ Refer participants to page 23 in their Participant’s Guide, Data at Every Step of the 
Advocacy Process. 

▌ Discuss with participants: What is evidence? What might be relevant types of data for 
policy advocacy activities? How do they identify reliable sources of evidence? What is the 
role of data in policy advocacy? Why is it important to use reliable data? What other 
considerations are relevant when using data in policy advocacy activities?  

• In the discussion, bring out the following to summarize: 

o Decisionmakers do not necessarily rely on evidence when reaching a decision. 

o While data can be crucial to identify effective responses to the issue and to provide 
persuasive arguments for responses, evidence alone does not build political will or 
result in action.  

o To increase the likelihood of data informing the development of policies and 
programs, data needs to be analyzed and presented in ways that clearly point to key 
issues and the actions that policymakers and program staff can take. 

o Reaffirm that, nevertheless, data is essential to identifying and understanding issues 
for advocates and for those responsible for policies and programs. Data is also a 
crucial tool for advocates seeking to persuade decisionmakers to act in ways based 
on proven strategies and approaches.  

▌ Explain that the group will use the example of youth-friendly health services to illustrate 
what to do at each step of the advocacy process. 

▌ In plenary, brainstorm with the participants and, on the flip chart, write out their answers 
to this question: Where would they go to find relevant data about youth-friendly health 
services, if this were their advocacy topic? 

o If participants do not come up with answers on their own, here are some possible 
answers to guide the discussion: 

– Monthly youth-friendly health services reports from health service delivery points 

– District Health Office reports (monthly, quarterly, and annual reports) 

– Census data 

– Data from periodic studies, such as Malawi’s Demographic and Health Survey, 
Multiple Cluster Indicatory Survey, or Population-Based HIV Impact Assessment 

– District-level documents: district development plans, district implementation 
plans, and district socio-economic profiles 

▌ Transition to the next activity once the list is comprehensive.  
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SESSION 3.5: CROSS-CUTTING STEPS IN THE POLICY ADVOCACY 
PROCESS: MONITORING AND EVALUATION 

Learning Objectives: By the end of this session, participants will be able to: 

• Describe the difference between monitoring and evaluation.  

• Formulate ideas for ways to conduct monitoring and evaluation in their own advocacy 
activities. 

Preparation: Ensure that the projection equipment and Slides 65–66 are ready. Prepare the 
flip chart with the youth-friendly health services advocacy example being used throughout the 
sessions. 

Time: 30 minutes 

▌ Say that we now want to talk about a second cross-cutting advocacy step, monitoring and 
evaluation. 

▌ Ask if any of the participants can explain the difference between monitoring and evaluation. 

Display Slide #66 and the following facilitator notes to guide the discussion as needed: 

• Monitoring is used to determine: 

o Are project inputs (financial, human, and material resources) in line with project 
design, workplan, and budget? 

o Are activities taking place according to the schedule and project design? 

• Why do we evaluate? 

o To make judgments about the effectiveness of a project or program 

o To generate knowledge about best practices and lessons learned 

▌ Say that this all holds true for advocacy activities—they will want to think about how to 
monitor and evaluate before they begin and will want to continue tracking progress over 
time.  

▌ Say that monitoring and evaluation is a complex subject and that there is not enough time 
to dive into it thoroughly during this training. However, as they come up with their action 
plans, they should brainstorm ways that they can monitor their advocacy activities over 
time and think about how the activities could be evaluated to determine if they are 
successful or not. 

▌ Ask for 2–3 examples of cost-effective ways in which you might monitor advocacy activities. 

o Examples to bring out through the discussion may include: 

– Targeted online searches to check status of policy implementation 

– Reviews of print media to see if the topic is being covered and mentioned 

▌ Transition to the next activity. 
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SESSION 3.6: DAILY WRAP-UP 

Preparation: None. 

Time: 15 minutes  

▌ Ask participants to offer any high-level takeaways from the day.  

▌ Remind participants to identify their MILLYS.  

▌ Offer support to any participants who may have questions about their action plans or any 
work they have done thus far on them. 
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MODULE FOUR:  Developing Advocacy Skills 

SESSIONS 
Session 4.1: Recap 

Session 4.2: Step 1 in the Policy Advocacy Process: Define the Issue 

Session 4.3: Step 2 in the Policy Advocacy Process: Set Advocacy Goal and Objectives 

Session 4.4: Step 3 in the Policy Advocacy Process: Identify Target Audiences 

Session 4.5: Step 4 in the Policy Advocacy Process: Build Support 

Session 4.6: Step 5 in the Policy Advocacy Process: Develop the Messages 

Session 4.7: Hearing from Alumni [optional activity] 

Session 4.8: Daily Wrap-up 

MATERIALS NEEDED 

• Flip chart paper 

• Markers 

• PowerPoint slides and projection equipment  

SESSION 4.1: RECAP 

Preparation: None.  

Time: 20 minutes 

▌ Welcome participants back to the learning space.  

▌ Ask participants for a few quick takeaways from the previous day drawing from their 
MILLYs.  

▌ Review the agenda for the day and the objectives.  

SESSION 4.2: STEP 1 IN THE POLICY ADVOCACY PROCESS: DEFINE THE 
ADVOCACY ISSUE 

Learning Objectives: By the end of this session, participants will be able to: 

• Define advocacy issue. 

• Propose an advocacy issue to work on. 

Preparation: Ensure that the projection equipment and Slides 67–70 are ready.  

Time: 45 minutes 
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▌ Say that now they are going to look at the first step, defining the advocacy issue that they 
want to work on. 

▌ Ask, “What are some of the ways that we can identify potential advocacy issues?”  

▌ Responses should include the following:  

• Talk to people who are most affected 

• Draw from personal experiences 

• Analyze data 

• Follow reporting in the media 

• Participate in conferences and meetings 

• Review information from surveys, studies, and pilot programs 

• Read about issues and best practices from global, regional, and national sources 

▌ Display Slide #68 with the definition of an advocacy issue. Review with participants what 
an advocacy issue is.  

▌ Once that is clear, point out the YFHS example. Ask participants to collectively come up 
with another YFHS advocacy issue by discussing in their table groups. Review the ideas in 
plenary to ensure they all understand the issue selection process. They should, for example, 
ensure that all issue suggestions provided could be solved, at least in part, through policy 
change. If any example cannot be solved through policy change, help participants to revise 
the issue statement so that the entire group understands how to define an advocacy issue 
before you move on. Identifying the issue is the first step.  

▌ Now say to participants that they will transition to thinking about the advocacy issues they 

want to work on. Ask them to take a few minutes to silently brainstorm the advocacy issue. 

▌ Once they have decided on the issue, ask participants to jot the idea down on a sticky note, 
along with their name at the bottom, and post it on the wall. 

▌ Explain that in a moment, they are going to review all of the ideas on the wall. If anyone is 
working on similar issues, they should work together because advocacy efforts are often 
done with like-minded advocates.  

Facilitator note: Any participants who plan to develop an action plan without a partner 
should find another participant with whom they can discuss their chosen issue. The idea is 
that everyone will benefit from discussing a proposed advocacy issue with another 
participant. Ideally, however, they will form pairs or small groups and work with others and 
not alone. 

▌ Give participants 10 minutes to take a look at all the ideas and then form pairs or small 
groups.  

▌ Say that now that they are together in pairs/small groups, they need to focus on the 
specific policy advocacy issue they will work on, as they may still be thinking too broadly or 
may have divergent ideas. 

▌ Using Slide #69 as a guide, have them select and discuss a policy advocacy issue—
keeping in mind the barriers to achieving policy change on that issue. Tell the pairs to try to 
identify three barriers to the issue(s) that they are discussing. 

▌ Ask the group if they have any questions about the activity. 
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▌ Ask the pairs/small groups to now look at the issue selection framework, found on Slide 
#70, that will help them decide on and formulate an advocacy issue they would like to work 
on. Ensure at this point that they understand this will be the advocacy issue that they work 
on for their six-month action plans. 

▌ Walk around the room as the pairs work, ensuring they are on track.  

▌ If any in your participant group are going to work on an action plan alone, let them know 
after 5 minutes that they should switch to discuss the other person’s chosen issue.  

▌ Call time after 15 minutes. 

▌ Come back together in plenary. 

▌ Review with the group, “How do you know if an issue is an advocacy issue?” Probe for ways 

they refined their issues according to the suggestions on Slide 70. 

▌ Explain that advocates need to focus on an issue that has a “policy solution.” That is, the 
issue can be addressed, at least partially, through a change or action related to policy, 
guidelines, financing, etc. Long-term cultural issues, such as stigma, for example, are 
difficult to address through policy advocacy. Discrimination, on the other hand, can be 
addressed through policy. Also, some issues are best resolved through behavior change or 
provider training rather than policy advocacy. 

▌ Ask participants to share their advocacy issues with the group. 

▌ Ensure that in the wrap-up, the participants see the difference between “advocacy issues” 
(those that can be addressed through policy actions) and other types of issues. Explain that 
an issue may have other solutions as well, but that advocacy focuses on a policy solution. 

▌ Help participants refine their advocacy issues if needed, to ensure that all advocacy issues 
have a policy solution before moving on. 

▌ Transition to the next activity. 

SESSION 4.3: STEP 2 IN THE POLICY ADVOCACY PROCESS: SET 
ADVOCACY GOAL AND OBJECTIVES 

Learning Objectives: By the end of this session, participants will be able to: 

• Define advocacy goal and advocacy objectives. 

• Set achievable and realistic goals and objectives. 

Preparation: Ensure that the projection equipment and Slides 71–76 are ready. Prepare the 
flip chart with the advocacy example being used throughout the sessions (YFHS). 

Time: 45 minutes 

▌ Say that once an advocacy issue is chosen, it is time to get more specific and define the 
advocacy goal and advocacy objectives.  

▌ Ask the group to highlight what they think is the difference between a goal and an 
objective. Generate responses. 

▌ CLICK to display the definition of advocacy goal in Slide #72. 
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▌ CLICK again to display the definition of advocacy objective in Slide #72 and remind them 
that the objective follows the goal. But for now, we are just working on stating the advocacy 
goal. 

▌ Say that the goal statement should describe a long-term, desired change related to the 
issue. The goal is broad, not necessarily measurable. Note that the goal will not be achieved 
by a single advocacy strategy. There will be a number of factors that impact the success or 
failure of achieving the advocacy goal (e.g., economic and social climate, competing needs 
for the sector or population, or the success of policy implementation). 

▌ Suggest to participants that it might be helpful to think about rephrasing the issue so that 
it is a statement of what the situation will be when the problem is solved.  

▌ Show the example on Slide #73 and ensure all participants are clear before moving 
forward. 

▌ Provide the participants with 10 minutes to work on their advocacy goal with their 
partner(s). 

▌ Walk around the room and help review the goal statements shared and help participants 
refine, as needed.  

Facilitator Note: If the statements are not acceptable advocacy goals, return to the 
definition and the example shared above and work with participants until they all have an 
acceptable advocacy goal.  

▌ Say that once they have their advocacy goal they then create their advocacy objectives.  

▌ Emphasize that advocacy objectives must be SMART (specific, measurable, achievable, 

realistic, and time-bound), and review what this means on Slide #74. Then review the three 

essential components of an advocacy objective on Slide #75. Use the following notes to 
guide the discussion: 

• The policy actor or decisionmaker is the individual with the power to convert the 
advocacy objective into action (minister of health, parliamentary finance committee, 
etc.).  

• The policy action or decision is what is required to achieve the objective (adopt a certain 
policy, allocate funds to support a specific program or initiative, etc.).  

• The timeline describes when the objective will be achieved. Advocacy objectives should 
be achievable within one to two years. Some advocacy objectives also indicate the degree 
of change—or a quantitative measure of change—desired in the policy action. For 
example, a degree of change could be expressed as redirecting 25 percent of the 
regional family planning budget to target adolescent services. 

▌ Bring up the sample advocacy issue and goal identified on Slide #76 that builds on the 
example of YFHS being used throughout the sessions. Review with participants, checking 
for understanding and clarifying any doubts. 

▌ Ask them to then turn to their chosen policy advocacy issue (for which they will later write 
an action plan) and brainstorm ideas for their advocacy objectives with their partner(s)—or 
alone if chosen to work on their action plan by themselves.  

▌ Once they have had 10 minutes to work, split the action plan pairs and pair each person 
with someone from another action plan pair. Have them mutually review and provide 
feedback to each other.  
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▌ As they brainstorm and provide feedback, move around the room to listen and give 
pointers. Ensure that all the participants have advocacy objectives that are clear, SMART, 
and have the three essential components on Slide #75 (policy actor/decisionmaker + 
policy action/decision + timeline/degree of change) before moving to the next activity. 

▌ Assemble the group in plenary to review some of the objectives that have been written. 
Discuss with the entire group if these objectives meet the SMART criteria.  

▌ Provide time so that all participants write their final issue, goal, and objectives on page 4 
of their Participant’s Guide. 

▌ Transition to the next activity.  

SESSION 4.4: STEP 3 IN THE POLICY ADVOCACY PROCESS: IDENTIFY 
TARGET AUDIENCES  

Learning Objectives: By the end of this session, participants will be able to: 

• Define primary and secondary target audiences. 

• Identify appropriate primary and secondary target audiences for the policy advocacy 
activity. 

Preparation: Ensure that the projection equipment and Slides 77–80 are ready. Prepare the 
flip chart with the advocacy example being used throughout the sessions (YFHS). Set up two 
Power Maps on the walls using index cards and string or tape (reference picture below on how 
to set up) to create a giant version on the wall. Place index cards and markers at each table. 

Policy Stakeholder Power Map 

 

 
 
 

 

 

 

 

 

 

 

 
 

 

 

 

Time: 60 minutes 

▌ Say that now that they have their advocacy issue, their advocacy goal, and advocacy 
objective, they need to think through who the target audience is for their advocacy activity—
that is, who actually has the ability and authority to help them achieve their objective? 

▌ Show Slides #78 and 79. 

▌ Emphasize that there are many stakeholders that have roles in the policy landscape. They 
must think through where the various stakeholders are positioned when it comes to their 
advocacy issue.  
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▌ Pass out cards to each table group and split the room in half.  

▌ Ask both groups to think through all of the stakeholders who can influence decisions for the 
YFHS advocacy objective we looked at earlier in plenary (refer them to the flip chart with the 
example written out, as needed). Give them 5 minutes to put each stakeholder on a 
separate index card. 

▌ Show the power map on Slide #80—describing what the four quadrants on the power map 
mean. Share the following points: 

• This is a simple tool to help your team identify key stakeholders around your desired 
policy solution and identify their level of power and influence, as well as their level of 
support or opposition.  

• The horizontal line divides the map between support and opposition. Stakeholders above 
the line are likely to support your policy solution. Stakeholders below the line are likely to 
oppose your policy solution. Note that the further from the horizontal line, the stronger 
the position for or against. 

• The vertical line divides the map between influential and non-influential. Stakeholders to 
the left of the line are lower in power and influence and those to the right of the line are 
higher in power and influence. Similarly, the further from the vertical line, the more 
pronounced the level of influence or lack of influence. 

▌ Give them 10 minutes to place the stakeholders on the power map in terms of their stance 
on the issue and their influence on the issue. Each of the two groups will work at a different 
map.  

▌ Come back in plenary and discuss. See how the two groups’ maps compare. Where are 
they the same? Where do they differ in opinion? Why do they differ in opinion?  

▌ Ask participants to return to their seats and give them 10 minutes to do the same to 
identify the target audiences (primary and secondary) for their own advocacy objectives. 

▌ Once time is up, have them discuss as a table group. If they change their minds after 
discussion, that is ok. They should then take a moment to write their final decisions on their 
audiences on page 4 of their Participant’s Guide. 

▌ Summarize in plenary, reminding participants that as they formulate their advocacy 
activities, it is critical to tailor them to the correct audience—whether it is primary or 
secondary. Let them know that they do not need to focus their activities on the primary 
audience, as oftentimes they may not have access to them. However, if they conduct 
successful advocacy activities with the secondary audience, they still can be quite 
influential and have the potential to effect change nonetheless.  

▌ Transition to the next activity. 

SESSION 4.5: STEP 4 IN THE POLICY ADVOCACY PROCESS: BUILD 
SUPPORT 

Learning Objectives: By the end of this session, participants will be able to: 

• Describe the various types of support that policy advocacy activities require. 

• Develop a list of actors that may be able to provide a form of support for their policy 
advocacy activities. 
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Preparation: Have the flip chart with the YFHS advocacy example being used throughout the 
sessions placed in the front of the room. 

Time: 45 minutes 

▌ Display Slide #81 and say that now we are moving to Step 4, build support. 

▌ Remind participants of the yarn web activity that was used to begin the advocacy portion of 
the training. 

▌ Ask: What did that activity demonstrate to us in terms of the importance of building 
support? 

▌ In plenary, brainstorm a list of types of support that might be needed, or that they hope to 
receive, from allied organizations and individuals to implement their advocacy activities. 
Some types that should surface include mentorship, coaching, connections and networking 
support, and ideas.  

▌ Ask: What are some specific types of support that might be needed for the YFHS example 
they have been looking at together? 

▌ Once the list of support needed is complete, ask participants to work in pairs at their tables 
to come up with their own lists of additional individuals or groups that might offer support 
for their own advocacy issue.  

▌ Once the pairs finish, they should discuss as a table group. Are their lists complete? Are 
there other actors (individuals/organizations) in other sectors that perhaps might be 
missing but would potentially have an interest in providing support for their activities? 

• Potential actors may include: 

o Colleagues whom they met at conferences or workshops 

o Someone they know who works in a government office or clinic 

o Nongovernmental organizations working on the same issue 

o Media stakeholders: journalists, editors, and writers of news and other media 
publications 

o Community- or district-level decisionmakers, such as chiefs, councilors, or Members 
of Parliament  

o Religious leaders  

o Private sector actors 

▌ Summarize the activity for participants by reminding them that support can come in many 
forms other than financial, and that they will need many types of support from multiple 
actors to be successful in their advocacy activities. 

▌ Transition to the next activity.  

SESSION 4.6: STEP 5 IN THE POLICY ADVOCACY PROCESS: DEVELOP THE 
MESSAGES 

Learning Objectives: By the end of this session, participants will be able to: 

• Describe the characteristics of effective policy advocacy communication. 
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• Effectively communicate policy advocacy messages. 

Preparation: Ensure that the projection equipment and Slides 82–86 are ready. Prepare the 
flip chart with the YFHS advocacy example being used throughout the sessions. Print copies of 
the policy advocacy scenarios from Annex 9 and provide one scenario for each group. 

Time: 90 minutes 

▌ Open the session by reminding participants that effective advocacy communication involves 
the ability to persuade. Advocates need to be able to convince others—whether a 
decisionmaker, another influential person, service providers, or the public—to support their 
position and to act. Advocacy communication demands that advocates are clear: (1) about 
what they are trying to achieve with a message; and (2) that the message is tailored to the 
specific target audiences they are trying to reach.  

▌ Say that in this session they are going to focus on developing effective messages for 
advocacy communications. 

▌ Display the content on characteristics and elements of effective messages, found on Slides 
83–84. Walk through each point on these slides and pause to ask 1–2 participants to 
explain why these are important. For example, messages must be concise because 
decisionmakers and stakeholders are often busy people. If you are not concise you can 
quickly lose their interest in your issue. 

▌ Display Slide #85 and remind participants that as they craft their messages, each one 
must be tailored to each audience so they must do their homework to be effective! They will 
need to know what the audience already knows about the issue and what motivates them 
for or against it. Advocates must also be clear on what they hope will happen as a result of 
the message—are they informing the audience, trying to persuade them, or are they 
actually trying to move them into action? 

Use the following facilitator notes to help this discussion: 

• Policy advocacy messages may seek to: 

o Inform an audience who are at the “awareness” level about an issue in order to 
educate or dispel myths or misunderstandings. Once an audience is informed and 
fully aware of the issue advocates can… 

o Persuade an audience at the “will” level to have a positive opinion, hold that opinion 
with some level of intensity, understand the importance of the issue to their needs, 
be willing to act, and have the capacity to act. Once an audience is willing and able 
to act, advocates can… 

o Move the audience to take action, such as getting a secondary audience to take one 
incremental step toward supporting an issue or calling upon the primary target 
audience to take the desired policy action. 

• Another way of looking at these levels of advocacy communication: 

o At the inform level of communication, advocates are reaching their audiences’ minds 
and intellects. 

o At the persuade level of communication, advocates need to engage their audiences’ 
hearts and motivations. 
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o At the move to action level, advocates need to enlist their audiences’ capacity and 
power—perhaps the power of their feet to stand in support, the power of their voice 
in a committee vote, or the power of their pen to approve a change.  

▌ Conclude by looking together at Slide #86. Pause at each of the four pitfalls to avoid and 
use the following notes to elaborate: 

1. Failure to motivate the audience. People listen more if at the beginning they are 
informed of the significance of the information. During advocacy work, advocates must 
make clear to their audience what they are doing and why. In order to motivate their 
audience, advocates need to know something about them (this means doing research 
and homework ahead of time to understand the audience). 

2. Confusing messages. The audience may have trouble following a presentation if 
messages are not clear. Advocates should decide what the key messages are and then 
practice them on safe audiences (friends, family, and colleagues) until they are sure 
the messages make sense. Sometimes messages need to be harmonized with those of 
other advocates working on the same issue so that the advocacy community speaks 
with one voice rather than with divergent priorities.  

3. Too much or too little detail. Finding the right balance is always a challenge. Some 
advocates give excessive details and tell everything they know about the topic, rather 
than just the information relevant to the audience and the purpose of the activity. At 
the same time, don’t omit too much or there might be gaps in the message.  

4. Not evidence-based. Make sure the presentation content is based on research and 
supported by data. Even if the audience is receptive to the purpose of the advocacy, 
audiences need evidence to support what the advocate is asking for. This also requires 
that advocates do research in advance.   

▌ Break participants up into 4–6 small groups. Use the scenarios found in Annex 9 to have 
them work together on developing advocacy messages using what was just reviewed and 
the worksheet found in the Participant’s Guide (pages 26–27). Assign each group a 
different scenario. Review each section of the Advocacy Message Development Worksheet to 
be sure it is clear before having them go off into their groups to complete the worksheet.  

▌ Move around the room as participants complete the worksheets to ensure that they all 
understand how to craft effective messages; provide support as needed. 

▌ After 30 minutes of preparation within their groups, participants will come back together 
and one volunteer from each group should report on their thinking behind the message 
that they developed. 

▌ Once each group has gone, lead a discussion in plenary to summarize the lessons they 
are taking away from the message development. They should include key points such as 
being clear on what they are trying to achieve as they develop messages and who the 
message is for, as they craft them. They should avoid the pitfalls mentioned within the 
session. They also must be clear on the objective before they begin—Are they seeking to 
inform, persuade, or move to action? Each of these objectives is very different and results in 
very different messages. 

▌ Ask participants to work on their own messages overnight for their identified advocacy 
issue and let them know that they will review them together the next morning. They should 
record them on page 5 of their Participant’s Guide. 
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▌ Transition to the next session.  

OPTIONAL ACTIVITY: SESSION 4.7: HEARING FROM ALUMNI  

Learning Objectives: By the end of this session, participants will be able to: 

• Apply lessons learned and best practices from alumni to their own action plans. 

Preparation: Wherever possible, alumni of this training should be invited to share their 
experiences. It is best to have, at minimum, two alumni who can present on different 
experiences and approaches. Ensure that each of the alumni practice what they will say ahead 
of time and request that they speak about the entirety of the policy advocacy they undertook, 
from issue identification to policy entry points to advocacy and communication strategies. 
Most importantly, they should share what happened (or did not) as a result of their actions 
and what lessons they learned in the process. 

Time: 30 minutes  

▌ Introduce participants to the session by explaining that they will have an opportunity to 
hear from past training participants and learn about their experience applying what they 
had learned in the training to inform their advocacy activities. 

▌ Invite the alumni to speak about their experiences, using the process and approaches 
identified in this training.   

▌ Ask participants if they have questions for the guest speakers. Facilitate a short discussion 
drawing out ways that the alumni were able to be successful and overcome challenges. Also 
discuss the lessons that were learned. 

▌ Summarize the discussion points and transition to the daily wrap-up and debrief.  

SESSION 4.8: DAILY WRAP-UP 

Preparation: None. 

Time: 15 minutes  

▌ Ask, “What were the key themes from the sessions today?” 

▌ Remind them that their homework is to work on their messages overnight. 

▌ Request that they also take time overnight to think about their action plans and the 
activities they would like to undertake in the next six months.  

Facilitator note: If there is additional time during this last session, this is an excellent time to 
encourage participants to call their mentors for an informal check-in. Facilitators can help this 
process by notifying the mentors in advance to expect that participants check in during this 
timeframe. In addition, this is a good point in the training to begin a conversation with the 
group about what platform the group wants to use to stay in touch (email, WhatsApp) and for 
what purpose (jobs, support, other). Establish this communication channel if it has not already 
been created. 
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MODULE FIVE:  Putting Advocacy Skills into Practice 

SESSIONS 
Session 5.1: Recap 

Session 5.2: Step 6 in the Policy Advocacy Process: Select Channels of Communication 

Session 5.3: Step 7 in the Policy Advocacy Process: Mobilize Resources 

Session 5.4: Hearing from a Decisionmaker 

Session 5.5: Step 8 in the Policy Advocacy Process: Develop an Action Plan 

Session 5.6: Presenting Action Plans 

Session 5.7: Evaluation 

Session 5.8: Closing Ceremony 

MATERIALS NEEDED 

• Flip chart paper and flip chart markers 

• PowerPoint slides and projection equipment  

• Sticky notes 

• Index cards 

SESSION 5.1: RECAP 

Preparation: None  

Time: 20 minutes 

▌ Welcome participants back to the learning space.  

▌ Ask participants to begin by turning to someone at their table and sharing the messages 
they came up with. Have the pairs give each other feedback.  

▌ Provide participants with 15 minutes to do this, allowing for enough time for the 
facilitators to move around the room and review and provide feedback. 

▌ Transition to review the agenda for the day and the objectives.  

SESSION 5.2: STEP 6 IN THE POLICY ADVOCACY PROCESS: SELECT 
CHANNELS OF COMMUNICATION 

Learning Objectives: By the end of the session, participants will be able to: 

• Select appropriate communication channels for policy advocacy activities. 

Preparation: Write out each of the following communication channels on an index card (six 
cards): in-person communication; social media; written communication; phone calls; digital 
media; print media. Place the cards around the room equidistant from each other so that they 
can form stations for the activity in this session. 
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Time: 60 minutes 

▌ Say that communication plays a critical role in any policy advocacy effort. In order to use it 
most effectively, advocates must understand what channels are appropriate for different 
audiences, the nuances of the various communication channel options, and the advantages 
and disadvantages of each. 

▌ Point out the cards spaced around the room. Randomly assign each participant a number, 
1 through 6, and send them to the six respective communication channels. 

▌ Say that they have 15 minutes in their group to come up with some examples of how that 
communication channel can be used for policy advocacy efforts, what formats would be 
best for the messages, what the benefits and opportunities are if using that communication 
channel, and what some of the challenges or risks would be. Be sure that they mention and 
discuss safeguarding confidential information—especially for people who need their 
information and privacy safeguarded, including groups such as children, gender minorities, 
and sexual minorities.  

▌ At the end of 15 minutes, pause the conversation and ask one person from each group to 
report on their discussion.  

▌ As they debrief, display Slide #88 and see if there is anything that they missed. Ask the 
group to think about what decisionmakers they would likely reach with each channel and, 
likewise, what channel would be most effective to engage which decisionmakers.   

▌ Also ask, “As youth leaders, are there any channels that you feel particularly comfortable 
with? Are there any that you need more experience or practice with using?” 

▌ Ask 3–4 participants for their key takeaways from the activity on leveraging communication 
channels for policy advocacy communications and how they will apply this to their future 
efforts.  

▌ Summarize that communication channels are important platforms to increase the 
likelihood that messages reach the right people at the right time with the right level of 
information. They should understand common pitfalls and limitations to these tools and 
account for these pitfalls and limitations within their advocacy strategies and activities.  

▌ Provide participants with 10–15 minutes to complete the corresponding section in their 
action plan worksheets in the Participant’s Guide. Encourage them to discuss amongst 
their table group as they do.  

SESSION 5.3: STEP 7 IN THE POLICY ADVOCACY PROCESS: MOBILIZE 
RESOURCES 

Learning Objectives: By the end of the session, participants will be able to: 

• Identify resources for policy advocacy activities 

Preparation: Ensure the PowerPoint is ready for the session (Slide #89). 

Time: 30 minutes 

▌ Display Slide #89 and say, now we are moving to Step 7, mobilize resources. 

▌ Ask participants, “What are resources we might need for our policy advocacy actions?” 
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▌ List the responses, urging them to think beyond financial donations. They should consider 
resources of time, labor, ideas, in-kind donations, and connections—these are valuable 
critical resources that they will need as they implement their action plans. 

▌ Ask participants to turn to a neighbor and begin identifying resources they might need to 
implement their plans. Allow 10 minutes to discuss and come up with their own lists.  

▌ Ask 4–5 pairs to share in plenary what they have identified as you compile a master list, 
ensuring various types of resources are surfaced and that participants start to think about 
ways that they can be creative to come up with what they need without large amounts of 
financial donations, which might not be feasible. 

▌ Then have participants turn to their own action plans and identify 3–4 possible resource 
constraints they will need to consider as they implement their action plan.  

▌ Ask 3–4 participants to share as examples 1–2 resource constraints that they identified and 
how they hope to overcome them.  

▌ Remind participants as you summarize the activity that, while at this stage they have 
identified potential resources they may need, they won’t know exactly which resources or 
how much they will need until they are at the next step of devising specific activities for 
their action plans.  

▌ Let participants know that in the next session they will hear from a decisionmaker. 
Encourage them to use the question and answer time during that session to ask any 
questions about feasible ways youth can conduct advocacy activities. This may support 
them in finalizing their action plans. 

▌ Transition to the next session. 

SESSION 5.4: HEARING FROM A DECISIONMAKER 

Learning Objectives: By the end of this session, participants will be able to: 

• Recall ways youth can engage with decisionmakers. 

Preparation: Annex 10 provides detailed guidance for preparing for and facilitating this 
session. Talk with the decisionmaker ahead of the session to explain the overall training goal, 
objective, and purpose and explain what they should expect for this session. Be sure to select 
a decisionmaker who will be open and amenable to talking and sharing candidly with the 
participants. 

Time: 60 minutes 

Facilitator note: Ahead of this session, review the biography of the invited guest with the 
participants. Ensure that they understand to interact with them in a respectful and polite way. 
This is a session with a decisionmaker who is interested in engaging with them and helping 
them to learn—not a space for engaging in advocacy, arguments, or being combative with the 
invited guest if their advocacy position does not align with the participant’s own. 

▌ Instruct the participants to sit in a circle with the decisionmaker joining the circle.  

▌ Moderate a discussion using the guiding questions in Annex 10, leaving plenty of time for 
participants to engage in a respectful question and answer session at the end.  
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▌ Once the decisionmaker has left the room, the facilitators can then debrief with the 
participants, asking them to share what they learned from the activity and how they will 
apply it to their policy advocacy work.  

▌ Transition to the next session.  

SESSION 5.5: STEP 8 IN THE POLICY ADVOCACY PROCESS: DEVELOP AN 
ACTION PLAN 

Learning Objectives: By the end of this session, participants will be able to: 

• Develop feasible and realistic policy advocacy action plans. 

Preparation: Ensure Slides 90–98 are ready. 

Time: 45 minutes 

▌ Tell participants this is the final step of developing the action plan and activities that are 
needed. 

▌ Ask participants if they can think of any examples of activities that would get them toward 
the advocacy goal and objectives they identified in the previous sessions. 

▌ Show the examples on Slide #91, and then discuss the tips on Slide #92.  

▌ Say that when they conduct activities they need to communicate effectively! Now they are 
going to spend a few minutes looking at how to effectively deliver the well-developed 
messages they came up with in yesterday’s session and tailor them to the channels 
discussed at the outset of today’s session. 

▌ Go through Slides 93–97, highlighting some key steps to delivering effective oral 
messages. Say that, of course, there are other steps for other communication mediums, 
but because many of their activities will be delivered through oral communication it is a 
good skill to practice moving forward.  

▌ Wrap up by showing Slide #98 with some final tips for their action plan implementation. 
Remember, their action plans are great ways to put into practice all they have learned and 
try it out themselves! Remind them to be realistic and start with easy wins. Remind them as 
well that advocacy activities are not conducted in vacuums and so building a support 
network—of fellow advocates (youth AND non-youth allies!)—is critical to achieve their 
objective.  

▌ Give participants 20 minutes to look at their own advocacy objectives and identify four 
activities they can feasibly do in the next six months to help achieve the objective. 
Encourage them to think again about the resources identified in the previous activity. At 
this point, they should also consider availability of resources as a part of the feasibility of 
the proposed activities. 

▌ Ask them to record them on page 5 and complete the final question on page 6 of their 

Participant’s Guide. 

▌ After 20 minutes, transition to the next session.  
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SESSION 5.6: PRESENTING ACTION PLANS 

Preparation: Draw out the templates for how to share the action plans on a flip chart, as a 
model for the participants.  

Time: 45 minutes 

▌ Begin by letting participants know that they will now be sharing their policy advocacy 

action plans with each other. Note: A copy of the advocacy action plan worksheet is 

provided for reference in Annex 11. 

▌ Give each participant a half-sheet of flip chart paper. Tell them to write down their 
advocacy goal, objective(s), and activities. Have each participant post their piece of paper 
on the wall. 

▌ Provide each table group with sticky notes. Have each participant take a stack. 

▌ Say that one of the most powerful components of this training is the cohort that is 
developed throughout this week, as the participants can all support each other and work 
together to continue learning and leveraging resources even after the formal training week 
is over. In order to do this, they will now have time to get to know the activities the cohort 
plans to undertake.  

▌ Ask that they use the sticky notes to offer words of support, suggestions, or even identify 
how they might be able to help implement other participants’ action plans over the next 
several months. Make sure they indicate their name on the sticky note so the action plan 
owner knows who to follow up with. 

▌ Provide half an hour to do this. Give a halfway reminder, and then a 5-minute warning. 

▌ Come back together and provide participants with a few minutes to review the comments 
others have provided on their flip chart and ask any clarifying questions, if needed. 

▌ Thank everyone for their participation and see if any participants would like to share any 
words about what they saw and the commitments noted in the action plans. Allow for 
participants to make some comments on key takeaways from what they saw as they rotated 
around the room as well.  

▌ Facilitate a final plenary conversation about how they will stay connected with each other 
and define the parameters for the communication and engagement they would like to have 
moving forward. 

SESSION 5.7: EVALUATION 

Preparation: Print out copies of the final training evaluation. Place pens on each table.   

Time: 30 minutes 

▌ Instruct participants that they have 10–15 minutes to complete a final course evaluation 

(see Annex 12).  

▌ Once they have finished their written feedback, allow time for participants to volunteer to 
share reflections with the group.  
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▌ Ask someone from the implementing organization to summarize the next steps and what 
participants can expect after the training ends. If no representative is available from the 
implementing organization, the facilitation team should cover this. It is important here to 
be clear on what will and will not be provided for support and resources by the 
implementing organization after the training.  

▌ Provide closing remarks and thank yous from the facilitation team. 

▌ In closing, be sure not to miss the following points: 

• As youth leaders, they have great opportunities to influence change through policy
advocacy activities in their communities. They should strive for ways to be meaningfully
engaged in these activities and change processes and bring in the voices of other youth
around them.

• They will be strongest if they continue to engage the network they began building over
the last week. Advocacy activities are joint actions of many individuals coming together
for a common goal. They should reach out to each other and support each other over the
next few months as they begin to implement their six-month action plans.

▌ Transition to the final closing ceremony. 

SESSION 5.8: CLOSING CEREMONY 

Preparation: Print certificates of completion for all participants. 

Time: 30 minutes 

▌ Present the certificates of completion. 

▌ If available, invite a closing speech from a senior leader of the implementing organization, 
a decisionmaker, or a government representative. 

▌ Formally end the training. 
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Annex 1: Pre-training Engagement Questionnaire 
Prior to the training, it is important to reach out to selected participants to gauge their 
experiences and to learn about their interests. What is learned from this survey will allow 
facilitators to adapt the training accordingly.  

Send the questions below to participants a minimum of two weeks prior to the training. Free 
online forms can be used to send the questions, such as Google forms, SurveyMonkey, or 
other free, online survey tools.  

1. What is your reason for wanting to attend this policy advocacy training? 

 

2. What prior experience do you have addressing advocacy issues around sexual and 
reproductive health, education, economic development, family planning, or other related 
issues? 

 

3. What leadership experience have you gained throughout your life in some of these areas 
or in other related issues? In what ways have you been a leader? 

 

4. Why is it important to you to address issues facing youth in Malawi? Why is the youth 
voice important? 

 

5. By attending this training, what do you hope to learn that will help you be more effective 
as a policy advocate? 

 

6. What specific skills do you have that you will be able to share with other training 
participants? 

 

7. What organizations and networks are you a part of that could assist you or others from 
the training to implement a policy advocacy action plan? 
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Annex 2: Training Prep Checklist  
Two months prior to the training: 

 Circulate a call for applications. 

 Identify a suitable venue to host the training. It should accommodate the right number of 
tables, chairs, and space to move around in; it should accommodate any persons with 
disabilities; and it should be able to provide projection equipment for the PowerPoint 
slides.  

 Identify facilitators (a minimum of two with relevant background and experience). Where 
possible, include some of the youth champions from prior trainings as co-facilitators.  

One month prior to the training: 

 Review applications and select participants. 

 Notify participants that they have been selected and that they should begin planning 
immediately. Request a short bio from each participant to pull together a participant list.  

 Identify experts for the Policy Fair session.  

 Identify a government official to provide opening remarks on Day 1.  

 Identify a government official to speak on the last day during Session 5.4.  

 Finalize the venue selection for the training and enough rooms for those staying on site 
(if training organizers decide that the training will be a residential training).   

 Finalize catering and tea breaks.  

 Arrange for a photographer to take a group photo on the first day (ensure to get photo 
releases from participants ahead of time).  

 Pick up paper supplies, flip chart paper, sticky notes, participant folders, pens, name 
tags, and other materials, and candy or fidget toys (if you are using them). 

 Consider how to make the training itself accessible, for example, by supporting 
participation for participants who might need travel bursaries and exploring how to 
accommodate youth with disabilities (e.g., those with mobility, visual, or aural assistance 
needs).   

Two weeks prior to the training: 

 Divide the slide deck and assign different presenters to each part. Ensure the slides are 
updated and relevant to the current cohort and local context.  

 Determine who will facilitate each section (this could be the presenter for the slides or 
could be someone else).   

 Identify the movie to be used on the first night (if this option is being used for a 
residential training; if not, skip this step).  

 Send participants a list of what to bring. 

One week prior to the training: 

 Create a roster of participants.  



 

Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 62 

 Print participant training certificates.  

 Print copies of the final PowerPoint slides for the participants. 

 Print copies of the Training Agenda for participants and the Facilitator’s Guide. 

 Ensure all supplies are ready. 

 Confirm participation of any external speakers. Ensure they have been provided with 
information on what to present or discuss prior to the session and offer to speak with 
them about any questions. 

The day before the training:* 

 Set up the room with 4 to 5 participants at each table and materials on each table. 

 Confirm that the flip charts are set up and spaced throughout the room with markers at 
each. 

 Ensure that the projection equipment works properly. 

 Place name tags or name cards at each seat. 

* If you have access to the room. If not, this should be done the morning of Day 1, before 
participants arrive.   
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Annex 3: Pre-test 
The following questions are going to gauge your knowledge on policy advocacy. Don’t worry! 
You are not being graded, they are just to give us an idea of your policy advocacy knowledge 
as you begin this training.  

1. Which of the following are examples of policies? (please select all that apply)

a) The Sustainable Development Goals

b) Malawi’s constitution

c) A national-level Ministry of Health strategy for youth

d) The rules and regulations used by a community health facility

2. Policy advocacy is: (please select one)

a) A set of targeted activities to raise awareness, increase understanding, and/or change
behavior

b) A set of targeted activities to improve image, increase product sales, or engage new clients

c) A set of targeted activities to inform and influence decisionmakers to take a desired
action to address an issue

d) A set of targeted activities to build a community’s capacity to rank needs and take action

2. A policy advocacy issue is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

3. A policy advocacy goal is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

3. A policy advocacy objective is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.
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ANSWER KEY 

1.  Which of the following are examples of policies?  

a) The Sustainable Development Goals 

b) Malawi’s constitution 

c) A national-level Ministry of Health strategy for youth 

d) The rules and regulations used by a community health facility 

Answer: A, B, C, and D 

2. Policy advocacy is:  

a) A set of targeted activities to raise awareness, increase understanding, and/or change 
behavior 

b) A set of targeted activities to improve image, increase product sales, or engage new 
clients 

c) A set of targeted activities to inform and influence decisionmakers to take a desired 
action to address an issue  

d) A set of targeted activities to build a community’s capacity to rank needs and take 
action 

Answer: C 

3. A policy advocacy issue is: 

a) The problem or barrier. The problem must be able to be solved, at least in part, 
through policy change.  

b) The target that is achievable either in the short term or by achieving incremental 
outcomes over several years.  

c) A long-term result that advocacy activities contribute to. It is the outcome of having 
solved the problem.  

Answer: A 

4. A policy advocacy goal is: 

a) The problem or barrier. The problem must be able to be solved, at least in part, 
through policy change.  

b) The target that is achievable either in the short term or by achieving incremental 
outcomes over several years.  

c) A long-term result that advocacy activities contribute to. It is the outcome of having 
solved the problem.  

Answer: C 

5. A policy advocacy objective is:  

a) The problem or barrier. The problem must be able to be solved, at least in part, 
through policy change.  
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b) The target that is achievable either in the short term or by achieving incremental 
outcomes over several years.   

c) A long-term result that advocacy activities contribute to. It is the outcome of having 
solved the problem.  

Answer: B 
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Annex 4: Why Youth? Matching Exercise 
Facilitator note: Current as of publication of this document; be sure to review and update 
before the training, as needed. References for the statistics included in the table below are 
provided at the end of the PowerPoint presentation. 

# Statistic 

2/3 
____ of all new HIV infections in 2017 were among adolescent girls and young 
women. 

80% 
Agriculture remains the most important employer in the country, accounting for up 
to ____ of all youth employment. 

90% ____ of youth employment is non-wage work in the informal sector. 

52% Only ____ of the population have completed primary school. 

29% ____ of women aged 15–19 years have begun childbearing. 

50% ____ of girls have been married by the age of 18. 

4.4 On average, a woman will have ____ children in her lifetime. 

78% ____ of Malawi’s population of 17.6 million people are below age 35. 

92% ____ of youth (ages 15–35) are employed. 
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Annex 5: Movie Debriefing Guide 
The questions below serve as a guide for debriefing on a selected movie that highlights the 
importance of youth leadership. The questions can be adapted as needed to the chosen movie. 

• What leadership qualities are demonstrated in this movie?

• What leadership decisions were difficult for the protagonist to make?

• What are examples from the movie that show the challenges that leaders
can face?

• What structures, systems, rules, and decisionmakers were present
throughout the movie?

• What or who gave the authority to key characters to act and make decisions
regarding the rules, systems, and structures?

• How did women and men relate to one another in the film? Who had power?
How was that power derived?

• What traditional gender roles were familiar to you in this film? Where did
characters stray away from traditional gender roles?

• How was decision making within relationships determined based on a
character’s gender? How were they able to make decisions? Were there
different types of rules for how a person could act depending on their
gender?

• What was the role of youth in this movie? Did they have decision-making
power? What categories of youth were represented?
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Annex 6: Importance of Youth Leadership and 
Decision Making  
Based on a ladder of engagement developed by Dr. Roger Hart of the Children’s Environments 
Research Group in 1992 (Children’s Participation from Tokenism to Citizenship).  

7. Youth-initiated actions: Young people initiate and lead activities; they have equality in
decision making with others.

6. Shared decision making: Young people do not initiate and lead
activities; however, decision making is shared with youth.

5. Consulted and informed: Young people provide input and are
informed of how inputs will be used and of outcomes.

4. Assigned but informed: Young people understand the
purpose and have a role in activities, but no role in decision
making .

3. Tokenism: Young people have a limited voice in events
or processes.

2. Decoration: Young people attend an event in a very
limited capacity.

1. Manipulation: Young people do as they are
directed with little understanding of the purpose of
activities.
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Annex 7: Policies Key to Harnessing a 
Demographic Dividend in Malawi 
Facilitator note: prior to the training the facilitators should review the list below and update 
with any additional policies that are relevant so that the full list is accurate and up to date. 
Consider this list a starting point. 

Health 

• Government of Malawi. 2011. National HIV and AIDS Policy (July 2011–June 2016):
Sustaining the National Response. Lilongwe: Government of Malawi.

• Government of Malawi. 2015. Malawi Costed Implementation Plan for Family Planning,
2016–2020. Lilongwe: Government of Malawi.

• Government of Malawi. 2017. Health Sector Strategic Plan II (2017–2022) (HSSP II).
Lilongwe: Government of Malawi.

• Government of Malawi. 2018. Roadmap for Accelerating Children and Adolescent HIV and
Sexual Reproductive Health Services in Malawi (2018–2022). Lilongwe: Government of
Malawi.

• Government of Malawi, Ministry of Health. 2009. National Sexual and Reproductive Health
and Rights (SRHR) Policy. Lilongwe: Government of Malawi.

• Government of Malawi, Ministry of Health. 2015. National Youth-Friendly Health Services
Strategy, 2015–2020. Lilongwe: Government of Malawi.

• Malawi National AIDS Commission. 2014. National Strategic Plan for HIV and AIDS (2015–
2020). Lilongwe: Government of Malawi.

• Malawi National AIDS Commission. 2015. National HIV Prevention Strategy (2015–2020).
Lilongwe: Government of Malawi.

• UNESCO, UNAIDS, UNFPA, UNICEF, UN Women, and WHO. 2019. International Technical
Guidance on Comprehensive Sexuality Education. Paris: UNESCO.

Education 

• East and Southern Africa Commitments. In 2013, 20 countries met in Cape Town where
ministers of health, youth, and education discussed improving the health of young
people in the region. The major commitments were to improve youth-friendly health
services, increase access to health services, improve awareness of sexual and
reproductive health, and promote comprehensive sexual education. In Malawi,
comprehensive sexual education falls under the Ministry of Education, Science and
Technology and is handled by the Ministry of Labour, Youth, Sports, and Manpower
Development for out-of-school youth.

• Government of Malawi. 2017. National Integrated School Health and Nutrition Policy.
Lilongwe: Government of Malawi.

• Government of Malawi, Ministry of Education, Science and Technology. 2018.
Readmission Policy for Primary and Secondary Schools. Lilongwe: Government of Malawi.

• Ministry of Education. 2008. National Education Sector Plan. Lilongwe: Government of
Malawi.
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Ministry of Youth and Sports 

• Ministry of Youth and Sports. 2013. National Youth Policy. Lilongwe: Government of
Malawi.

Ministry of Gender 

• Government of Malawi. 2015. National Plan of Action for Vulnerable Children (2015–2019).
Lilongwe: Government of Malawi.

• Ministry of Gender and Social Welfare. 2018. National Strategy on Ending Child Marriage.
Lilongwe: Government of Malawi.

Multisectoral 

• African Union Commission. 2015. Agenda 2063: The Africa We Want. Addis Ababa: African
Union Commission.

• Government of Malawi. 2017. The Malawi Growth and Development Strategy (MGDS) III
(2017–2022): Building a Productive, Competitive, and Resilient Nation. Lilongwe:
Government of Malawi.

• Government of Malawi. 2018. National Strategy for Adolescent Girls and Young Women
(AGYW) (2018–2022). Lilongwe: Government of Malawi.

• United Nations Sustainable Development Goals. In 2015, 17 sustainable development
goals were adopted UN member states as part of the 2030 Agenda for Sustainable
Development—a call to end poverty, protect the planet, and improve lives globally.
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Annex 8: Template for Steps in the Advocacy 
Process Activity Cards 
Instructions: The following pages provide templates for creating and printing the advocacy 
steps cards. This activity is used in Session 3.3 in an exercise where participants attempt to 
order the proper sequencing of advocacy steps.  

Each piece of paper has two terms on the front side and the definition of each term on the 
reverse.  

Ensure that the pages print double-sided, flipping on the long side. Print each page and then 
cut horizontally to divide the two terms, each on a half sheet. Check that the full definition has 
printed correctly on the reverse. Do the same for each page.  
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Issue 

Goal/ 
Objective 
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The problem that requires 
a policy action.

Goal: A statement of the general 
result you want to achieve. 

Objective: An incremental step 
toward achieving your goal that is 

• specific • measurable
• realistic • time-bound
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Target 
Audience 

Building 
Support 
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The policymakers you are 
trying to influence to 

support your issue, e.g., 
parliamentarians, local 
officials, and ministry 

officials. 

Building alliances with 
other groups, 

organizations, or 
individuals who are 

committed to support 
your issue. 
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Message 
Development 

Channels of 
Communication 
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Statements tailored to 
different audiences that 
define the issue, state 

solutions, and describe the 
actions that need to be 

taken. 

The means by which a 
message is delivered to the 
various target audiences, 

e.g., radio, television,
flyers, press conferences, 

and meetings. 
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Fundraising 

Implementation 
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Identify and attract resources 
(money, equipment, 

volunteers, supplies, and 
space) to implement your 

advocacy campaign. 

Carry out a set of planned 
activities to achieve your 

advocacy objectives  
(action plan). 
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Data 
Collection 

Monitoring 
and 

Evaluation 
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Gathering, analyzing, and 
using appropriate 

quantitative and qualitative 
information to support each 

step of your campaign. 

Monitoring: A process of gathering 
information to measure progress 
toward your advocacy objective(s). 

Evaluation: A process of gathering 
and analyzing information to 
determine if the advocacy 
objective(s) have been achieved.



the government to increase investments in new agricultural technologies that will enhance 
yields from your community’s crops. After researching these new methods, you believe it 
is critical that the Ministry of Agriculture support investment in a particular type of grain 
that has been proven to be more productive. How do you approach the ministry with this 
evidence to persuade it to support legislation to advance this effort?
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Annex 9: Policy Advocacy Scenarios 

Your organization is seeking to ensure that the national budget allocates adequate funds 
for sexual and reproductive health and family planning services at health clinics 
throughout Malawi. You have the chance to meet with the Minister of Health who does not 
feel this is a priority issue. How do you share your concerns? 

You are a part of a youth coalition to end AIDS in Malawi. Your organization primarily 
represents supportive livelihoods programming for adolescent girls and young women 
living with HIV. You want to see a policy passed that provides job training for people living 
with HIV. You meet the head of the national persons living with HIV organization and want 
to work together to help support passage of the policy. How do you propose to convince 
them to work with you? 

You are the leader of a team of advocates focused on promoting youth-friendly health 
services and ensuring healthcare workers are properly trained to work with youth. 
Members of your team don’t believe that your approach is the best option to promote. 
How do you convince your team that the policies you want to pass will be the most 
effective? 

In a local village you are trying to assist the village chief to understand the new child 
marriage laws that prohibit this traditional practice. You want to work with him to nullify 
the marriages of four young girls who have recently been married and allow them to 
return to school. How do you work with him to ensure that he and his village follow this 
national policy?  

You are part of a youth network that is focused on ending violence against women and 
children. You are keen to see that an effective system of referral to services is 
implemented in the community. You have an opportunity to convince the village head on 
the need for their leadership in ensuring the community takes a stand against violence on 
women and young girls. How would you ensure the chief gets on board with your vision? 

You represent a group of farmers from your home village and are seeking support from 



Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 83 

Annex 10: Notes for Preparing and Leading 
Session 5.4 
This session is intended to assist participants in their understanding of how and where youth 
can advocate with key decisionmakers. The following guidance note supports facilitators in 
leading this session.  

Prior to the training: 

• Identify one or more government representative—someone from a relevant ministry, council,
or other government entity. The representative should be an ally to youth and someone who
will engage and interact with participants.

• Coordinate the date, time, and location for the representative to attend the training and
interact with participants.

• Provide the representative with a brief overview of the training, including the objectives,
content, and purpose of the session they would attend. You can also provide in advance the
guiding questions below.

• Arrange the room in a circle or in a way so that participants can have as much direct
interaction as possible with the representative.

During the training: 

• Before the guest arrives, share with participants the invited guest’s biography and prepare
participants on what to expect and how to interact.

• Once the guest arrives, introduce them to participants, providing participants with the
name, title, and topics that the representative is responsible for, the highlights of current
issues the representative is addressing through their work, and ways that young people
could be involved.

• Facilitate dialogue with the participants.

• Conclude the session by thanking the representative for their time and encouraging them to
continue mentoring and supporting young people in their policy advocacy efforts.

Guiding questions (provide copies to the participants in advance): 

• What is your role as a decisionmaker or government representative?

• How long have you been in your role and what led you to be interested in serving in such a
role?

• What are the current policy issues you face that are pertinent to youth?

• What have been some of the biggest policy barriers you faced in government in [sector X]
and how have you overcome them?

• What are the ways in which people typically advocate for policy changes within the
government of Malawi?

• How does your office engage with youth on policy development and implementation?

• How can youth get involved in policy at the national, local, and village levels?

• What advice would you offer young advocates who want to see policy change in Malawi?
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Annex 11: Six-Month Policy Advocacy Action 
Plan Worksheet 

ADVOCACY ISSUE 

ADVOCACY GOAL 

ADVOCACY OBJECTIVE 

TARGET AUDIENCES 

Primary Audience: 

Secondary Audiences: 

(1) 

(2) 

(3)
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What are the messages you will use to accomplish your objective? 

Primary audience: 

Secondary audiences: 

(1) 

(2) 

(3) 

What communication channels will you use? 

Primary audience: 

Secondary audiences: 

(1) 

(2) 

(3) 

What are the activities you will conduct to accomplish your advocacy objective? 

Activity Target Audience Timeframe Resources Needed 

(1) 

(2) 

(3)
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How will you track your activities, learn from your mistakes, and measure your successes? 
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Annex 12: Training Evaluation

End of Training Evaluation 

Part 1: The following questions are going to gauge your knowledge on policy advocacy. Don’t 
worry, you are not being graded! This will give us an idea of your policy advocacy knowledge as 
you finish the training.  

1. Which of the following are examples of policies? (please select all that apply)

a) The Sustainable Development Goals

b) Malawi’s constitution

c) A national-level Ministry of Health strategy for youth

d) The rules and regulations used by a community health facility

2. Policy advocacy is: (please select one)

a) A set of targeted activities to raise awareness, increase understanding, and/or change
behavior

b) A set of targeted activities to improve image, increase product sales, or engage new clients

c) A set of targeted activities to inform and influence decisionmakers to take a desired
action to address an issue

d) A set of targeted activities to build a community’s capacity to rank needs and take action

3. A policy advocacy issue is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

4. A policy advocacy goal is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

5. A policy advocacy objective is: (please select one)

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.



Youth Leadership and YFHS Policy Advocacy Training: Facilitator’s Guide 88 

Part 2: Please rate your agreement with the following statements below from 1–4, with 1 
being strongly disagree and 4 being strongly agree:  

Statement 

1 

Strongly 
disagree 

2 3 4 

Strongly 
agree 

1. I was engaged with what was going on during this
training.

2. The structure of the training was conducted in a
logical manner to maximize my learning.

3. I am able to use what I learned in this training to do
policy advocacy work.

4. I will be able to use the knowledge, skills, and tools
to start planning and implementing policy advocacy
activities.

5. The training materials, content, and delivery were
relevant and useful to my current role.

6. I feel confident applying what I learned in this
training.

Part 3: Please use the following questions to provide us with further information on your 
experience with the training. 

1. Did the facilitators enhance your learning over the week?
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2. What were the most meaningful concepts you learned?

3. Do you have any additional feedback on the training?
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ANSWER KEY 

1. Which of the following are examples of policies?

a) The Sustainable Development Goals

b) Malawi’s constitution

c) A national-level Ministry of Health strategy for youth

d) The rules and regulations used by a community health facility

Answer: A, B, C, and D 

2. Policy advocacy is:

a) A set of targeted activities to raise awareness, increase understanding, and/or change
behavior

b) A set of targeted activities to improve image, increase product sales, or engage new
clients

c) A set of targeted activities to inform and influence decisionmakers to take a desired
action to address an issue

d) A set of targeted activities to build a community’s capacity to rank needs and take
action

Answer: C 

3. A policy advocacy issue is:

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

Answer: A 

4. A policy advocacy goal is:

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.

b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

Answer: C 

5. A policy advocacy objective is:

a) The problem or barrier. The problem must be able to be solved, at least in part,
through policy change.
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b) The target that is achievable either in the short term or by achieving incremental
outcomes over several years.

c) A long-term result that advocacy activities contribute to. It is the outcome of having
solved the problem.

Answer: B 
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